DOCUMENT RESUME

ED 246 930 . JC 840 365

AUTHOR Sheldon, John C.; And Others

TITLE . Retention and Attrition of Students: A Status Report
‘on Institutional Issues and Implications.

INSTITUTION Frederick Community Coll., Md.

PUB DATE 1 Jul 83

NOTE 185p.

PUB TYPE Reports - Research/Technical (143) --
Tests/Evaluation Instruments (160) -- Statistical
Data (110)

EDRS PRICE MF01/PC08 Plus Postage.

DESCRIPTORS - Academic Persistence; Courses; Dropout

Characteristics; Dropouts; Enrollment Trends;
Institutional Evaluation; Intellectual Disciplines;
*Participant Sat1sfact1on- *School Holding Power;
*Student Attrition; *Student Needs; Two Year
Colleges; *Two Year College Students; *Withdrawal
(Educat1on)

ABSTRACT
On the basis of several surveys and a review of the
11terature, this report examines various aspects of student retention
at Frederick Community College (FCC). Chapter I introduces the report
with a summary of FCC enrollment data and a discussion of the
characteristics of non-persisters nationwide. Chapter Il focuses on.
course and college withdrawal, providing information on withdrawal"
"—~rates~rn—three—perfods—%prtor*to"the—fourth—week——between the ninth
——and-twelfth—weeks;—and-between—the—fifth—andeighth weeks); schedule -
changes and course withdrawals; recommendations regarding schedule
changes; and a profile of FCC dropouts based on an analysis of
add-dropforms completed between fall 1981 and spring 1983 and a
survey of students who withdrew during the fall 1981, spring 1982, or
fall 1982 semesters. Chapter I11 investigates course efficiency
patterns among the college's academic disciplines, assessing
‘disciplines according to the percentage of students who passed
courses with a grade of C or higher and those who received no grade
or withdrew from the courses. In chapters IV and V, results are
presented from a survey of the perceived educational and personal
needs of students, and a survey of their evaluations of college
programs and services. After chapter VI offers a series of
recommendations, chapter VII provides an executive summary of major
f1nd1ngs. Append1ces 1nc1ude the survey instruments. (AYC)

khkkhhhkhkhhhhhkhkhkhhhhkhhhhhhhhhhkhhhhkhhhhhkhkhkhhkhhhhhhkhhhhkhhhhkhkhhhhkhkkhhkhkkkhkikkk

* Reproductions supplied by.EDRS are the best that can be made *

* ~ from the original document. *
***********************************************************************




~————Retention and Attrition
Of Students—

A Status Report On Institutional Issues
and Implications

- Freperick ComMuntTY COLLEGE
PREDERICK, MARYLAND .

- OFFICE OF THE PRESIDENT

T R ‘ NEe y .
9 JULY, 1983 : US. DEPARTMENT DF EQUCATION |
(1D *PERMISSION TO REPRODUGE THIS : - S NATIONAL INSTITUTE OF EDUCATION .
- MATERIAL HAS BEEN GRANTED BY ~~™--- . ’ ’ EDUCATIONAL RESOURCES INFORMATION
: i T ) ; CENTER (ERIC)
Taihn Sheldon : : R This document has been teproduced as
w . . . - received from the person of ofganization
. : - originating it.
te *Mmm chanqes have been made to improve
U : . reproductiun quality.
h TD THE EDUCATIONAL RESOURCES . C . o @ Points of view or opinions stated in this docu
Ce . INFORMATION CENTER (ERIC).” ) : . . ; * ment do nol necessanly represent otticial ME
’ o [ . ’ o . ! position or policy.




Retention and Attrition

Of Students

A Report to the President on Institutional Issues and Implications

Submitted by: .
_The Committee on Retention

 Dr. Jonn C. SHELDON, CHAIRMAN
MR. Crype L. BAker
Ms. CHris HeLrrICH
MR. James M. HoLtoN
MR. C. MATTHEW KELLY
MR. James G. MORRISON
MR. Maurice J. O'Leary, III |
- DRr. ANTHONY J. Russo

Freperick ComMuniTy COLLEGE
FREDERICK, MARYLAND

Jury 1, 1983




- INDEX
AND

Q.



Liast of
Preface
Chapter

I.

II.

TABLE OF CONTENTS

Tablos o v o v v v 0 0 s e e e e e e e
Introduction. . . . . T

Frederick Community College Enrollment Data
National Characteristics of Noe—Persisters.
Course.and College Withd;awal e e e e
Period One tPrior to 4th Week) findinga ..
Perfod Three (9-12 Weeks) Findings. . . . .
 Period Tuo (5-8 Weeks) Findings . . . . . .

' OverQiew/Summary of fchedule

Changes and Course Withdrawals. . . . . . . . . .,

Recommendations Regarding Schedule Changes.
The Dropout . . . . . . P e e e
Analysis I: Drop Form Results. . ., ., . . .

Analysis II: Survey Results. . . . . . . .

I1I. Academic Discipline Efficiency Rates, . . . .

IV.

Summary e e e e e e e e
Student Needs . . . . . . . .. ... ...,
Design. . . . . . . v ¢ v v v v e e e
Academic Preferences. e e e e e e e e
Individual Needs. . . .‘. e e e e e e .

Life Skills Needs . . . . . e e e e

Career Development Needs. . . . . . . . . . -

Educational Planning.Needs. . . . . . . . .

e e e e e . 14

e e 44
e e 46
.. . 47

e 52
. . 52
e e 54

. 5¢



TABLE OF CONTENTS
(cont tnued)

1V, Student Needs (cont lnued)

Asnoclatton Needs o & v v v v v 0 0 0 0 e e e e e 549
Summary of Adult Needs Aggessment . . ., . . . , ., . . . 60)
V. Student Evaluatlion of College Services. . . . . . . . . . 64

Quality of Imstruction. . . . .« . v . v v v v 4w .. 66
Learning Orientation . . . . . . . . . . . v . v v .. 68
Instructor Acceasibility. e e e e e e e e e e e e 71
Instructdon Summary . . . . ¢ ¢ ¢ v v v v e e e e e 71
Academic Advising and Educational Planning. . . . . . . 72
Quality of Advisor Contact. . . . . ... . . ; e e 72
Quantity/Quality of Eduéational Planning. . . . . . . . 73
‘Reactions to Registration Process P T T 74
 Academic Advising/Educational Planning Summéry. e 75
Student Study Habits. . . . . « v v v v 4 4 o o v v . . 76
Study Habits Summary. ., . . . . . .. i'._. B X
Campus Clima;e:and Administrative Procedures. . . . . . 78
Climate Summary . e 80

Financial and Related Problems of'Students. e e e e 81

Miscellaneous Student Recommendations e e e e e e 82
VI. Recommendations . . « + v v v v o v v v e e e e 84
VII. Executive SUMMATY . o « &« &+ « o v o v vow Ju v o v v . 96

VIII. ReFErences. . « « o « v v o o v v v o o e e e v v e s 101
"IX. Appendicies . . . . .« 4 4 4 o4 s o4 O N0 &
Appendix A: . . . S T N0 X

Appendix Bi e e e e e e e e e e e e e . « « . 106

i1




TARLE OF CONTENTS
(continued)

X, Appéndlctﬁn (cont inued)
Appendix C: o« + « . . . .
Appondix D o o o oL,
Appendix s o . o0 o 0

Appendix F: . . .o oL L.

O

119
124

129

132



Chapter

1

Tl

Tabla

1.3

I1.4

1 &, ]

11,

IL.7
I1.8

11.9

11.10
I1.11

11.12

I1.13
I11.14
11.15
I1.16
IT.17
I11.18

IT.19

11.20

11.21

11,22

LIST OF TABLES

New Student Fnrollment Patterns for Fall Clapnes . .

Effects of Portod L Sehedulo Changea . . .

wurdes Affected fy Schedule Changes . . ., . . . . .
Reasons for Period 1 Schedule Changen. . . , . . .
Reasons for Period 3 Schedule Changes. . . , . . . .
Effect of Period 3 Schedule Changes. . . . . . . . .
ﬁffect of Period 2 Schedule Changes. . . ,

Reasons for Period 2 Schedule Changes. . . . . .

‘Credit Decrease and Student Status . . . . . . .

Influence of Time on Reasons for Schedule Changes.
Reasons for Change According to Period . .
Influence of Student Status'in Reasons for Change.

Overall Effects of Schedule Changes in Academic
Load . . . . o 4 v o e e e e e e e e e e e

Number of Courses in”Schédule Changes. . . . . . . .
Drop~Out Patterns by Period. ., ., . . . . .

Number of Courses Drobped‘by Withdrawing‘Students.
Reasons for‘StudentsHWithdrawing from.College.

Age of itudents Who Withdraw . . . . . .f. .
Choice of Major for Studenﬁs Who,WitbdraQ. .

CredifB Attempted at Time of Withdrawl .

Cumulative Credits Earned Prior to Withdrawing . . .

Cumulative Credits Attempted and Earned.

Cumulative G.P.A.. « v + o o v o v 0 0 o

iv

20

21

21

23

24

25

26

27

27

29

30

31

32

32

. 337

33

" 34

3¢



Chaptor

LT

Chapter

Iv

Ir,2

I, 2

Tahl
LLT,
ITI.

111,

ITI.

IIT,

ILL,

III.

Tabl

V.1
Iv.2

Iv.3

CIV.4

CIV.5

V.6

Iv.7

Iv.9

3

4

Q
1
2

e

Iv.10

Iv.11

LEST OF AN, IS
(cont lnued)

Comb lnad Reraons for Withdrawing , . , , , ., . R

Individual Reanony Showing Stvong ifluence on

w‘thdvﬂWl Rﬂte L 2 T L

Dinciplines with High "No Grade" Percentages . .
Disciplines with Low "No Grade" Percentages. . , |,

Disciplines with High Withdrayl Percentages.

Disciplines Showing High Non-Completion Rates (NG/W) .

Disciplines Showing High Completion Rates.
Dlsciplines Sthing_Lowthficiency~Ratea N

Disciplines Showing High Efficiency Rates.

Class Schedule Preferences of Students

Fréquency of 'Class Meetingg. e e e e,
Preferences for Class4Formaﬁs... « .

Rahking of Life Skills Needs

Student Sub-Groups Rankiﬁg of Life Skills Needs. .
Ranking of Career Development Needs.

Student Sub—Groupé Ranking of Career Development
Needs. . . , , , ., . . C e e e e e e e

Ranking of Educétional Planning Needs. ,

Student Sub-Groups Ranking of Educational Planning
Needs. . . . . ., ., ., ., . .. S e e e e e e e e

Most Needed by StudeA;s.

Least Needed by Students . . . . e e

-

0

40
41
4]
42

43

44

50
51
52
53
54

55

56

57

59

61

£2



LTRT OF TABLES
(continued)

Chaptor Tahto

v V.l Proference (or Practleal Experience. . « . . .

t

Vil Proference tov AbLLLey Basod Clagner « v v v v v 4 4 o DO

)

Appendtetes Tables « v v v o L

. ] L} . L] ] ] . . a ] [} [} . I()"

110
Q

ERIC

Aruitoxt provided by Eic:



Pretace

The fallowlug veport was comminaloned hy the Presldent ot
the College In che Fall of 1902, I[ta purpose L8 to examine o
topte  called retentlon; to determine who leayes rederick
'Communlty ollege, and why, As  the report will ahow, ratent oy
appears Lo ba one of thosa toplea which touchan avery aspact of
the TInatltution, It wan probably just such a topile which lod to
to charnctarization of reportas tn genufnl as: "efforts of steady
perseverance: through which the mind is draggaed by nacessity or
resolution.” This 18 a long document., As with any retention
report, anything which the College did was fair game for examinn-~
tion, Because it is long, hbwever. does not noceeaapily mean Lt
has to be tedious. Granted, it will require that a certain
amount of steady perseverance come into play. Yet, it is struc~
tured so thét one i{s able to selectively choose the aspects of
greatest intergst at any ;articular reéding.

The report is divided into fivé sections. It begins with an
overall . introduction and ends with a section of recommendationa.
‘chh section is then structured to present a statement of why it
was 1included in the report, the procedure for gathering the in-
formation, analyeis”and reporting of the information,.and finélf
‘ly, a eeétion summary. In additiomn to the recommendations found
in the approbriate section, one can also find them lietea as
" they emerge on the basis of the data pre;ented in each section.
Finally, én executive sﬁmmary is presented after the ;ection of

recommendations. As a summary, it provides an adequate overview

vii 11



amd some  delected  Wighlighta, but  taillg to derve a4 & Frue
aubatitnte for the orlginal veading.

What follows 1as, easentially, a health check of VFredertick
Commmanity  College, [t ts hrowght ou  in pave, pechapa, hy
aponomlea, and (n part by Tnatitutctonal selt-copcern mid eearn
For  owr  dtudents within the Uommundity, While higher educat Lai
has  never been mandelad to Che amall of galu, aconowley has cey -
tatnly  bean, amd will continue to he, an taplicte paviner bn ttu
aperat lon,  Condequently, (& deema o ha an appropriate bagtuning

polnt,

John €. Sheldon
‘ommittoe Chafrman

viii 12
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INTRODUCTION

Economics 1is magnifying and accentuatidgw“the concerns of

higher education for its students. Easily available financial
aid and extensive Support of higher education by federal, state
and locél governments are diminishing. 1In~ 1980, the Carnegie
Council on Higher Education reported “"that the rost dramatic fea~
ture of the next 20 yeurs, as far as we know, is the prospect of
declining enrollments.” The tidal wave of stg@ents following\the
1960's has | been replaced by "the abrupt and substantial
demographic deciine in the number of young persons.” As a conse-
quence higher' education is being forced to .cope with tﬁo forces
of change, each moving in the opposité direction; unpataileled
growth in the number and size of "institutions in ;he sixties,
followed by a substantial decline in the number of.coliege-age
persons iﬂ the eighties. According#to thé Council, this has
never happened before in American hist;ry (Carnegie Council,
1980).

_Fife (1980) states that' “few organizations, whether profit
or nonprofit, éervice or product oriented, havé failéd to the de-
gree that Aigher.educat16§ has in .recogn1z1ng thét part of its
survival 1is depeﬁdent oh retaining current customere.{ We have
in effect, ignored the busineaﬁ ethic tha} strives "to pfoduce a
product that costs a dime to maké, a dollar to eell; and—that is
habit forming." - Given that the growth in enrollm:nt for many in-
stitutions has stbpped, that hqbiﬁ forming concefn is now

awakening 1in education. As a result, the question of student

retention 1is becoming dominant for many two and four year

14



institutions. The need to define, understand, and where
~Mappropriate-—£0—vremed}‘;attritionﬁmandwmnonpersistence,; is _now
critical.

Doing what is needed however, is another matter. Much of
the potential profit from the experience of others is diluted by
the fact that retention terminology is not universally agreed up-—
on, by the_fact that many institutions have pgglected to address
or .report on the issue of retention, or by the fact that most
research oﬁ retention is based upon four-year éolleges and,ei;her
implicitly or explicitly defines retention as 'on-time gragua—
tion'- (within four or five years) from the insfitution of first'
choice. Conseqqently, one finds that tLe notion of retention may
mean persistence to the completion of a degree or -certificate,

;.persistence to the completion of a program which is short of a
degree certificate, persistence to the completion of a term or a
course, or persistence to thehéttainment of a personal éoal which
does notiinclude a degree or certificate.

The criterion of 'on-time graduation' ashé measﬁre of feten-
tion 4is unsuitable forlcommunity colleges in géneral. Forlmany
of these institutions the student body is weighted toward part-
time status. Since.par;-tihé status accounts for any number of
credits belpw twelve, the wholé notion of what constitutes 'on-'
time' progpgss becomes more obscire. ‘Fﬁrthermo;e, the criterion
of ‘'graduation' ig mosé appropriate for thoee students enrolled
in career orien;ed programs, lesé appropriate for fransfer

¢

oriented students, and least appropriate for the student who

L

simply hisheé“ to upgrade skills, or take a ‘course of interest.
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Even with these sghortcomings, however, one cannot afford to
.. 1gnore the research since it is both prodigious in volume and

provocative, at times, in its findings.

Lepniné;v S;;éf;'jéﬁd Beal (1980) divide retention gtudies
into two types. Th; firast is “aimed at uncovering the charac-
teristics and attitudes that are common among students who per-.
sist and Fhoee_who drop out." The second, focuses on "the prac-
ticai application of retention strategies and their effectiveness
in improving retention, Cne can also add a third type, those

 studies which focus primarily upon petention_ratqs.

Reteﬁtion rate studies differ according to thé type of in-
stitution studies and the definition of retention that 1is
employed. Cope and Hannah (1975) find cthat 40% bf the etu&ents
over tie last 50 years gradugte from thelr institution of first
choice within the four»'year.time span, | Pantagés and C;eedon
(1978) find that this number increases to 70X when the definition

restrictions of “first choice institutions” and "on-time" are

eliminated. Beal and Noel (1980) also find graduétion ré;ee to
increase when cime restrictions are modified and type of institu-
\tidn 18 taken into account. They report five yeaf B.A. gradua—A.
~ tion rates to vary from 53% at four-year public(institutioneAto

- 63% at four year private, secular institutions. For two -year

colleges, .the average rate'ofégraduation three years after entry

wasv612'for private and 422 for public institutions.
A retention report issued b; the Maryland Stéte Board of
Higher Education (1982) cites similaf_ types of statistics.

~According to the report, students movements throughout the entire

3 16



Maryland public system are characterized .by‘euch a large degree
.‘of diversity that what 18 ‘now typical of students, is the
atypical - paths they choose to take toward completion of their
academic program. "By the fourth year oniy 45% of the freshmen
élass of 1977 had been‘cpntinuously enrolled at the campus they
‘eniginally entered;“ wﬁén one allows the implicit criteria of
"on-time" and "institution of first choice” to be eliminated‘froﬁ

the above finding, the retention rate rises to 62%. As a result,

if the progress patterns of the class of 1977 within Maryland

public colleges 1is .typical not only of national rates (as the

Staté Board claims) but of what can be expected within the state

as well, one finds that 38% of the students.who enroll at a given

~institution will notngréduate, 17Z w11145raduate from another in-

" stitution or at a later date, and only 45% will graduate from the

institution of first choice on-time./

While the above holds true f7fs wost students, it does vary
slightly depending wupon race,//éex, and abdility. Thrbngh_thew____

second, third, and fourth years retention rates for white stu— ~

dents are substaﬁtially higsf;' than for black students (13X
averége differeﬁce.) In addifion, women in genetgl show slightly
lower Hretentidn rates (3%) gpt progress toward degree completion
at a élightly higher rate.// Black women show.no real retention
differehces from black meﬁﬁ/

" As. of April of.1983,/go data was availab1e>to compare reten-
~tion rates within M@rylahd Community Colleges in geﬁeral or with
. Qpécificyinstitutions.v’ | \ |

//

]

/
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Frederick Community College
Enrollment pata

Total enrollment figures over the past five years obtained

from the Office of Institutional Research appear to show both a
substantial vearly increase as well as a reiatively stable reten-
tion rate between semesters, Generally, the Csllege demonstrates
growth regardless of whether one compares 1) total pspulation
from the  fall of one year to the fall of the next year, 2)
population from the snring of one year to the spring of the fol-
lowing year, or 3) population from the spring of any given year
to the fall semester of the.following year. (Appendix A, Tables
1-5) Subsequently on thtee of the four possible enrollment
“yardsticks” the MCollege shows .no indication of suffering from.
enrollment pronlems which appear to hanper many oflonr institu-
tional cbunterparts nationwide. h |

The fsurth possitle "yardstiek".one mﬁgnt use 1in analyzing

enrollment patterns is to examine what is. known as mid-year

figures, or the difference between number of enrollees foklowing
the§ completion of fali semester in any given year and the onset‘
of the next spring semester. Analysis of the data listed in
Appendix -A provides that opportunity. Generaily such dataliﬁdi_
cates that the College suffets'from a minimal loss. in total en-
rollment ‘during the fall"semester of any particular academic
year; “an average of only 3.1% fail to re—enrolllduring the sub-
sequent spring aemeater; Or simply put another way is that the
Cbilege retains.an average of approximately 9?2 of its enroilees‘

from fall to apring semester of any given year.

18



Unfortunately, total enrollment figures by themsalves fail

- -to.- differenCIate~~between——new—iaﬂd*teturning“crﬁaents and as a
result, one 1is unable to accurately assess student flow

throughout the institution. 4 ‘more critical concern therefore

might revolve around the notion of what happens to students after

they first enter Frederick Community College. What percentage of

new fﬁllftime students persist through one or more subsequent
semesters? Are entering stu&;nts likeiy ;q‘persist and eveﬁtual—
ly complete their educational goals?

: Dafa obtained from the Adm;ssions 'Office for the fall
"clgsseé" of 1981.and 1982 are preeented in TabIe I.l. As cau ue
seeﬂ,‘ 40.7% othhqse 1,201 students who were new to the Collége'
in the Fall of 1981 failed to regis;er for the following semester

'(Spring-1982), Of these, only 5.1% (62) students were considered
as V"gtop—outs" or thoée' students who do not register every
semester, but. who chéose'to‘take claqseé'ihtermittently. Of the

1,201 new students during Fail 1981, omly %26 (35.4%) returned

for the Fall 1982 semeéter.' In other words, 64.62 of new stu-—

dents to the College were not on campus one year later.,




“Table I.1

New Student Enrollment
Patterns for Fall Classes
1981 and 1982*

Fall 1981 Fall 1982
>' | N/7% o N/7%

Enter: Fall 1201 ' 1305
Spring Drop Out ‘L a - 428(35.63) ¢ . Not Available
Spring Stop Out 62(5.16) Not Available
Continue One Semester 711(59.20) . 778(59.61)
Continue Two Semesters 426(35.47) Not Available
Drop Out After One Year - - 775(64.52) Not Available

Prior Data Not Available

Reports concernihg students who are new ‘ to the College in
%all 1982 are showing siﬁilar reeulte. of the 1 1305 new, first
»time enrollees in Fall of 82, only 778 (59.6) re—enrolled for the
following semester (Spring 83), a withdrawal rate of 40.4%.
h During the period of Fall 1981 to Spring 1983, 2, 506 students en—.
rolled for the first ‘time at Frederick Community College, If the

data from the 1981-82 academic year is indicative of a trend, we

‘can expect to lose, or have lost, 1 628 of them.

National Characteristics of . :
Persisters and Non~Persisters : o

A

[

A review. of the national literature yields a number of’
characteristice which’ are used by a varfety of inetitutione to
'essist . them in early identification of the non—persister.  They

‘include among others, such variablee as:

A :: ' o 23() J



1. previous academic background

2. educational aspirations of family and
students

3. educational attainment of parents

4., financial need and sources of aid

eeee—at 414 zed [ —— e - e

5. degree of student/institution congruence

6. scope and prestige of college attended
Corcoran (1981) states that the very miseion of the community
college leave is “"ripe for student attrition". Open door admis-
sions policies, liberal drop-add policies and shorter time frames

required for the completion of a certificate or degree ccntribute

heavily toward lower retention rates. Famens (1971) a150 sees -

'nissionA'and size to be of importance. Generally he finds larger

colleges and universities to be more successful in holding stu-

dents, perhaps because they offer ~both greater opportunities to

meet individual needs as well as on—campusg housing for students.
Conversely, according to.Lightfield (1975), community colleges

are more susceptible to attrition than four-year institutions

I

~—

since they provide easy access to courses.for purposes of skill

building and refinement”and/or pnrsuit of special interests,
Helier (1982) .found: educational ;aspirations as weil as
general satiafaction.witn college’to be of importance in deter-
mining those'ﬁho will persist; “Het'research auggeata-that non~-
'persisters .are more likely to have lower educational aspirations
and. to be less satisfied with either the‘quality of their
JreIationahips with other students or the quality of their overall

academic' performance, Persisters, on the other hand, are more

satisfied and more likely to petceive greater acceasibiiity to

faculty and cqilege personnel.



For Lucas (19803 aée,: finnncee and mode of registration
contribute to ‘early warning signelp for non-persistence. ng'
survey of ‘1,288 students at Hawaii Univeraity showed that non-
pereistere tended to be younger,‘ eligible. for refunds upon
nithdrawing, and to have registered by phone. 1In one respect,
amount of pereonal contact with the institution was minimized for
a eub—population wﬂich characteristically shows greater need for
personalized contact and involvement.

The Maryland State Boerd report, previously cited, shows
some relationehip: between persistence and denographic factors
such as sex andfrace; vHowever, such relacionehipe are not con-
sistently reported in national literature. According to Lenning
et. al. while both men and women, whether older or younger, drop
out for different reasons, they tend to drop out at about the
same rate. Collins (1980) agrees, - Bergman end Stager (1980) do.A
not. While Collins sees no relatiomship betweenlaex and race and
attrition, Bergman and Steger' cite eviden#e to indicate ‘that
femdles show greater representation among drdpout .

Powell (1974) suggests that some Letudénts

rop out because:
of feelinga of  mot belonging. His reeearch finds that non—
persisters seek a more peraonalized experience wi h the college——
an experience t\at can be heightened by ncreaeing' the g
‘availability of extra- curriculer activitiqo as well as tne quan-
tity and iquality of etudent/.faculty céntact. Such needa are
molciplied for the. student who 15' at college for.the first time

/

and who represents,'the firet generation of a f ly to attend

college. . Kester (1980) in ‘a revieq}ofﬂ'a'maaei e California

|



retention study finds that drop- out prone .studentq are more
likely to have a diminished sense of the importance of college.
Furthermore, these students are less 1likely to receive parentai
encouragement for their ‘plane””and' to’ 1;ck””etaﬁilized;'wel]
. developed ‘goals of what they hope to achieve through the college
experience. | |

‘Finally, academiq indices such as high school records, stan-
dardized scores, academic apt-.tude and betudy ekills:show a con—
éistedt relé;ionehip to student reteption. While the reeearcﬁ of
Collins does not support edéh relationships, it is consistenfly(
specified or Qlludea to by students as one of the‘féaebnd for

their departure.

While national data gives us some indication of the reasons

for college attrition, it ‘i well to remember the caveat ex-—

pressed earlier. Such data is the product of a variety of types

v

of institutions, usihg various definitions of retention and at-

trition, and research models. As a rehult, thé identification of

_ the potential a;bp out for a ;§ééific institution, while havidé-
been enlightenedépomewhat, remains aAdifficult.;ask. In addition
to being qcéounte? for by a number of other secondary factors not
" mentioned in thiéﬁreport, it is accounted for as ‘a result of the
inter;ctipn betwe;p.the particular student gnd the“epecifié in-
‘stitution. Stude&@é ‘goale -and .commitments are .continually
- modified or reinforceh so that, accord;ng to Noel (1978), college
metudent_ :etention is ;}epecific, iédi§idualAcampus wide respon-

sibility which etarté.zwith the pervasive attitude that the

-
-
——
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college exists to serve the 1individual student and 1is

subsequently followed by the needed research.
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{1 COURSE AND COLLEGE WITHDRAWAL

Accq;ding to Ffiedlander (1981), community college.studenta

nationwide are dropping their classes “at alarming rates. While

the rates vary according to type and size of institution, the

range extends from as low as 20¢ to asg high as 602, The result
is a substantial financial loss to the institution (as well as a
somewhat "diminished reputation as a provider of educational ser-

vices. to the community"), and a loss to the students in terms of

inefficfent use of 1invested time and frustrated goals

(Friedlander, p.3). A traight forward queétion regarding stu-
dent attrition and 1 ~ncerns produces a somewhat more complex
angwer.  National stu.ie such 8q'thoae cited by Sheldon and
Hunter (1980); Matiey (1978); and Larkin (1977); indicate that
the  §even most >frequentiy cited reasons for students dropping
courses are, 1in ﬁéacending order of 1mpoftanqe; job conflicts,

inadequate preparation for a particular course, dislike of the .

"class, exceaaive'aaaigﬁmenta, lack of motivation,’ personal 111-

ness, and dislike of the instructional proceaé. Appérehtly'the P

major reason for dropping from a course 1is one over which many

colleges have no control. However, national statistics are also

indicating that non-~instructional reasons such as transportation

-

problema,'-family illnesses, and change in personal plana'éccount

for less than 25% of the reasons cited‘by students for dropping

their courses.

Six of the top seven reasons previously cited aqggesé that a

sizable percentage of:students. withdraw from classes because of

instructionally. related reasons. In addition to those‘cited,

-



other reasons _include; fear of receiving less than a passling
grage, irrelevant course objectives, inadequate prerequisite
instruction for the level of course work encountered, dissatis-
faction with the course content and, or,lfhe manner of its
preaentat;on and failure to keép up with course assignménte. The
exteht to which a particular-reason or series of reasons is in-
voked by a particular student for withdrawing from a course,
however, is Jependent upon a number of factors. As a result, the
only valid mechanism'for identifying which factors are in operé—
tion at any institution during any given period is an 1ntfa—
( institﬁtioﬁal analyeig of course withdrgwall patterns over some
period .of tinie.o Such an analysis was undertaken as part of this
‘report.

Why do students at Frederick Community College drop their
courses? Do reasons sﬁated for dropping approximate those cited
in national ;tudiés? Are there' differeﬁces in course attrition
rates that can be attributed to student status? 1Is coﬁrse attri-
tion a consistent phenomena throughout any giQen semestér?' The
focus on course attrition within the retention study attempted to
.answer these and other qdeetions by examining drop-add forms
‘filed with the Records Office during the Fall i981 through the
Sprihg 1983 semeetérsﬁ cTwénty-two hundred (2,200)- forms ;ere'
processed as part of thét analyéis.

. Scliedule chaﬁges were categpfized according to the time that
they occurred within/a given séméster. .Subsequently those chang-

es which occurred up lto, and including, the fourth week of a

semester are: categorized Sy a "period one"” designation; those

~
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changes occurring during the fifth to eighth week by a "period
two™ designation; and those occurring during the ninth to twelfth

week by a "period three" designation.

The results are reported according to the frequency of
schedule changes. That 1s, the period showing the greatesf num-
ber of' schedule changes is reported first, while the period
reflecting the least amount 1is anaiyzed last. The summary sec-—

tion regarding course withdrawais then, reflects an overview of

all three periods combined as Qell as the highlighting of par-

ticu;5;—£indings_p:exioualy;nuted,
P

Period One Findings

0f the 2,200 students sampled, 1,46i effected a schedule
change of some type during the first four weeksmof any given
eemester.‘ Sixty-one percent (61%) of these students were females
while 391 were males. No differences were found in weletion to
student status.<__Part}time students (50;@;) were asg likely as .
full~time students (49.4Z) to undergo = class changes during this
period,

What effect does\ a students' schedcle change curing tpis
period have ‘on both the student and the qulege? Foc tce'most
part the Veffeccs are sohewhat diffused (Table II.l). While
slightly 'more than 1 in’4 studente_(26 7%) will decrease their
credit load, an equal number will feel no effect. That 1s, 27.3%

will add as manv credits as they drop during this time,

For some, however, the effects are terminal in an educational

sense, Fourteen percent (14%) of those students who modify their

achedule during this time will drop out of college entirely. For,

. .
.

——y
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others, the change represents either a3 revised educational
direction or a decision to increaée the amount of effort they arve
willing to put into achieving their goals. Approximately thir-
teen percent (12.7%) of the students will change dajors during

this time while 19% will increase their academic load.

Table II.1

Effects of Period 1
Schedule Changes

— e =S CUMULATIVE

EFFECT ’ . N PERCENT PERCENT
Change Major . 186 . 12.7 12.7
Increase Load 279 19.1 31.8 .
Decrease Load 390 26.7 : 58.5
No Change . 399 ‘ 27.3 85.8

Total Withdrawal 207 14.2 100.0

Total 21461 100.0 .

For the most part, the number of courses actually droppéd or

" added 1s small (Table II.2). Almost 80X of the adjustments en-

. ‘ f‘
tall one course.

.
o

B
5
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Table 11.2

Courses Affected by
Schedule Modifications

. CUMULATIVE
EFFECT N PERCENT PERCENT
One 985 79.7 79.7
Two , 155 . 12.5 92.2
_ Three 50 - 4.0 ' 96.3
Four . 31 2.5 98.8
Five or More 15 1.2 100.0
" Total 1236 - 100.0

Why are students most likely to modify their schedules up to
and during the first four weeks of the semester? Table 11.3 at-
tempts to itemize those reasons. For many of the students we _

F

have no - answer to this question. Forty—-three percent (43%) of

those who modify their schedule are permitted to do so without

'stating any reason. Consequently, it 1is difficult to determine

whether the modifications are done as a result of some action on

the 7paftlof the College or because of some reason for which the

Collége has no control.

For the other 57%, however,"the reasons are more explicit.
Twenty-nine ﬁércent (29%) adjust their écﬁedules because of con-
flicté'éf‘soﬁe'type or because the class was cancelied._'Eighteen
percent (182%) oflﬁhese students. change Eheir qgggdule.either'be—
cause some confl;ét with their schedule or bééaﬁse oflg éané;lla—

tion; reasons over which the College does have some control.

Eleven percent (11X), or 167 of the 1,461 ntudeﬁts modify

their schedule because of dissatisfactions of some type; whether

"~ instructor, content, academic pfogreas or other related. Of this

16
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group, only 3.5X do so because of dissatisfactions which can be
" linked to either the course or the instructor. Interestingly,
changes 1in students gonle.nccount for as much course turnover as
do varivus ‘sources of dissatisfaction (11.4% vs 11.7%)

Finaiiy, finances appear to account - for an almost negligible
effect Uddn schedule changes during this period. Less than 1X of
those etudied indicated the fact that they never received aid or

‘couldn't maintain ald as the reason for modifying their classes.
. Table II1.3
s | s Reasons for Period One

Schedule Change

= 3
.

"CUMULATIVE N

7' " REASON _ N PERCENT ' PERCENT
‘Schedule Conflict. 127 8.7 8.7
/ Job Conflict 129 8.8 17.5
/ Outside Conflict - _ 32 2.2 '19.7
/ Class Conflict 135 9.2 29.0
/ Personal 61 4,2 33.2
/ Dissat w/Instructor 8 .5 33.7
/  Dissat w/Course . 44 3.0 36.7
. Dissat w/Progress 47 3.2 39.9
Other Dissat - 68 4,7 44,6
Never Got Aid S 4 .3 44,9
Couldn't Maintain Aid , ‘1 1. 44,9
Vet Related : 1 .1 45.0
Goals Changed ~ ) 171 11.7 56.7
None Stated 632 43.3 100.0

Total . 1460 100.0

Period Three Findings

The second greatest flurry of schedule changes occurs within
the last four weeks of the drop period. For the sample under
study, 542 students processed a schedule change during this time.
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Again, more females (57.7%) than males (42.3%) modified their

schedule in some way.

Schedule changes during this period however, do show some

differences when compared to changes made during the first four

weeks. These differences occur in relation to the reason for, as

well as the effect of, the modifications (Table II.4).

Table 1I.4 - TN e .

Reasons for Period Three
Schedule Changes

. PERIOD 3

FREQUENCY * CUMULATIVE

REASON : N PERIOD 1/PERIOD 3 - PERCENT
Schedule Conflict 24 8.7/4.4 ' 4.4
Job Conflict 74 8.8/13.7 18.1
Outside Conflict 40 - 2.2/7/4 25.5
Class Cancelled 6 '9.1/1.1 26.6
Personal .55 4.2/10.2 36.8"
Dissat W/Instructor 11 ~.5/2.0 : 38.8
Dissat W/Course .18 3.0/3.3 ‘ 42.1
Other Dissat o T 24 4.7/4.4 , 56.9
Mever Got Aid * 1 .3/.2 57.1
Vet Related 1 - a1/.2 : 57.3
Goals Changed ‘ 27 11.7/5.0 - © 62.3
None Stated 204 © 43.,3/37.7 _ 100.0

Total 541 100.0

First, students are less likely to modify tﬁeir schedule
during thié period beégﬁee of - changing goalg. than they were
duringm the fi;st  four .weeke.of the .eemesﬁere;_ Almost 12% of
those podificafions duringvthe first four weeks are‘atﬁributed by
qtudente to this part;cular reéson_‘ This drops to 5% du:ving this
latér pefiodé(pé.opl)- | |

- Second, students are more likely to cite dissatisfaction of

some type as the reason for ‘'changing their schedule.

Specifically, diesatisfactions dufing this perigd are cited by

18
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students almost twice as much 28 was done previously. While
there 1is some increase in the dissatisfaction with instructors,
personal dissatisfaction with their academic progress accounts
for much of the reason and rises from 3,2 to 10.4% (p<.001).

Third, 1less than‘lZ of the students continue to cite finan-
ces as a reason for Jndergoing schedule changes. While costs as-
eociated‘ with college attendance are a source of concern to stu-—
dents, we are ‘seelng that they appérently ﬁéld littie welight
among those factors which conffibuﬁeﬂ_to__adding__onvdroppin .
courses, | |

mFourth, job conflicts and other outside conflicts haQe in-
creased appreciably for studénts during this period. Twenty-oneﬂ
percent (21%)‘ of the. students fnow cite them as a reason for
schedule éhangee-(p(.OOI). : Undéretandabl}, echedule conflicts’
and clas& céncellationﬂimpacts‘diminieh.

The‘.effeqt of the gchedule change 18 different from the
first four to the last four weeke of the d}op-gdd period (Tayle
lII.S). Tﬁe first four weeks showed . effects which were ratﬁer
diffuse. A~ large‘numbefQOf'étudehﬁé appearéd to trade courses
(add _6ne for evéry oné dropped), fq'change-their;program, éndlto
‘either increase or .decrease their load. At tﬁat point, the

departUre -rate from the College was approximately. 142 or 207 out

of 15,461 students. : . o _ o .

19 i 33




Table IL.5

Effect of Period Three
Schedule Changes

t

T
i

/ ' | CUMULATTVE

FFFECT N " PERCENT PERCENT
Change Major | 11 2.0 2.0
Increase Load 22 4.1 6.1
Decrease Load 330 - 60.9 67.0
No Change 30 5.5 72.5
Complete Withdrawal 149 - 27, 100.0
o Total 542 ~100.0 -

)

During_ the last four weeks of the drop-add period, however,

the percentage efiect .18 more cdﬁcenFrated:even‘though the actual
numbers a;e somewhat smaller. At this point.glmoet 28% drop out
entirely_ and 61% decrease their course loa?ﬂ By the eighth to
the 12th wcek of t!\e semester, ‘course tfaqing.and.increaeee in
academicl load are minimal. Eighty-nine g%rceﬁt (892).o£ those
who chaﬁge their gchedule are expeyiencing the effects of inef~-
ficienéy in lthhir écplemic progress. Sigce most of them‘(76Z)
Q;dif; thelr courses without any advieing,_evidenced by Ehe fact
that ﬁhe ’droﬁ foim is th signed by a staff member, the chance
for the Col{egé to rgaétivelyliﬁtervene are qégliéibLe;'

Period Two Findings

The least amquntjbf schedule change occurs duriné tﬁe mid-
dle, ortififth “to eighth week, of the drop-add period. Of the
2,200 - cases studied; only i97 fall into cgfs time frame; Again{
mofe femalee.(60.42f than malesh(39.6;).pfocees echedulgmchanges,“
thiie ‘no différee@ee are evidenced“wfegarding student status .

(50.8% part~time /49.2% full-time). /Polarization in both. the

.?reason for, and the effects of; the chﬁnges begins. to occur here.



More atudents begin to elther decreane (55.82) their load or
drop~out entirely (26.9%) while job and outside confllcta emerge
full=blown (Table IT1.6, 7). As with the other two periods, al-
most three~fourths (70%) of the satudents drop their courses
without any staff contact prior to doing #o.

Table 1I1.6

Effects of Period Two
Schedule Changes

_ CUMULATIVE .
EFFECT N PERCENT PERCENT—— .
Changed Major 1 .5 .5
Increase Load 10 5.1 5.6
Decrease Load - 110 55.8 61.4
No Change o 23 11.7. 73.1
Complete Withdrawal 53 26.9 100.0
Total 197 100.0
Table II.7
Reasons for: Period Two
Schedule Changes .
. L ~ CUMULATIVE
REASON N PERCENT - .PERCENT
Schedule Conflict. 11 5.6 ° 5.6
-Job Conflict _ 31 15.7 21.3
Outside Conflict 11 5.6 26.9
Class Cancelled .2 1.0 27.9
" Personal - 23 11.7 39.6
Dissat W/Instructor 5. 2.5° L 42,1
‘Dissat W/Course i 8 4.1 46.2
Dissat W/Progress 15 7.6 53.8
Other Dissat 10 5.1 58.9
Goals Changed .- 10 5.1 64.0
None Stated 71 .36.0 100.0
Total 197 + - 100.0 :
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Ovorview and Summary of HSchedulae
1 ;
Changen _and Courae Withdrawals

Given the differences previoualy cited for the periods under
the overall achedule change ang

how might one categorize

atudy,
course withdrawal pattern at Frederick Community College?
femalea are more likely

Demographically wa find that while
type of schedule change, there

overall to file aome

than males
are no statistically eigaificant differences regarding sex during
Females are no more

drop~edd period,

glven time frame in the
during any particular four

- a
likely than file afchenge

week period (Appendix B, Table 1)
The quantity of schedule changea throughout a aemester showa
the changea

males to

'

of fluctuation. ijo—thirda
occur up to, and including,

of ;all

some degree
processed during any given semeater
3 Schedule changes taper off con-

|

the fourth week of the semester,
the second four-week period and then increase

k]

' sidersbly during
appreciably during the final fdur weeks (Appendix B, Table 2)

part-time students are just as.likely to undertake
The effect of these

Overall,

A , ,
schedule changes as are full;time atudents.
changes 1s to allow 56. 3% of the studenta to‘either decrease

load to aome extent (usually by 3 credita), or to

For ;

their 'credit
out of the College entirely (Appendix B, Tablea 3, 4)

J

/

drop
almost 70% of the students overall theae changes -are made without

any adviaor. approval.
to the data there are no statistically significant

‘ the period in’ the

and
Full—time atudents

According
' ,
etudent atatua

regarding
18 made.

the scheddle change

when

differences
semester
are aa likely to alter théir schedule during any of the four week

perioda as are part-time jatudenta.
i o :
/

/ 22

j

J

f .
) 3

/

L=p]




Thare La nome tnternction tLhough, hcheunlunudont atatus and
perlod In which the change occurs on  the offact of the change.
Full-time atudents are move likely to reduce credit loads during
the eighth to twelfth week of the semeater while‘pnrt—timu Htu=
dents are more Iikely to do 8o prior to and including the first

four weeks (p<.001) (Table 11.8).

Table 1I.8

iffect of Student Statuy
and Perioed on Credit Decreases

FULL-TIME PART-TIME
N/% N/
Period One (1-4 wks) 211(41.9) 179(54.7)
Period Two (5-8 wks) 68(13.5) 42(12.8)
Period Three (9~12 wks) 224(44.5) 106(32.4)
Total 503(99.9) 327(99.9)
xZ = 14.28, 2D.F. p<.001

<

Why students change their schedules and subsequently drop

courses 1is somewhat more complex. Overall the primary reasons

center around factors that are conflict oriented, _Approximately

35X of these reasons deal with Job conflicts, personai conflicts,

‘etc.  Only 13% of those studeﬁts in the study cited &issatisfac:
tion with instructor or the nature of the course, etc.'as reasons
for change. The highest single source of student dissatisfaction
éﬁpear to‘cpncern itself with the degree“of pProgress mdade in the
courdé? However, even this cype of diesatisfaction accOunts for'
only 5% of the movement overall (Appendix B, Table 5).

Are the reasons citgd by'ptuQents for schedule changes E§n~

sistent throughout . the semester or do they vary?. Data in the

™
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stady puggests that they vary from perlod to perlod. Table 11,9

providen an overview of that varfation,

Table 11,9

Tul tuonce of Time on
Rensonu for Schedule Changos

o e ot Ae @TH fe KT v s At 4 ot %8 e e e Se w e R— e T T N A U

Period One Perdod Two Perfod Three

Reason (¢, 1-4 wka) (5 - 8 wka) (9 - 12 wka)
N/% x N/% N/%
Schedule Confllet 127(78.4) 11(6.8) 24(14.8)
Job Conflict 129(55.1) 31(13.2) 74(31.6)
Outside Confllct 32(38.6) . 11(13.3) 40(48.2)
Class Cancellations 135094 .4) - 2(1:4) 6(4.2)
Personal Conflicin 61(43.9) 23(16.5) 55(39.6)
Dissat w/Instructor 8033.3) 5(20.8) 11(45.8)
Dissat w/Course 44(62.9) 8(11.4) 14(25.7)
Dissat w/Progress 47(39.8) 15(12.7) 56(47.5)
Other Dissat 68(66.7) 10(9.8) 24(23.5)
Never Got Ald 4(80.0) 0(0) 1(20.0)
Vet Related 1(50.0) 0(0) 1(50.0)
.Goals Changed 171(82.2) 10(4.8) . 27(13.0)
No Reason Stated 632(69.7) “71(7.8) 204(22.5)
x% = 219.07, 26D.F. p<. 001

Table II.10, pfesents the data 1in a somewhat different
fashion, 'it reveals that up to énd including the fourth week of
the' semester, students are most likely to.attribute.;chedule al-
teratibns to changes_inlpheir .personal goals. During the fifth

" to eighth weeks of the semegtgr,. pereonal gogls di;inish in in—
fluénce and are replaced ﬁy personal and job related conflicts.
Finally, ﬂuring the last four weeks of the drop-add ﬁériod,.per—
‘sonal and job related conflicts continue to influence students

changes but students dissatisfaction with their academic progress

now hélps'to affect what actions they will take (p<.001). -

24
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Tahle 11,10

Partod Comparilaonn of
Reasona for Change

' PERTOD ONE PERLOD "TWO PERLOD THREFR

REASON ' (% 1=4 wka) (5 ~ 8 wkn) (9 = 12 wlkn)
N/% N/% N/%
SRS IRt SR PR T e ey SR S st SR, T T T R e e R O T S PR SR P R EU PR G N Y EY LR T
Schedule Confllet 127(8.7) 11(5.6) 24 (4. 4)
Joh Conflict t20(8.8) 31(15.7) 74(13.7)
Outslde Confllict 12(2.2) 11(5,6) WC7.h)
Class Cancellatlons 135(9.2) 2(1.0) 6(L.1)
Personal Confllctu 61(4.2) 23(11.7) 55(10.,2)
Dissat w/Instructor 8(.5) 5(2.5) 11(2.0)
Diunat w/Course 44(3.0) 8(4.1) 18(3.93)
Dissat w/Progress 47(3,2) 15(7.6) 56(10.4)
Other Dissat ; 68(4.7) 10(5.1) ' 24(4 . 4)
Never Got Aid 4(.3) 0(.0) 1(.2)
Vet Related" 1(¢.1) 0(0) 1(.2)
Goals Changed 171(11.7) . 10(5.1) 27(5.0)
No Reason Stated 632(43.3) 71(36.0) 204(37.7)
Total 1460(100,) 197(100.) 541(100.)
x2 = 219,07, 20.F. p<. 001

Reaéons for schedule changes are also iAfluenced by student
status (Table II.ll1). Full-time students are most likely"to al-
ter schedules because their goals changer because of achedule
conflicts and because of job conflicts, in that order. Part;time
e;udente on the other hand attribﬁte job conflicté.ae the primary
reason for changeg followed by personal conflicts and class can-
cellationéﬂ(p<.001). T;ble 6 in Appendix B provides a summary of
the ' influences of sex and student status on students reasons fb;

changes.,




Table 11,11

Influence aof Student fratus
On Reanone far Change

FULL-TTME PART-TTME

REARON ATATUR STATUN

N/ N/%
Sehadule Contitet 92(8,3) J0C6.4)
Joh Confliet 719(7.2) 155(14.,2
Outalde Conflict 30(2.7) 594, 10)
Clans Combllee 63 (5.7 87, »n
Personal Confliet 42(9.8) 0/¢8.m
Dtaant w/lnatructor : 1L(1.0) 11(1.2)
Dlanat w/Cournae 16(3.9) V(Y. 1)
Dissat w/Progreas 67(6.1) 514 7).
Other Dissat 55(5.0) 47(4.1)

Never Cot Ald 2(.2) 1)

Vot Related 1D 1(.1)
Goals Changed 113(10.2) 95(8.7)
No Reason Stated 512(46.4) 195(36.1)
Total 1103(100.) 1095(1.00.)

x2 = 76.67, 13 D.F. p=<. 001

Table 1II.12 presents an overview of the effect of students
schedule changes; Contrary to the popular notion that students
: ~1n,ﬁggneral change their major on the average of three times
during their academic career, major changve at Frederick
Commgnity College occur somewhat infreduently. Over half of the
changes represent attempts by students to decrease their academic
load or to leave the College entirely. Thia effect appears most

acute as early as the fifth week of a given semester.
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Table II.12

Overall Effects of
Schedule Changes on
. Academic Load

CUMULATIVE
EFFECT .N PERCENT PERCENT
Change Major v 196 - - 9.0 9.0
Increase Load ' 311 14,1 23,1
Decrease Load 830 37.7 60.9
No Change "~ 452 20.5 81.4
"Total Withdrawal : 409 18.6 100.0
Total 2200 100.0

The number of courses dropped or édded by students shows
less variation (Table II.13). Almost 80% of those cases studiéd»

iﬁin::"thé alternation of only one course. Very rarely (7.5%)

do stu gpte drop three or more courses.

\\\\\\ . Table II.13

Number of Courses in N
Schedple Changes . -
N o '
- . : : CUMULATIVE
NUMBER ) N PERCENT - PERCENT
One - 1756 79.8 . 79.8
, Two 277 12.6 92.4
Three ' g 84 . 3.8 96.2
Four ' , 57 2.6 98.9
Five or More . " 24 1,1 100.0
. Total 2197 100.0
. &
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Recommendations Regarding
Schedule Changes

Based wupon the data presented in this section, there appear

to be certain actions which the College ‘can implement in orderto———--
deal more efficiently and effectively with schedule changes and

those who drop out of courses.

1. Revise the current drop~add form so that reasons for
course withdrawal are stated in a checklist fashion.
Implement procedures which insure that complete in-
formation is provided by students at the time the
drop-add form is processed.

2., Examine the feasibility of requiring that all drop-
add forms, which indicate a decrease in credit, be ,
, signed by a staff member prior to processing. f

3. ' Increase student awareéness of course demands and
potential for conflict with job and-outside -interests.-
Consider the establishment of work/credit hour ratios
and enforcement of credit restrictions for higher risk
students (i.e., students employed for an excessive
number of hours weekly). ¢

4. Decrease the quantity of class additions and .
cancellations submitted by Division Chairpersons.
Eliminate schedule errors that are avoidable by
more accurate planning and proofing prior to
schedule publication.

S. Examine the possibility of adopting a class
schedule format which allows schedule construc-
tion for a two semester period (e.g., Fall and
_Spring). .

6. Mandate advisor conferences for all students,
full and part-time who are dropping all
classes during any given semester.
THE DROPQUT
The second portion of this section focuses exclusively:on
students who withdraw from the College. The data presented was

gathered from an analysis of drop-add forms over a four semester

period (Fall 1981 to Spring 1983), and frcm a survey df students
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1deﬁtified through the c¢omputer as having withdrawn sometime
during the Fall 1981, Spring 1982 or Fall ‘1982 semesters.

A total of 670 students are contained in both analyses; 409

{

~~—as a Tesult of*examintng’dr6p=£da”idfﬁi'iﬁd 261 a8 a result of a
survey mailed to 750 students durihg the Spring 5983 semester
(35X return rate). While the data is 1limited enough'sc that a
conclusive picture of the drop-out is difficult to obtain, it is’
extensive enough to further our understqndingfof the reasons be-—.
hind students withdrawing and to 6ffer éome suggeationé for
.coping with 1ﬁ.

-ANALYSIS*I:

Drop Form Results

The:reeults from the drop-add forms,.(N-609) télis us th;t a
gfea;er pefcentage of those who withdraw ffoh thelCollege com—
pleteiy are femgle (65%). Drop-oué patterns refiect,#chedule
change patterns. Slightly over one-half (50.6%) of the students
whg withdrew did so during, or prior to, the firat four weeks of'
the semester. The second 1argestunumber withdrewodufing the
ainth to twelfth weeks (Table II.14).

Table 1X.14

Drop Out Patterns

By Period-
.. o CUMULATIVE
PERIOD _ N . PERCENT PERCENT
First (Prior to 4 weeks) 207 50.6 50.6
Second (5-8 weeks) ' 53 o 13.0 63.6
Third (9-12 weeks) 149 36.4 100.0
Total 409 100.0

The méjority of those who drop-out appear to be part—time
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atﬁdente (82.4%). Of the 409‘caee§, only 72 indicated fullftimé
status, The number of courser they drdb vanieé, but cluster
arougd one or two (Table g}.xa).

Table II.15

Number of Courses Dropped .
by Withdrawing Student

: CUMULATIVE
NUMBER FREQUENCY PERCENT . PERCENT
One - - 269 Y 65.2 65.2
Two 59 14.7 79.9
* . Three 25 6.2 86.1
Four . 39 9,7 95.8
. Five or More 17 4.2 100.0

Total 409 100.0

‘Table 1I.16 begins to address why students drop out. Since
the results are part of the overnllbeffort to understand thg na-
turé ;f. echedple changés and credit decreases, the reader will
' tecogni;e.a similarity between this table and others presented in
© previous e;ctione, Efforts will be made laﬁeg éﬁ compare these

reasons to the reasons obtained from the maiiinj survey.

Why _students drop-out depends on a number of factors. The

single 1largest factor relates to “pérnonal" reasons such as il-

lneaées; family concerns, etc., while the most infreipently'cited

reason is the fact that they “never got aid.” Class cancella-

tions, scheduling, and job or éutaide conflicts constitute the

largest ___group of ' reasons for dropping out (57.9%).
Disgétisfactions of aomé type, on the oﬁher hand, make up the
- group which is cited the second most fréquently. .Intereatingly,
for this sample in the study, "changing ;oala" account for very

little movement away from the College.
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Table II.16

Reasons for Students
- -Withdrawing from College

" CUMULATIVE

REASON "N PERCENT PERCENT
Schedule Conflict 15 3.7 3.7
Job Conflict 76 ‘ 18.6 22,2
Outside Conflict 37 . 9.0 31.3 .
Class Cancelled - 12 2.9 34.2
Personal ‘97 - 23.7 57.9
Dissat w/Instructor 9 2.2 - 60.1
Dissat w/Course : 15 3.7 63.8

issat w/Progress 13 3.2 67.0
Other Dissat S 20 4.9 71.9
Never Got Aid - ’ 3 .7 72.6
Goals Changed 16 3.9 76.5

- None Stated . 96 23.5 100.0

Total 469 ~ '100.0.

 ANALYSIS IIl:
. Survey Results

The results from the survey mailed to students who ﬁithdre;
from the College during the Fall 1981 to Fall 1983 semesters cor-—

roborate some of the data previously repbsqgg 1n;@nalyeie I.

Again we find an over-representation of females.

Sixty-three percent (63%) of all the students who withdrew
from the College during the period under study were females.

Consequently, the survey results show a higher representatidn of

females (69%) than males (31%).

3

Results from the survey also give some idea of age and major
distributions among those who drop-out (Table I1.17). Seventy:
percent (70X%) of the respondents who did not return were non-

traditional éged students; students over 21 years old; Academic

- majors at the College feeling the_'etrongest' effect of the .

A
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. drop—ouf are those which are career oriented. Effects upon the

other majors are fairly eévenly distributed between General
Séudiee/Undecided and the Arts and Sciences (e.g. History,
Literafure, Philosophy) (Table II.18).. |

Table 1I.17

Age of Students
Who Withdraw

FREQUENCY CUMULATIVE

AGE ‘ N 4 A
Svnteen and less 1 4 ' b
‘Eighteen to twenty-one 76 - . 29.1 29.5
~Twenty-two to thirty - 73 - 27.8 57.3
Thirty-one to forty - 78 30.0 _ 87.2
Forty-one and above 33 . 12.8 100.0

‘Total 261 100.0

Table II.18

- Choice of Hajor for
\\ Students Who Withdraw ‘

. . : CUMULATIVE

- MAJOR ‘ FREQUENCY - PERCENT - PERCENT
General/Undecided 79 30.4 30.4
Arts and Sciences : 73 - 27.8 58.1
. Career - 109 41.9_ 100.0

Total 261 ©100.0

Verf.few of the students in the survey who withdrew from the
College were full tise students. This would support the data ob-—
tained earlier in Analysis I. Over half of them were regietered

fqr. lege than five cfedite (Table II.19). 1In addition, the_
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decision to leave apparently came early in the student's academic

- career. Almost sz of those who left did so after coﬁpleting-one

to six credits (Table II.20): - =
- Table II.]9

Credits Attempted at
Time of Withdrawal

CREDITS . ' 4 h
ATTEMPTED - "N _ o PERCENT
None : : ' 57 o 21.7
One to five 136 52.2
Six to eleven - 33 - -12.8
Twelve or more ' 35 ; 13.3
Total 261 o 100.0
 Table II.20
Cumulative Credits Earned
Prior to Withdrawing
CREDITS
EARNED . | ‘ : N ' ' '  PERCENT
None 45 | 17.2
One to six ‘ " 130 ’ . 49.8
Seven to fifteen ' 53 . 20.3
Sixteen to thirty ' - 23 : 8.8

Over thirty ' -10 o . 4.0

Total 261 100.0

"Lagk of acadeﬁic progress does not appear to have been a
problem for the mqjority-bf ﬁhoae wﬁd dropped-out. T#bles I1.21
and 1II.22, and Appendi; B,‘TabLQ 7 1ﬂd1cgte that theae‘students.
general{& .ea:ned' thé number of éred;td they attempted. While

this may be true of the majority, however, the reader is
FE I £
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cautioned not to lose sight of the fact that a sizable percentage'
were not making satisfactory progress. Twenty-six percent (26X)

-_M_oﬁzzthese=~s£udenta,wnuld_pzabah_yzhaye_iexpgrienggg_gggg_gyPe of

academic difficulty had they continued their study at their
present rate of achievement (Appendix B, Table 8).
Table II.21

Cumulative Credits | %
Attempted and Earned

NUMBER OF " ATTEMPTED - " EARNED

CREDITS = . N/Z T ON/%
None - ' 38(14.5) * 45(17.2)
One to six o 128(48,9) *130(49.8)
Seven to fifteen : 59(22,9) ﬁ . 53(20.3)
Sixteen to thirty. 25(9.3) - . - 23(8.7)
Over thirty : 11(4.4) _ 10(4.0)

Total ~ 261(100.0) . 261(100.0)

*-Excess:credits_earned»duewto_crggi£§;hxiE£§E§§§rf

Table II.22

Cumulative G.P.A. .

G.P.A. - » N o : PERCENT

/

Less than 1.0 f 80 : 30.5
1.0-1.9 - . 26 o 10.2
2.0-29 . 42 0 15.9
3.0 - 4.0 o 113 43.4
Total 261 | 100.0

Table II 23 presents grouped reasons given by students for

withdrawing. The interested reader can identify agecific reasons

.
L e
. ¥

!
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for any group using tablee through 6 in Appendix. B.' A shortened
lieting of major specific reasons is lieted in Table 1I.24 below. .

Are these reasons cpmpatible with those obtained froﬁ the
drop- add forms? At this point can we begin te_deve10p a profile
of reasone for the student who withdraws froﬁ the College? To
some extent, we can.

Both» analyses point to‘the fact that a large number of stu-
dents do not return because of personal reeeons. These include,
but are not limited to faﬁily; health, andvor-marriage reiated
issues; 1issues over which the College may have little'eyAno con~
trol. Contrary to the naiionaL atatieﬁics, very few of our stu-~
den;s witheraw'Abecause of some “dieeatiefaction with either the
course content or the quality of the course,. Hﬁen dieastisfac-
tions do occiur, ;hey.appear to be concerned ;n part, with iack o
academic. progresa' and in.ffuetration to eome,linited’academicb

aspects (See Section V).
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N . o TablenIi;23

-Survey Response: Combined

l Reasons for Withdrawing

Strong Weak No

' Reasons . Influence Influence Influence
\ CN/T N/% N/Z
Miscellaneous 104(39.7) 37(14.1): 118(45.2)
Problems w/ Choice of Courses 52(20.0) - 27(10.5) 182(69.5)
Achieved/Changed Goals 51(19.6) 38(14.7) 172(65.7)-
Financial Reasons 34(13.0) . 29(11.2) 198(75.9)
Problems w/ Design of Courses 26(10.0) - 31(11.7) - 204(78.3)
Poor Support Services 19(7.2) 20(7.6) 241(85.2)
Problems w/ Course Content . 18(7.1) - 32(12.4) - 211(80.6)

Poor Quality of Instruction - 16(6.2) 32(12.3) = 213(81.5)

\

\\‘
N = 261 N

" Both analyaea point to the fact that many of our atudente

withdraw becauae of Job and outaide conflicta. It 1s not-uncom—

\
\
f

mon [ or them to attempt to do too much in too ahort of a time
i \
v

'spanj Data from other sections would aupport the hypotheeis that

a umber of atudenta simply over-thend themaelvea._ Efforta on
the part of the College in aaaisting When to reevaluate exRecta—

\

tions and commitmenta would - probably be usefu\\here.

A number»of our students do 'withdraw becauae of abheduling E

problems. In aome'caaea/we are not offe ing them what thei want,'x‘
. . ) I M \, \‘, -
t a time when it 1is convenient to th

or . While the dropfforma

give some 1nd1cat‘on of thia, 1t 18 wor eadily seen a8 a result

-of the survey. In adstion, there is -

-

corrections, ‘cancell t1¥na, etc.fare

retention.

X \ " ‘ _
ny of the atudents withdrew for
\ ! . . )

. o . ’ _ .
the Colleke)had’net their, goals, their goals changed, or




they simply transferred to continﬁe"thgit education elsevhere.

Again, this 1is borne out primarily Zxom results obtained from

survey data.
Tablx 11.24

" Individual Reagons Showing -
Strong Influence on Withdrawal Rate

Rank Percent R - Reason
1 (20.4) ' Personal Reasons
2 (17.7) * Job Conflicts _
3 (14.9) Courses Offered at Inconvenient Time
4 (13.8) Courses Wanted Are Not Offered
5 (13.0) Lost Interest In Education
6 (12.6) Need to Divert Finances to Other Areas
7 (12.3) :Needs Are Better Served Elsewhere
8 - (11 .. Temporarily Burned Out
-9 (10.., Goals Were Not Met By The'College
-10 (9.8) Transferred to Another College
N = 261

" Finances will always be a source of contention for’mosc stu-
dents. Money ptoblemQ do not appear to account for ﬁ}dispropor- '
tionﬁcely high attrition rate, but thgy are a constant issue for
many students while on campus (See Section V).b ¥ |

Finally, a profile would indicate that the student who drops

"out 18 more likely to .be female, over 21} with few accumulated -

credits. Her academic progreg§ is satisfactory. At the timé_bf

withdrawing she 1is pfobably regisﬁered as a part-time'student.

" Future plans indicate that she is very 1likely to continue her

.education. Fifty-two' percent (52%) of the respondents to.the

A
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survey indicated plans to return to the Collége'at some later

date, while 30X will go elsewhere.

4

,//“

38




ACADEMIC

- DiscipLINE

EFFICIENCY

- RATES

53



IIT ACADEMIC DISCIPLINE EFFICIENCY RATES

Larkin (1977) suggests that the -retention of students.is re-
lated, in part, to course efficiency. Efficiency applied to the
academic setting might be defined in one fashion as the ratio of
successful course completions to initial course enrollments. One
‘could-reasonably assume that students who are successful in their
academic coursewotk will ‘continue that work until their in-
dividual goals ate achieved; Those who are unsuccessful will not
continue. Coursebsuccesses subsequently ere.related to potential
succesg of students, The greater the number of studentsvpassing
a course in a given discipline, the higher the overall efficiency
of thst same discipline;

| Inefficiency- on the other hand, according to Larkin, is
defined as the percentage of non- successes 1in a particuler
course or discipline comoared to the percentage of successes..
"Non— success" is determined simply by the number of students
wno fail to achieve a satisfactory grade at the completion of
the course. Courses or disciplines which show a high percentage
of unsuccessful grades,imply that the- energy put into the course
by students was inefficient or unsuccessful. Unsuccessful ef-
forts on the paft of students, or effort that is unrewarded is
not sustained over any prolonged period of time. Consequently,
the likelihood is 1ncressed that students will drop out.

During the Spring of 1983, a study was conducted to ‘examine

efficienCy patterns for students at the College and to 1dentify

those areas showing high coufse efficiency and inefficiency

’

/ ) .
rates. For  purposes of the study, efficiency or success was
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~defined as the completion of a course with a grade of C or
higher. A student was deéermined to be unsuccessful in the
course 1f he or she received a grade of D, F, W, or NG. A grade
of NG (or "no grade") is given to those students who withdraw
from a course in which they have registeréd prior to the end of
the first two weeks of the  semester, A grade of W (or
“withdreﬁ") is giveﬁ to those students who withdraw from a course
after the second week of claéses~but prior to the tenth week.
The study ex;mined all 8radés given in all courses offered at the
College over the past three semesters (Fall 1981, Spring 1982,

Fall 1983).
A Asummary for those students-receiving no grade (NG) for

each of the disriplines is presented in Appendix C, Table ] at

the College. On the average, 14X of the students who enroll for

a course in a given discipline withdraw prior to the end of the
second week of the semester. For some disciplines the percentage

is lower while for otheré it is appreciably higher (Tables III.1, .

111.2). “
Table III.1
Disciplines With High
"No Grade™ Percentages
Discipline ' ' : Percent of NG
Political Science | . | 24%
Recreation . = R 249,
Prep. Chemistry . 23%
Geography 24%
Secretarial Science ' 22%

English - - : A . - 21%

99
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, Table III.2

Disciplines With
Low 'No Grade' Percentages

Discipline . Percent of NG
Agriculture 87 \
Aviation 97 |
Dental Assisting . 97
Criminal Justice : 11%

History/Human Services 12%

An average of 8% of the students withdraw from courses in a

glven discipline between the second and tenth week of theVsemest—.

. er and receive a "W" grade. Table 2 in Appendix C presents ;
summary of W grédéﬁ for each of the. disciplines during .that
period. The percentage 1is listed within the box opposite the
.discipline utitle. The cumulative percentage ofﬁgglggglg gr;des'

is then presented to the right of the box.

Those disciplines which show higher percentages (above the 8%

College'average) of W grades are shown in Table III.3.

“ Table III.3

Disciplines With
High withdrawal.Percentages

T

f .
Discipline Percent o

W Grades

Mathematics ‘ B 15% .
Prep. Chemistry ' _ " o 15%
. Philosophy, _ . 14%
Languages - ’ o ' , . 14%
Developmental English "13%

©

=N
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When the number of NG (no grade) ‘and W (withdrew) grades are

combined however, the percentage of students who originally en-,

roll 4in, but fall to complete a course increases appreciably.

An average of 22% of our students who enrolled in a course

during the past three semesters withdrew prior to the tenth week

of any given semester. Again, an examination .of the gummary

table (Appendix C, Table 2) shows wide discrepancies among dis-
ciplines. Some of the disciplines which show a much higher non-
completion rate than the College average over the three semest-

ers are listed in Table IIi.4,

v

‘ Table III.4

Disciplines Showing High
Non-Completion Ratés (NG/W)

Discipline : o Non~-Completion Rates
Prep. Chemistry . 38%
Mathematics S 35%
.Recreation 34%
English _ : 32% -
Chemistry : ~ 32%
Political Science ' 31%
Developmental English - ‘ 30%
Languages . 30%

Those disgiplineé .showing higher completioﬁ rates than the
——— » ¢ R

"College average are listed in Table III.S.
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Table 1II.5

Disciplines Showing High
Completion Rates

Discipline Completion Rates
Aviation _ 90%
Agriculture . 89%
Nursing 85%
Criminal Justice , 82%
History/Park Management/

Dental Assisting ' 81%

~Table 3 1in Appendix C attempts to look at four sources of

- course inefficiencyj W, NG, D, and F grades. The assﬁmptfon un~

derlying these indicators isjthdt they reflect)inefficient effort
on the. part of students because they poinﬁ/to a final product
whichv is unsatisfactory in nature (D, or f grades) or because
they reflect non-completibn of efforts to acnieve a goai (NG, and
W grades). .The average perceﬁtage of D and F grades givén for a
particular discipliﬁe over thg threé semester period a;é ﬁqted in
the b;x to the right of the discipline name. The total inef;
ficiency rate/percentage which _1ncludé8v all W, NG;‘.D, and_f

grades over three semesters 1is listéd directly opposite the box.

Basedilqppn the data, an average of 352_of the students who

enroll in courses in a given discipline at the College fail to

successfully complete the course sixteen . weeks later. Ten per-

cent (10%) receive D or F grades, while an additional 25%
withdraw sometime prior to the tenth week. For some disciplines,
the .unsuccessful completion rate reaches 50% while fbr‘oﬁhers

s sg



it's as low as 12%. An example of some of the disclplines which
show ﬁigh and low succeasful completion rates are listed in

Tables I11.6 and IIl.7 below.

Table III.6

Disciplines Showing Low
Efficlency Rates

Percent of . Total Unsuccessful
Discipline D/F Grades Completion Rate
Prep. Chémistry 19% 57%
Mathematics L ©15% 50%
Drama ) 147 . 447
Developmental English 127 447
Education 20% . : 43%
Languages 127 42?
Philosophy , 1% . 417

i

" rable III.]

Disciplines Showing High
Efficiency Rates.

i Percent of Tocal Surcessful
Discipline D/F Grades Completion Rat=z
"Aviation 2% - 8&6%
Agriculture : 7 7% 82%
Nursing - : 4% T 81%
Human Services ' - 2% 80%

Summary

As Larkin points out, there are ecveral possible con:ribut-
ing factors to the variance course efficiency rates found acong

thex.dispiplines rates. These often include, bur ‘are not limited

i
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to, lack of sufficient student backgrdund, variations in high
course dtaundacds, problcms associated with the academic support
system, wanknesqeﬁ in the instructional delivery‘system, poor
student motivatiou, etc.. Consequently, pointing to the single
causc of course inefficiency is a difficult task. |

After reviewing the data the reader should be mindful that
"perfeét efficiency 1s not neéessarily good 1if it is‘achieved
through low academic standardé.“ "However, inflated inefficiency

rates may be of concern to an institution. The data is included

Lkere to draw attention to the fact that there are inflated rates

of wunsuccessful completion among some disciplines, that some of

thege rates are disproportionately high when compared to the

College average, and that inefficlency rates do vary according to .

El

faculty status (full vs. part-time). A review of the previous

threé sgemesters indicate that part-time faculty show much higher

incidences of studeht inefficiency rates than do full-time facul-

ty.

As a result the College'might:

-l. Isolate speéific .ourses showing high
.percentages of NG, W, D, and F grades.

2. research possible contributing factors
for the incidence of high inefficiency
percentages in given disciplines.

3. analyze thbse factors which contribute

to the disproportionate inefficiency
rate between part and full-time faculty.
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IV STUDENT NEEDS

\

[f retention of students is to be college priority, then of-
forts at Lncreasing the number of students who remain on campus
wight take into account the nature of dtudents'  needs.

Extenuating circumstances not withatanding, one might assume that

indiyiduals will wutilize those regources which have the most

immediate and direct potential for meeting their needs at any

given time. The task then, becomes, to 1dentify what those needs

are and to assess the extedt to which they are or are not being
satisfied. “

Much 1is known about what students 1in the traditional
college-age (18-21) need. thanks to the work of researchers like
Chickering (1969), Coons . (1974), Erikson (1968): Havinghurst
(1952), and others. We now dndersrand that college students face
é period in their livee when they are required to achieve some
sense ' of 1nte11ectual physical and interpersonal coméetence, to
develop ' a sense of emotional indepéndence from parentd.or other
carétakgrs,k to ehqw an increased ability to manage their in-

"dividual emotiods, to develop a capggity for intimacy wirh
others, and to develop somd'éense.of personal direction.
Studehts' in other age groups also appear to ehare theee
.same concerns., The primary différence"here is in the fact that
the doncerne do not generally arise all at once, and in the fact
- that older students bring a much wider background of experiéncee
witg them.' Consequently the edotional component is less acute,

|

‘and has some ‘basis of comparison. These concerns do Qpéear

/

however; to give rise to renewed needs to develop different job

\



(see Appendix D).

relatod competencivs; to expand intellectual horizons or personal
dimenaions which appear Lllmiting; to renew ones sense of pelf; to
re~examine personal values; to develop hobbles, or quite aimply

to escape life's routines for an hour or two a day.

Do the needs of students at Frederick Community College dif-
fer with those o% students at the national level? If so, in what
respects? Where do students at the college need the most help?
In what areas do they need the least? Do these needs coincide
with the services offered by the College? In an attempt to answer
these questidﬁs a comprqhensive needs analyqia was undertaken at
the College during the Spring 1983 semester. The results of that

study. are reported below,

Design

.The Adult LeArner Needs Assessment survey is an instrument
designed by the Amer#gan College 'Testing program (A.C.T.) whosé
purpose . 18 to 'explore{ the perceived educational and personal
needs of students enrqlled'at institutions of.higher education.
Comprehensive 1in nature, 1t contailns a number of,dgmographic
Sack—‘ ground items as well as items réquesting informati;n con-
cerning the educational plans‘ aﬁd breferences of students,

<«

reasons for educational decisions, class preferences, and occupa-
/ o _ .
tional plans. In, addition, the surVe% lists the personal and

educational neede‘frOm areas like Life Sk[{lls Development, Career'

n the study were asked

Development, EdJcational Planning, and - Association with others;
Fﬂr each potentill need, the participants|i

to indicate the degree to which he/she r

quired help in the area
4 \



- participants based upon sex and age.

\
il
| \: :
Participants In the study were 449 students enrolled at the

|
\

College during  the lOﬂj Spring'aemeuver. Evenly‘diﬂtributed
regarding sex 5 d age, participants were\Fredomynantlylwhiﬁe, and
were reaidents t  the County, Sixty—tﬁp percent (277) of the
participants wers\ currently employed, knd of these, 72ﬂ were
embloyed part-time In areas categorized an professional/techni-
cal, cleriéal, or sales. ”Approximately half of the samplé was
single (49%), while 40% were married, and . 11X were listed as

divorced, separated, or widowed. Slightly over half of the par-

ticipants (52%) had obtained a high school degree, or its equiv-

alent, while 44% had'attended college or received some type of

college“‘degree. Seventy~five percent (75%) had attended the
College the previous semester and 90% of all the participants ex-
pressed current plans for continuing their education. - When asked

about reasons contributing to their decision to.continue'their

education; those reasons most often cited as "major"” included, in

ranking order:

1.~ To become better educated and informed=-~62%

2. To obtain a higher degree—51%

3. To meet job requirements and improve job

skills/to improve income—-49% . \
Reasons for-cdntinuing which were least frequently cited as

being “major" included, in ranking order:

1. To meet new people~=6.7% : ,

2. To learn to solve personal/community problems—7.3%

3. To obtain or maintain a certification—25,2%

A éOmprehensive table of reasons for attending is llstéd 1n

Appendix D, Table 1, in addit;oh to a comparison of rankings for

?8 (;4 “ - .  "' /



Particlpants  In the atudy clted a number of mechanilams for
tinancing their college aducation. Aa can be expected, a lnrgu
percentage of them rgly on personal earnings, other family in~
come, or personal and family aaving?. Other than social security

benefits, which would also be oxpected, participanta were least

likely to rely on non-student loans from banks, scholarships of

any kind, and funds from relativea. In addition, 702 did not

condider student bank loans such as (N.D,S.L,, G.S.L.), etc, aa a

viable gource of funding_for their edueation (Appendix D, Tablg

2). Results of the study regarding atudent'a actual needs and

\

:preferencea dre listed below and are divided into two parta‘

i
\

academic preferences as they relate to course format and schedul-'

\

: |
ing, and individual needs relating to areas such as Life Skills \
Development, Career Development, Educational Planning, apnd \
Associations with others. An overall needs aummary is proviied

“in Appendix D, Table 3.

'Academic Preferences

' Students' academic preferencea were meaaured ‘in relation to the

following variables:

1. Enrollment status preference
2. Preferred class meeting times
3. Frequency of class meeting times
4. Type of class format preferred
5. Location of classes
Generally the data'indieate no particular%deaire on behalf
of students to change their existing status, Of?poaaible inter—

est 1is the fact that strong preferenCea for evening classes were

shown regardleaa of the age of the participant, while noon hour
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and  afternoon class times,were the least desired. In addition,
‘\
only 1% of the particlpants aampled expressed any preferences for

‘\ .
the nchedullng of weekend ¢lasses (Tabla [vV.l).
{

i Table IV.!

Clans Schedule Preferences
0f Students

Morning Noon-lour Afternoon Evening Wkend

* .Traditional Aged
Non~Traditional A

45(22,5) 10(5.0) 1:
ged 15(6.0)  5(2.0) 1

Group Classes Classen - Cyhaauu Classcs Clasacs
N/% - N/% fN/%’ N/% N/%
t 18 ]
- Males / 20(10.9) 4(2.2) 9 A.L 119(64.7) 5(2,7)
Females o 41(15.6)  6(2.3) T f) 143(54.4) 0
5
9

)

)

) 85(42.5) 1(0.5)
#) 177(71.9) 1(2.0)

|
1
- E

When asked |how frequently classes should \méet and at whatr

\ ldcations. 45% ofithe respondents indicate% reference for meet-
\ Jipg once a week, while 37% indicated meg ing twice per week.
\ bifferences wefe even more pronounced when respondehts age was
\ considered. Sixty-three percent of the non—@r ditional aged stu-
\ dént (over 21) expressed an interest for once |a week meetings as

\compared with 58% of the ;raditonal aged students (Table IV.2).

\
\

1

\

r-§\‘




Tahle [V.2

' \\ Frequency of Class Meetings

Onee Twico Y4 Timen 5+ Timea

Weoldy Wonldly Waekly Wookly Mluae,
Malaen 91(49.5) 66(35.9) h(2.2) 0 23(12.4)
Femalon Lo(a1.8)  102(38.8) 5(1.9) 0 46(17.5)
Traditiouwal Age 50025.0)  116(58.0) 7(3.5) 0 27(13.5)
Non-Tradittional Age 152(61.7) 51(20.7) 2(.8) 0 54(15.6)

Seventy  percent (70%) of the students expressed some

\

preference régarding location of classes, If given a choice,
these sgtudents generally (64X) select on-campus locations as op-
posed to classes held off-campus in community facilities. 1In ad-
dition, students at the College show a marked preference for
class formats which reflect a rather traditional approach to
coursework. Given a cholce of formats among options_such as lec~-
ture, 'éﬁall . group discussion, 1independent study, laborato;y,

rivate tutor, correspondence, or other, students' preferences
p . , P erend

reflect what they have come to know best. Only twenty percent

(20%) of those. who indicated any format preference selected a
format which differed from the lecture and/or small group ap-
proach.  For the majority of the participants, these long es-

tablished formats appeared to hold the most attraction (Table

IvV.3). TT—
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Tahle 1V,1
'refaranced for Clauws VYovmuts

lecture Small Indep, lah Tutor  Corvespond,

(iroup Htudy
N/ N/% N/ N/ N/, N/ %
Malon (29,03 AR50 15(8.2) 2714, 7)  A(1.6) 0
Fema len ; 26(3.85)  64(26,3)  26(9,9) 20 8.0) 0 1(.4)
Traditlonal Age S5(27.5)  S7(28.8)  24012,0)  25(12.%) 0 0

N()nnq“‘ndltlunul AH\' ‘)'3(}).0) 53(2‘.5) '/(()‘9) “)»"( ()0") r‘(‘.z) l(-")

INDIVIDUAL_NEEDS

The Individual Needs sectlon Ls presented in a cumulat Lva
fashion, Firat, ranked needs are examlned for cach of the four
areas In which the needs were assessed, Then, in the summary
section, the needs are ranked again, regardless of the area to
which they originally belonged. The reader is reminded that sum-
mary rankings will differ from area rankings buf that each will

5

provide valuable information. For those who are most interested
in overall needs of students in the College, the summary ranking
will provide the most easily acceasible information. Area rank-

ing of needs are provided however, for the reader who 18 more in-

terested ‘in that dimension of the data,

Life Skills Needs

The Life Skills Development section ;f the ‘questionnaire is
geared primarily toward ideﬁtifying those needs of studengs which
bear the most direct consequences to their daily functioning both.
within énd outside of the academiq environment. As such,.it

' incorporates 1items as "the need Eo }mprové'reading,'writing and
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speéking "gkills, the need to manage one's time more effectively,'
thg need to learn hotho take tests and improve étudy habits, the -
' need to budget monéy more wisely and the need for help with Qore
effective use of leisure fi&e" (Appendix D, Items 1-18).
Findings
Table 1V.4 presents the dafa for this section. Essentially
the \respondents are indicating much higher needs for help with
items which ~are more academic than persoqal in nature. A4s a
group, they cite needs ﬁo increase math, writiné, reading speed
and 'study skills while expressing i%ttle or no need for help with
setting 1life goals, learning on their own, understanding their
rights as a consumer, or learning how to maintain their physical
or mental health.
Table IV.4

Ranking of Life Skills Needs

Overall - Category

Rank Rank . Needs

1 1. Increasing skills in math

2 2. Improving writing skills

4 3. Improving Study Skills and Habits, .
5 4, Increasing Reading Speed

6 5. Developing Speaking Ability

7 6. Learning How to take Tests

17 7. Developing Self Confidence

18 8. Improving I':+ding Comprehension
25 9. ‘ Learning Huw .2 Manage Time
27 . .10, ' Learning Hc:: > Handle Pressure
28 11. } Learning How to Budget Finances
31 12. Setting Goals i
32 13. Learning How to Make Better Decisions
33 14, ’ Understanding My Rights and

] : Responsibilities as a Consumer
34 ' 15. Learning How to Maintain Physical/
: Emotional Health :

36 16 , -Learning How to Use Leisure Time
42 . 17. . Becoming More Independent
35 : 18. ' Learning Effectively Without

Instruction
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In addition Table 1IV.5 indicates that these needs show only
limited fluctuation among selected student populations.
Table 1V.5

Student Sub~Groups
Ranking of Life Skills Needs

K

Plan to.

Need - Category Males Females 18-21 21 Over Parc-time Nite S. Cont.Ed.
Rank Rank Rank - Rank Rank Rank Rank ~ Rank
Incr. Math Skills 1 4 1 4 1 2 1 1
Writing Skills 2 1 3 1 3 1 2 2
Incr. Study Skills 3 3 6 2 5 5 6 7
Incr. Read. Speed 4 2 5 5 4 4 5 4
Incr. Speak Ability 5 5 2 6 2 3 3 3
Learn Test Take Skills 6 6 4 3 6 4 6 5
Devel.Self-Confid, 7 8 7 8 8 8 8 8
Incr. Reading Comp. 8 7 8 7 7 7 7 6
Learn Manage Time 9 9. 10 9 10 10 9 9,
10 10 9 10 9 9 10 10

Learn Handle Pressure

Career Development Needs

.

Career Dévelopﬁent heéds aré those areas which relate to
student's - abilities to market the education acquired within the
College. Both éeneral ;nd specific 1in nature, they incorporate
items 19 through 31 on the questionnaire and include very practi-
cal concerns such as learning how to develop a resume, learning
more aboLtvtraining reduirements for jobs of interest, ahd iden-
tifying personal pccupationa} strengths and weaknesses,

" Findings

The cafeer deyglﬁpmént ﬂéeds of our current population ap-

pear to be substantial. While ‘Table IV.6 1nd1cates‘a ranking of

needs - in this area only, the reader ghould be alerted to‘the fact

54

)




that when students needs are considered in general, 11 of the top

20 come from this area.

Table IV.6

Ranking of Career Development Needs

-

rall " Category : :
Ovsask Rank Needs

3 1. Learning about career area job opportunities
8 2. Learning about training requirements of jobs
9 3. Learning how to develop a resume

10 4, Learning about jobs available near home

11 5. Learning about the income potential of jobs
13 6. Acquiring some job experience in a new area
14 27, Learning how to find job openings

15 8. Identifying career areas which meet my skills
16 9. Learning how to interview for a job =

19 10. Learning where to get necessary training

20 11. Obtaining part-time work in interest areas
21 ' 12. Talking with employees in my interest area
29 : 13. Identifying personal strengths and abilities

Table 1IV.7 shows somebfluctuatién among the“sgbgroups of
studenﬁs when comparisons are.madé regarding these five needs.
All students, regardless of sex; or student status acutely feel .
the need toﬂbe able to more clearly define whgt types of job ob-
potunitiés exist for Fhem.in thelr career field, as well as the
related training requirements. Students who are more es-
tablished, (21 and over), identify a stronger need to learn more
about jobs that are close to home than do other groupsvof
students.

Logisti;s aésoéiated with the job hunt are also important to
our stﬁdentsA when compared,to‘needs identified in ofher needs

areas. However, when compared to career related information such
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as salary levels, income potentials, etc., they are of somewhat
lesser importance. Again all students, tegardléss of category,

rank these needs in the lower categories.

Table 1V.7

Student Sub-Groups
Ranking of Career Development Needs

Part Nite Plan

Category Males Females 18-21 2l-over Time Stud. Cont.

Need Rank Rank ~ Rank Rank Rank Rank Rank  Rank

Learn Career Job Oppor. 1 1 1 1 1 1 1 1
Learn Job Require. 2 2 2 2 2 2 2 2
Resume Construction 3 6 6 6 v 4 6 5 5
Learn Jobs Near Home 4 5 5 5 3 5 3 4
Learn Income Potentials 5 10 A 7 5 4 4 6
Get New Job Experience 6 3 9 4 10 9 6 7
How To Find Job Openings 7 8 7 8 8 8 7 8
Match Skills of Jobs 8 9 10 10 9 ~ 10 9 10
Learn Interview Skills 9 7 8 9 7 7 8 9
Learn Training Oppor. 10 4 3. 3 6 3 10 3

Educational Planning Needs

Educational Planning needs refer to thoee areas which are v
associated with the logisqical aspects of being a student.
" Understanding financial aid procedures, how to use the Learning \\\

Resource Center, transfér qf credits; etc., contrib?tes ap;
preciably to the success of learning experience; 3 Items 32
through 48 attempt to.assesé the extent of students' néeds in
these and other related areas.

Findings

Items falling within this category show considerable
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differences. in importance fo students.' While fobta#ning advicr
about educational plans, learﬁingvabout entrénce requiremen#s,nf
academic programé, and understanding how td transfer prior
credits"‘ are all expressgsed needs, véry litetle additional help'is
‘needed 1n areas regarding "access to proper offices, learning iow
to 'get around on campus and learning more about enrollment

procedures.”  The reader should keep in mind that while the data

presented in Table IV.8 rank expressed needs for this area, these

needs are rather dispersed when considerigg} those of other

categories. Attention should be paid to the fact, however, that
the need to obtain competent advice ranks very high in importance
among our students and is supported in part by the éxcessiVe num~

‘ber of schedule changes hrocessedyduring ény glven semester.

Table IV.8

Ranking of Educational Planning Needs

rOVerall . Category

Rank Rank Needs .

12 1. Obtaining advice about educational plans
- 22 2. Learning about educational entrance requirements,
23 3. Learning how totransfer prior credits

24 4, Selecting an educational program '

26 5. Learning .about alternative avenues to obtaining

credit ) ' o

30 © 6, Learning more about financial aid

37 7. Learning about graduation requirements

40 8. Learning more effecient use of library facilities
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The :da;a for student subgroups _feported in Table IV.9
gupport: mahy 'of ;he expectations arriﬁed ‘at from pradtiéal ex-
'perienée. Qith our sﬁudents. '"Reqﬁiriﬂg additional ‘help Qith
1dentirying ﬁbn— traditiopal sources of credit " (e.g., CLEP, job
expefiehce) ranks only fifth in importance. for studehts in this
‘section, It ié‘hOWever, seen as being'of primary.importance fér
older lstudents and for males. In addition this need assumes in-
creased' iwmportance for the part-time student. Theoretically it
is these sﬁudents who face greater time prqésures to complete
their academic4 work ahd who subsequently are faced with the
greater nééd for doing so. |

Students who fall into the 18;21 year age gfoup'are more in-
tefested‘ ihiihformatién assoclated Qith continuing their edﬁca—
tion. .The need,tpvundersténd how credits are trénsferred, where
‘the mbney for transfer will'come from aﬁd where they areﬁheaded,
in an educational sense, occupy positions which Feflect their
strongest cqnderns. |

Interéséingl}; stuaents.express little need for assistance -
regardihg héw to negotiate some of the. aspects of our system,
;Advicélébout how to registef, what requirements must bé fulfilled
to graduqfe,, and how to use our Learning Resourcé.Cehter rank
rather low both within this area and when cumpared to needs over-
all.',Ih add;cipn, very little interest i; expréssed in acquiring

advice abOutﬁnon¥credit courses.
, T
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~ Table 1V.9

Student Subfcfoup 4
Ranking of Educational Needs

Cat.MalesFémales1842121—overPart-TimeNite Stud. Plan Cont.

Need "Rank Rank Rank Rank Rank Rank Rank . Rank

Advice About Ed. Plans 1 1 1 3 2 1 1 1
Advice Ed. Entrance Regq. 2 6 2 7 3 3 4 3
How to Transfer Credits 3 3 3 1 5 4 3 2
Selecting Ed. Program 4 5 5 4 4 5 5 6
Alternative Credit- -Ave. 5 2 4 5 1 2 2 4
Advice about Aid . 6 4 6 2 7 7 6 5
Graduation Req. Info. 7 7 7 6 6 6 7 7
Advice re:library lUse 8 8 8 8 8 8 8 8
Advice about Regist. 9 9 9 9 10 9 9 9
Advice re:non-credit '

Courses 10 10 10 10 9 10 10 10

Assoclations With Others Needs

The final ée;tion of'thé,Adult Needs Survey focuses upon the
.concept of _asBOCiationév with others. The 1items, numbered 49
through 66 _attehpt to assess éome of those psychological needs
which, when satisfigd, 1éﬂd a richness to the overall life;ek-
perlences of the individual student. The 1tems cover én“area
thch is primarily ihterpersonél in na;ufe and 1nc1ude attempts
to determine students' ﬂeeds for help in "dealing with people who
think and feel diffe;ently, léarning how tb maké more and closer
friends, .énd learniﬂg " how to communica;e better with
instructors.,” | ,. : . - | e

Findings .
Cenerally;' needs oflthis type oééupy areas of lesser con-

cerng to our students. Less than 10% of the respondents indicate

having any sdbstantiél‘ need for assistance in ‘many of them. -
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'Therefore, for the .sake of brevity, the interested reader 1is
referred to the ranking listed in Appendix D, Table IV.4.

Summary of Adult
Needs Assessment

The - Adult Needs Assessment provides the College with an in-
depth look at/ -h primary and secondary concerns of its stu-
.dentS. The results of the Assessment are informative to the ex-
tent‘ that they allow the College to compare and contrast cnrrent
efforts 1in relation to s:iudents expressed needs. In addition,
the Assessment provides some quantifiable measure for directing
future actions on the part of.the'College in the areas of student
support services, developmental and'academic classes, and profes-
sional staffing. Generally, the results of the Assessment sup-
port the evidence cited in the introduction of the Student Needs
section. hQne finds, in fact, that the students at the College
are concerned _about 1ssues such as developing a sense of iden-
tity, acquiring compentence, and establishing some direction in
their lives.‘ One also finds however, that these.needs.do not -
sume equal importance and, 1if egamined more”closely,.show a very
distinct ranking in degree of concern. The main concerns of stu-

dents at the College focus upon acquiring some sense of intellec~

tual competence. Students ramk the development of math, writing, -

and study skills among those areas where they need the most jmme-

diate help.. In addition, our students appear to be extremely

concerned with establishing some sense of vocational direction.
Needs such as “learning about local job_opportnnities, learning

about entrance ‘requirements and. income 'potentials "of jobs,

‘
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acquiring job experience, and - understanding t?e méchanics of the
job interview process occupy very high rankings in relation to.
other needs (Table_IV.lO).

Table 1IV.10

Most Needed by Students

OVerall(' ‘. Need

Rank

1. Increasing math skills

2. Improving writing skills

3. Learning about job opportunities
4. TImproving study skills

5. 1Increasing’ reading speed

6. Developing speaking ability

7. Learning how to take tests

8. Learning about job requirements
9. Learning how to develop a resume
10. Learning about local jobs

Surprisingly, very few of the (College's students cite spe-

cial needs relating to the development of SOcial competence or to

the establishment of some sense of personal identity. “Learning

how to make closer friends, how to improve personal appearance;
how to cope with marital problems, or how to related to.a wider
variety of people“'are among the least frequently cited needs,
In addition, logistical needs such as "child care services; as-
sistance with using the library, obtaining access to College of -
fies, and learning about graduation requirements occupy low

priority for many of the students,(Tables Iv.11 and 1IV.12).

1
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Table Iv.11 ‘ /

Least Needed by Students

Rank

Need

QWU N L& W -

[

Learning about other races
Coping with marital problems
Learning how to relate to younger students
Help in getting along with co-workers
Obtaining child care services’

Learning how to get around the campus
Securing transoortation to and from campus
Help with being single parent

Dealing with divorce

Obtaining services for a hand1cap

Table IV.12

Some Surprising ''"Non-Needs"

i
i

i

"Non-Needs"

* % F % ¥

* % ¥ 3 %

/
Learning about non-credit courses

-Understanding personal values

Learning how to work-with an academic advisor

Learning about graduation requirements

Help in atranging class schedules with no
conflicts

. Learning how to communicate with instructors

Help with using/the Library
0btain1ngAaccess to College offices
Help with making new or closer friends

- Help with becoming more independent
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Perhaps the most outstanding_finding_focusesJgpon the con—

cern for occupational understandingL>identificatibn and place-

ment. Particular attention should be given to both the number of

these needs, and their location in relation to oéﬁer needs when
examining the summary ranking found in Appendix é. Also, when
reviewing the ranking, the4reader might attempt ?o-identify‘those
departmentg of éhe Collgge traditionglly charged' with meeting |

those needs.
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V STUDENT EVALUATION

OF COLLEGE SERVICES
Many college adm#niepratbre kpow very little about how stu-
dents aqtually feel regarding their e&hcational experiences, ;hat
;Lgy'expecc upon encering college, orlhow their experienceq match
fheif expectations (Educational Testing Service, 1982). For some
institutions this informational gap is larger than for others.
Consequently, programs, procedures, and activitiés.which are well
‘suited to a coilege population in one year :ﬁay not be as ap-
propriate three or four years later. While perceptive faculty
and staff members frequently sense such information as it occurs,
oftentimes it remaipL tpo 1eplated for anyone to take appropriate

action with any degree of confidence. It seems logical that the

retention of students 1is diteét{yp affected by the type and

quality‘ of services

delivered by an institution. Institutions

\

which are able to meet the needs of their students sur&ive.
. \ V-

-Those which cannot, do\npt.
In the Spring 198% semester a questionnaire was administered

to 501 students with ak leaét'one prior aemégter at the College.
The’ éocus_of ﬁhe study |was ;o determine the éxtent to which stu-~
dent Leede at the-College are being met as well as the exﬁent o
which students are sat;éfied or dissatisfied with their educa-
tionallexperiénce. |

ihe instrument which was used 'wae devcloped by the
rEducatﬂopal ‘Testing Service and ie:appropriately titledISCuden; '
Reactioné To Collegé (Appendix E). The instrument.was chosen

\

because | of some very:distinctive features. First, it emphasizes
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those areas where direct, immediate action can be taken by the

College, if needed. Second, tlyge results are fairly

o
straightforward and are understandabie to staff meuvers and stu-

)

"dents without the need for interpretation by statistician or

research .methodologieﬁe. ' anally,:tﬁe wording of tﬁe items is
simple and direct and reflects the phfaeing suggestions of col-
lege students as well as educational researchérs.

Participénte in the ﬁtudy showed a favorable mix regardingra
nﬁmber of importént demographic variables. Forty—three pérce;t
(43%) of the respondents were enrolled in classes which met
primarily at night while -51%1 were enrolled duriné the day.
Fifty-two percent '(522) -of those sampled were over twehty—ohe
whilé 41% were't:aditionalvaged'stuAentg i8—21. "Like the student
body 1in general at the College, most of the'partipipants in the
study were employed (35% full-time, 33% part-time, 25% not
emplpyed).' IA soméwﬂht gmaller pércentage were enrolled for eve-
ning (40%) than for day classes (52%). Student etaéus was almost
e;actly distributed (45% part-tihe/éB% ffqll—gime) and' the
mgjority were: enrolled in a degree or certifica;e oriénted
pgbgfamc\;A further breakdown of demog:aphic statistics is avail-
able iquppendix E, Tables 1—4.‘

Thé primary area of theceurvéy isgc0ncerned with the érocees
- of 1n5truction~ as 1t's\experienced By tﬁe students. The dif-
ficqlfy of the ébu;sée, fhéir approbriatenees‘in relation to stu-
dent goals, eatiéfaction wifh teaching proéeduree, and faculty

relations with students are among the issues related to

instruction included in the quéétionnairg. Other areas include
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student goals and their educatlional occupatiouai‘ decisions,
\

SN\

administrative affairs of the College, And finally an‘area which

attempts to determine the extent of students' satisfactiony with

,

N

their out-of-class activities. The results are reported in the
following sections. ﬁach section i8 clearly m;rked ahd because
it 1is self-contained, enahles the reader to easily focus on the
section of most interest without haying missed prior i ant

informatinn.

INSTRUCTION

Quality oi Instruction attempts to describe students percep-

tions of how 1nstruc;or§ at the Ccilege are functionming. Effort

is made to d<termine the extent te which courses are geared to

- .

students abilities, the relationship seen between course content

and ‘homework, and the extgat to which our students find their
. ( . i

-

courses to be interesting and germane to their needs.

vFaculty at the Cellege get high mavks from students in a

.variety of ‘"quality" ares&s. Generally they are perceived as

fair, clear in what thgzﬁexpeét in thé*claasroOm, andAattentIQe

to the questions of students. In additioﬁQ assignments are seen -

as having some relevance to what iévgoiﬁg on in the coarse.
Approximately "90% of the respondents disagree with the statement

that: "assignments . from instructors were . rea}lyxgnlf busywqfk."

The level -of instruction is geared to the qlevé; of students

N

abiiities, (92% agree) and instructors are perceived by ap-

&

proximataly 88% 6f the students as “doing-more than‘"simpiy\

y .
4
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putting out material leaving students to get it as best as they

can.

Boredom in the class, however, does appear to be a problem

for a large number of our students, especially the traditional

aged student. When responding to the statement "During this time

1 have been bored in class” [in general], 24% of the respondehts
indicate that they experience boredom either "often" orLJalmost
always.” For the traditional aged student the percentage jumps
to 40%Z. If onez also inciudes those students who indicate boredom
“someti;ea“ the overall figure rises to 802.. | | L

One must always be cautious in attributing causes to boredom
" since the motivation of the learner 1s a factor to some extent.
Howevér, the data does gilve some indicaéipn of factors which
might be contribuging to the effect and as a feSult, those fac—~

tors are outlined below. '

A. 20% of our students indicate taking courses where
the instructor consistently came to class unprepared.

B. 31% of the students overall and 38% of the
y0unger students agree that during the term fi-
“had a course which was taught too much like ni h
school courses.” R

C. For 93% of the students, boredom 18 not due to
“frustration because the class was not moving rast
enough.”

D. <« For 91% of the students, boredom 18 nov because:
-~ during the term I have been in a class that just
went over materIaQ\already nown,"

sy
N, Lo

"E. For many of our students, boredom probably 1s
not the result of poor motivation. Fifty-three"
percent (53%) of the students-in the
‘survey indicate that "during the term
they had at least one course they thought
would bé interesting turn out .to be dull.”

For the younger student, this percentage
increases to 63.1%.
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F. Boredom in the classroom may be caused in part
by repetition and uncertainty. Thirty-two
percent (32%) of the students surveyed
indicated that instructors fail to present
material in class which can not already be
obtained from course readings. Thirty-three
percent (33%) of the participants in the
study indicate that "instructors have often

- been unable to explain something in a way
I could understand it.,"

Learning Orientation concerus itself with classroom or-

ganization and procedures, class size and pace, and grading
procedures. Essentially this part of the survey attempted to des
cribe students preferences for, or rejection of, instructional
modes that put the primary responsibllity for iearhing on the
student rather than the instructor.

Student fesponses to-this section are particularly interest~

ing. First, the . desire for occupational practical experience

"

that was highlighted through the Adult Learner Needs Assessment

resurfaces. Not'only do our students express a need for this ex-

perience as it relates to their.academic training, they are more

than willing to prolong the1r:educat1on in order to obtain it. A

strohg majority (65%) of the respondents indicated that they
"favor™ or ‘“strongly favor" practical experience in actual job
situations “even 1if it takes me longer to finish college." This

preferencé appears’ to hold true fegardless of age (Table V.! ).

-
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Table V.1

Preference for
Practical Experience

21 and Under ' Over 21

N/% N/%
Favor 134(65.0) - 171(64.7)
Oppose 3 - 14(6.7) V- 29(10.9)
Uncertain \ 58(28.1) b 60(23.0)
Total 206(99.1) 260(98.6)

-

Sacond, a  number of our students ;bpear to prefer classes
which are ctructgred aceording to abiiity levels. Thirty-nine
percenf (39%) of the respcndents felt that "thelbésg and the
slower students should “be tauvght in separate‘coﬁrses." Where
comparisons o{ ~pipinses were made on the basis of age, one finds
a élightly'stronger preference shows for students who are tradi-
‘tionai aged (21 and urder) (45%) than for students who are older

(Table v.2).

Table, V.2

Preference for _
. Ability Basc ) Clasgses

——— e ————— LAY — e e s e

2). .and Uﬁ&er ‘ Ovar 21

TN N/Z%
Favor . 95(45.1) 95(35.9)
Oppose 60(28.1) _ 99(37.5)
Uncertaiu » 55(26.6) ‘ 69(26.1)
Total ’ 150(99.8) ‘ 263(99.5)
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Third, students appear nold some strong preferences for

_other classroom organiza: actices. Generally they are more

likely to oppose classes which are orgapized around informn;ional
discussions than those which use prescribed texts and asgigaments
(52% favor structured classwork, 17% favor information discus-
sions), and they oppose the notion of abandoning grades al-
together. Seventy—t&o percent (72X) of the respondents opposed
grading practices which used "written comments by instruc tors™
instead of conventional grades. 1In addition, 47% favor using a
norm referenced syustem of csurse grades whicﬁ “tell me how I did

compared with other students."

Faculty receive mixed evaluations regarding gradiug prac-

_tices employed in the classroom. For 22% of our students, cor-

.rected exams and papers are returned late. For many more, once

théy are returned, the corrected work appears to provide 1insuffi-

clent feedback regarding performance.' FdrtyT-pefceht (40%) of

those surveyed disagreed with thé statement that‘dduring‘thie
term ﬁy ingtructors have giveﬁ detaiied comments about pabers,
exams, or other material I turhed' 1n;F The need for this feed-
back 1s shown directly and indirectly by some of the students in
the etudy; A strong majority ‘(622) favor reedback igrades)
“based upon day—Eo—day work_instegd of totally on a feﬁ big exams

or papers” while 22% indicate that they have'difficulty determin-

ing how well they are doing in a course prior to being graded.

o

Finally the respondents indicate some preference for actual

--.classroom -structure. Almost cne half (47%) favor course

assignments where sgeveral students work together while exactly

g



50% indicate a need for increased student freedom i determining
how course assignments are carried out. In addition, many
students (49%) favor smaller classes _as well as the possibility

for obtaining course credit by exam (672). .

Instructor Accessibility.attempted to measure the degree to

which faculty were available to students., According to the data,

the faculty are utilized by students. Sixty-five percent (65%)

indicate that duriné thg term they had talked with an instructor

about course work for at least 15 minutes outside of class time,

while sixty-one peréent (61%) alaa indicate having talked with an
instructor about things not related to class. Consequently, for
approximately 70X of the studenis, instructor availabilit} does
not posé a. Berious}problem to :h-m. Also eighty—four'percent
(84%) of the studen;s found fnstrvcorn to be eas} to talk to,

while”“9OZ fe! thnt instructors ace able to understand problems

of, and are seta‘:ive * s, students in general.

Instruction Summary B ]

The instructional process.gt the College appears to be sound
in some respects. Iusiruccors are seen as sensitive, accessible
fair, and attentive to students questions in the classrooni.
Students on the ccher hand show preference for the smaller class—

es offered at the College, and see some connection between class

assignments and classes. Students do however, express concerns

71

8 .



and preferences listed below. 1t appears that the classroom
educational experience would be enhanced appreciably if:

l. some course assignments were structured so that
students could work together

2. faculty inereased the quantity and quality of
comments regarding stwdent papers. exams,
projects, etc. X

3. the present grading system were maintained but
more opportunities (e.g. more frequent tests/
projects) were offered to assess student progress

4," faculty engaged more illustrative“examples to
explain course concepts, and in some instances
prepared more thoroughly prior to class

5. the overall course pace and student progress were
more closely monitored, especially for younger
students '

6.  greater opportunities for practical job related
experiences were tied into academic coursework

7. class enrollment were structured accofding to
ability levels (1., prerequisites updated and
more closely mon: toced?). ‘

8. the "challenge oy exam”" concept was promoted
more widely '

9. efforts were employed to minimize the degree of

boredom for students in general and younger
students in particular

ACADEMIC ADVISING AND EDUCATIONAL PLANNIM(G

The section regarﬂipg ‘Adsising and Planning attempted to i
determine the quahtity of Btudent'cdntaet with counselors and ad-~
lvisors the perceptions and satisfactions of students with the
nature of their educational/sccupational plans, and the overall
reaction of students to’ the College 8 registvation process.

_gpantity of '‘Advisor Contact. During the semester alwost 70%

of the partiéipants in the study indicate having spoken with a

9
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counselor about future plans at least once in the paat semester.
Some of these sgtudents nave also taken one or more tests to
assist them in deciding occupation directions and/or academic

majors. Of all the atudents at the College, older students en-

rolled during the evening are least likely to Like advantage of

advising services while approximately 15% of our students indi-

cate having been unsuccessful in at least one attempt to meet

e eema—

Quantity and Quality of Educational Planning. Apparent ly
the quality of the education pPlanning process on the part of gtu-

dents and, ste f needs some improvement. Many of the students in

/

the study found; that they were uncertain about personal goals

after completing study at the College, (30%) that they lost time

toward their degree because some of the courses taken would not

transfer (30%), that although the College was giving them “pretty

much what I want" they are still “uncertain about what I'm get-

‘ting" “(332), and that in general, they have had some trouble

deciding at times what courses to take\(662). ”In addition, al-

most 20% of the participants. indicated that during the past
semester they hgd 'Been given Qrong ér inc0mp1etevinformatidn
qbout'progrags or courses bym;f66fléégigigff member.

The costs of the above to the College g%e imp;essive in
fegard to increased corrective administrative requirements and
overall sgtudent satisfaction. The data from the study reveal
that: | |

\
l. 22% of the students dropped one or more courses

the previous semester because "it was not what
I wanted”



2., 35% indicate having taken a required course that
"has been a wast2 of time"

3, 58% feel that they lack adequate knowledge of
tranafer requirements for other institutions

4., 34% of the students feel that required courses
prevented them trom taking “other courses I
would have liked"

5. 11% feel that they were prevented from taking

a course at "the level I wanted and could have
hand}ed"

Reactions tomBegistraﬁion Process are generdlly very favor~

able. Few of ouf students seem to be hindered in pursuing their
goals because of unnecessary regulations; Nor do they experience
feelings of being trapped‘becausg of rigid drop-add tequireﬁents.
Righty—two. percent . (82%) of those surveyed support the notion of
limiting enrollments - to a given course, ;nd,the great majority
are satisfied with the.academic calgndat.

There 1s .a point of concern however, which seems to merit
the attention of College personnel. A number of the students in
“the study‘indicafe hhving experienced some difficulty reglstering

f:r desired courses. For many (31%), they have been “prevented

by scheduling problems from taking a course which was required in

(their) field.” Although the exact nature of the problems is in- -

determinable at this point, there 1s evidence implicating both

administrétive error énd ‘lack of sufficlent course offerings,
Slightiy évet 20%Z of the }espdndents indicate that during the
past - semester they had been inéonvgniénced by administraﬂ}ve er-
rors at least,énce. Twentf—seven_percent (27%) of those ia the
study 1indicate having missed ét‘ least one needed course !}

it was simply not available.
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As always, gtudents gseemed to agree to efforty at

computerizing the routine administrative aspects of registration
while a small number (14%) atill perceive the whole process “as a
real burden,"

Academic. Advising/Bducational
Planning Summary

The results of the section regarding advising and education-
al planning are straightforward, While most the students sur-
"veyed express satisfaction with general logistical aspects of

both processes, almost one~third of them indicate problem areas

Y

which deserve attention on the part of the College. For these

students there 18:

l. a need to more clearly define long range goals and

~ objectives beyond their experience at F.C.C. and
determine how, or what part, the College plays in
meeting those goals

2. a considerable need, (especially for the younger
student) to obtain updated information regarding
jobs and educational requirements

3. a need for increased assistance in deciding the
most appropriate courses to meet career/educational
goals

4. a need to see relationships ‘between required

- courses and expressed occupational goals and

perhaps a need for \.ae College to reexamine
progran requirements

5. a need to have'some flexibility within their
majors to take courses which they find
interesting and revitalizing

6. a need to decrease the degree of misinformation
glven by faculty or staff

7. a need for assistance with choosing courses in
relation to trarsfer goals and objectives
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8. a need for College personnel to be more sensitive
to resolving the students' concern at the i{nltlal
point of contact rather thin threw the referral
procedss

/

STUDENT STUDY HABITS

Thirteen of the items on the survey dealt with lussues related to
oﬁt4of~class study techniques Although clearly related +to
academic performance, they constitute a different aspect of per—
formance than what 1is measured in the classroom. Basically,
these 1items -attempted to define problems thaf students encoun—-

“tered in preparing for classroom activities and evaluation.

As was expected, many respondents indicated experiencing

some type of study related problems. Problems mentioned more

frequent{zﬂnigclpdgd thpsei}nvolving concentration difficulty in

scheduling study time, and acquiring more efficient study habits.

In almost all cases, the problems seem to be more.accenfuated for
the younger than for the older students, Examination of the -
queétibnngire items helps in 1dentifying those -sources wﬁich may
be.contributing to these difficulties.

First, for some of our students, the quantity of work expec—
ted appears excessive. While many of them agree that "during the
term my instructors have fsometimes' expected more outside work

than I have time for,” almost 20% agree that this"often" or "al-
mdgt always” 1s the case. For others, the amount of work in ar—
rears 1s due to poor sfudy, habits. Twenty-five percent (25%)
agreed that they felt they had never learned to-study well enough

to handle the work in the time allotted. e
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Second, reading comprehension 18 a prohlem for a large
number of dtudents, eapeclally when coupled wlth the amount

required by ctheir courses. Thirty percent (30X) indicate that

more frequently than not they had "so much reading to do that 1T

did not have time to really understand it."” For a smallev per-

centage of them (21%) comprehension problems ‘may well be due to
deficits 1in ability to concentrite. As a result, many studeﬁts
find themselves 1n the position of having to roﬁ on¢ course at
the expense of another. Almost 60% indicated that during the
semester they had taken time tﬁey should have spent on one course

to catch up in anqther. .

Finally, it sppears that a zontributing factor to study re-

"lated problems might bevenvironmental in nature. Many of the

respondents indicated that they needed some place on' campus where
they could study without being disturbed (53Z). Again, the need
seem8 to be more ;ccentuatéd for the younger than for the older
student.

The consequences of the above do consti;;te some §6rm of

discouragement to some of our students. Fifty—-eight percent

(582) indicate having ﬁ;fformancé problems on tests, 31X indicate

that study requirements prevent them from enjoying the college

experience, and aitmost 30% indicate having gotten so far behind

in at least one course they they "never really caught up.”

Study Habits Summary ‘ ' /
Study broblems "do exist for some of the studenté at the

College. - Reasons for their existence - may be complicafed by
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fnternal  factors of the part of tha stodent ad external factors
onn  the part of the College, Reasulta from thds section Indicate

that ¢

I« students need to reexamine work oxpectatlions
assoclated with college level course work

2. many students posscss poorly defined study
hablits

3. study related problems do oppose obstacles
to the ability of students to enjoy their
educational experience

4. study problems do have a practical negative
effect on students performance in coursework

5. the College needs to reeéxamine space
allocations to gtudents for uninterrupted
gtudy using criteria such as ’
attractiveness, degree of noise,
physical comfort, etc.

CAMPUS CLIMATE AND
ADMINISTRATIVE PROCEDURES

National data indicates that retention of students will be
increééed for those‘ institutions whose campus reflects a con-
genlal atuosphere and where gstudents feel comfortable and ex-
perience a sense of belonging. The campus climate section of fhe
student‘ reaction survey attempted'to measure the extent to which
those types of feelings existed among students:at thé College.
Participants were asked to express thélr opinions regarding the

degree of physical;safety on campus, their overall impréssions'

with the rules and regulations which 1impact on student life on

'

fcampus; and -~ their satisfaction with both the personnel and the

administrative 6berating procedures of the College.

.

T 78

35



With one or two excoptions, the veasponses to thin section

wore largely favorable, Students overall percolve the campun to

Y

b n friendly, comfovtable place” where they can generally at-

tend classes  without che wnnecessary atress related to anxiety

about thelr personal safuty., When asked about feolings of safety
after dark, only 9% indtcated any strong negatlve feolings,
lowever, an additional ng ludicated some uneaaiﬁeau about belng
on  campus ‘durtug that tlme. Perceptions of the Colleges rules
and regulations are favorable as well. Scudents are pretty much
in agreement that rules and regulations are adequately enforced,
while at the same time allowing the students to feel.aa though
they are being treated as adults; “nobody .feelg hassled."
According to them, the rules should céntinue to apply to the be-
havior of students while on-campus. However, the College should
" keep 1its nose out of the off—campu; affairs, whethér legal or 1l-

legal, of those whom it serves.

The College fares less favorably on those items which per—

tain to its adminiétrative'procedurea.

1. Almost 25% of the 501 participants felt that
during the previous term they had "gone
through a long administrative process

; tnat seemed senseless to me"

2. 34% 4indicate having had to go "from one office
or person to another trying to get information"

3. 21% state that during the past term they
~ had "been inconvenlenced by administrative
error” .

4. Almost 20% indicate having "been given
‘wrong or incomplete information abont
programs or courses by a staff member”



5. 24% admit to "having been angered
by something the College administration
did" the previous scmester
These facts speak for themselves. While it 1is impossible to
specify individuals or departments at this point, these percent-
ages appear too high to be tolerable and auggest reexamination by

all staff regarding their contribution to them.

Climate Summary

While the campus is seen by most of our students as a com-
foftable, friendly plaqe to be, it would be shallow to think that

feelings on the part of students of having been run around, of

having been iInconvenienced by erroi Or administrative misinforida= "
-tion, or of simply having "been angered” by some action on the
past of a faculty or staff member is without its consequences.

Consequently, the College might:

-~

1. Reevaluate its administrative processes
with the intention of centralizing,
simplifying, and/or eliminating procedures
which seem redundant, complex or simply
unnecessary to students

2. Provide mandatory staff review/training
of divisional/interdivisional practices

3. Encourage and train staff to resolve
where ever possible, all student inquiries
at the point of origin rather than relying
on ‘the referral process )

4., Provide sensitivity and skills training
gsessions for all staff, supportive and
professional, related to dealing with
the public, in addition to monitoring that
performance more closely.

Results from this section also indicated that many of our
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students (25%Z) feared theft of personal belongings while on

campus. Therefore, the College might:
5. Increase the attention given to this issue
‘ through the orientation of new students,
implementation of its disciplinary procedures
where appropriate, etc.

FINANCIAL AND RELATED
PROBLEMS OF STUDENTS

Finally, 1t makes sense to assume that institutions which
are able to minimize the financial and academic relaeed problems,
of 'their,students will expefience higher ratio of retention than
those 1nstitut16ns thch do not.” Doing so however, requires a

degree of understanding regarding the specific nature of those

problem  areas. The data 1q this section attempts to increase

- that understanding and because of 1ts'naCUre, is presented in an
itemizedv format. Some current étudents at the Coliege_are
requesting that;

1. A student-run office for advice on non-
academic concerns of students be estab-
lished (47% agree/13% oppose)

2. Student lockers be sstablished on
campus (34% agree/49% oppose)

3. The College stock more copiles of texts
and other required books in the library
for rental by the day or week (44% agree/
10% oppose)-

4. The College hire more students as part-
time employees (43% agree/9% oppose)

5. ‘reater assistance be given to helping
students find part-time jobs (22% agree/
. 67% need no.help) ;

6. The College provide a child care center
on campus for older students (25% of
older students-agree/60X disagree)
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7. More adequate food service be provided
on-campus (23% agree/55% disagree)
Students fail to indicate that items such as housing, and trans-
portatiun are problems which should be of concern to the College.
~

However, almost 20% express feeling “cut off from the campus” be-

cause of where they live.

One iast> item 1in this section concerns finances and the
costs of textbooks. Fifty percent (5025 of our students in the
study 1indicate that the costs of books .and supplies present a
problem to theﬁ. Therefore, even though our tuition structure
continues to bé “the cheapest game in  town,” there 1s no doubt
that‘ assoclated fées of belng a stuaent are acutely felt. One

has a difficult time then, resolving data such as the following.

‘When asked to respond‘to the item “During the term I have had to

buy a  textbook that was not'really. necessary,” 48% of our stu-

dents agreed. Nineteen percent (19%) indicated that suéh instad—

ces  happened “twice or more.," Therefore, it seems reasonable to

conclude that students are also asking that...

8. The College continue to offer books and
supplies as cheaply as possible, and if
they are not necessary, do not require
them. '

MISCELLANEQOUS STUDENT RECOMMENDATIONS

Throughout the survey there were 1isolated items which of-

fered opportunities for students to make a recommendation regard~

ing some aspect of the College operations which for one reason or

another were not included in the previous sections. A8 a result,

they are listed below:
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10.

Offer activities designed for married and
older students (62% agree/5X disagree)

Leave the control of out-of-class
activities to students (57% agree/
162 dinagree)

Cut compulsory student fees (43% agree/
32X disagree)

Offer cultural events on-campus
(75% agree/1% disagree)

Continue to offer organized social
activities (56% agree/10X disagree)

Increase ease of access tB information
regarding College events, policies,
etc. (28% agree/69% disagree)

Continue to require administration
approval for students to,organize
and meet. (40% agree/17% disagree)

Computerize routine administrative
work (31% agree/20% disagree)

- Allow students to‘drop a course at.

any time without being given a failing
grade (43% agree/35% disagree)
- i
. L : .
Allow stud%nts to enroll in courses
they feel they can handle regardless ‘
of test scores (44% agree/32% disagree) ’

[}




- RECOMMENDATIONS
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V1 RECOMMENDATLONS

The  American College ihstlng Service (ACT) Ls very clear In
tts  supporc of the Iltéreture regavding the Indtleutions's rolae
ln the retentlon process. According to Heal and Noel (1979,
p«5), "the ﬁost fmportant factors In student retentlon clearly

reveal the (Llndividualired) campus-wide nature of the lsgue.”

Consequently, Lf the igetitdfign is goiny to be successful in
harnessing the ~forces that can 1initiate retention efforts,
campus-wide awareness, qgganization,,aud _cooperation are criti-

cal.

As part of this gtudy, a canpus retention gudit was adminis—
tered to selected personnelr‘ It attempted to deternine,‘in Some
measure, the extent of campus awareness regarding retentior ond
-its assoeiated issues. The‘audit (Appendix F) congisted qf a
series of :36 queetions, and was administered to members of the
Retention Committee, the Dean of the College, Division
Chairpersons, | and selected fu11~t1me faculty members. Thirteen
forms were completed and’ returned from the 25 originaily dis~
tributed. The results are summarized below.

1f retention efforts are to succeed on—campus, greater
awareness must exist among College personnel regarding what 1s

meant by retention and who 1t 18 we are specifically trying to
retain. .

The audit reveals a mixed level of such retention awareness
among -some Key personnel within the Institution, especially as it

relates ‘to retention data (audit items 1-4, Appendix F). While

the respondents indicate a high degree of awareness of ~lurses or
departments ‘showing 1arge attrition rates, there i3 1lictle

knowledge of factors such as how many full-time entering freshmen
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eventually graduyate or purulnt’hoyond thelv firsgt year, drop-aut
rates of new  otudants  durding  thelv  Flrut wix  weoks, or
characteristlen of the drop~out prone student and hls reasons for
withdrawlng from the Collego,

It rvetention ‘effortﬂ are to succeed on-campus, a climate

must__exist which Is coqpalu(lvc Aun _natuve and which makes stu-
denta an lnutlcutiondl prtullty

Respondents ﬂgree somewhat that there ls visible evidence of
the College's exccutive officers' commitment to fmproving our
rucéntion of students. Beyond that fact however, are some indi-
cated‘deficienciga which suggest pduaihle areas for change it the

1

retention climate 18 to be improved on campus (audit items 5-13,

Appéndix F). More specifically it suggests that:

A. Data from this study should be,sys;ematically
shared with faculty and staff and routinely
used to shape or refine programs |and services.

B. . Continued attempts should -be made to actively

‘ seek the opinions of our faculty and staff
relating to retention improvement efforts, or
programs.

C. Those who will be affected by major changes
from this report should be allowed to partici-
pate in the decision making process—-provided
that their input does not exclusively reflect
personal vested interests.. .

D. A clear expectation should be established at
, the highest levels for cooperative efforts at
///' addressing retention and the related issues

which are outlined herein.

If retention efforts are to succeed on—-campus, individual
Divisional strategies must be adopted which are geared toward
retaining our students, and rewarding the efforts of those who do
80. -

Based wupon. the audit, the College scores:highly on the as-
sessment of pre-enrollment strategiéé geared  toward reducing

- \ ’ .
attrition (audit  {items 14-19, Appendix F). - Respondents agree
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thuL there  La an observable Lok  hetweoan the Gollege's mlealan
al the  actlvitten ol the Admlsslons Offlce, that students are
atrongly onconraged to purtxuipntu Ln a comprehensive ovientation
program prior to enrollmunt., tﬁut standardized asneusment datu
are  unad In course placement declaions, and that activicien and
services are offered/ mandated for thone wstudents who exhibit
speclal nceeds.

Responsed to strategles which are directly or indirectly re-

lated to retention once the student s enrolled, however, reflect

attitudes and perspectlives which should ba addressed (auvdit ltems
20-30, Appendix ). They .are included 1in the recommendations
belov‘:.. Tt leght be well to point out here, thatythose who com-
pleted the questlonnalre a¢know1edéed the work of the Financial

Ald Office. Most. saw it as belng "adequatély staffed and trained

to process applications as well - as . to serve as a

preliminary/first step counseling coniact for students.” Other
than thaﬁ} responses to retention strategy items find:.

A. that good academic advising 18 not currently, but
should be formally recognized and rewarded
as part of an-individuals salary determination.

B. that.exéelleﬁce in the classroom 18 not currently,
but should also be recognized and rewarded
as part of the salary determination.

C. that the performance of all academic advisors
is not cu;rently, but should be evaluated 1in
a standard, systematic way.

D. that the College should continue, and expand,
it professional development programs, and
link.participapion to promotion decisions.

E. that the College might have neglected, and
needs to reemphasize, the objectives of the
academic advising program while carefully
articulating the responsibility for meeting
these objectives. '
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Floally, the Awlit concavns  Itunall with College Hbrateglon
goared taward vo-anrollment of sarudenta who have left, av who are
planndng  to teave, the hatitatton  (audbt ltema 31-6, Appaend Ly

)e  Apgatn, the marks ave nuggestive of change, Koy pecuonnel on
rampug are loadiceatlog the need to:

e develop a clearty definad College-wlde

system for early Ldentiflcuttion of the
drop-out prone student that triggevs an

appropriate tuterventlon stratugy,

G. maundate exlt interylews for ull students
" who leave the College.

0

. provide previously enrolled students with

‘ periodic reminders of College offerings

and Lnformncion regarding re-cnrollment.

In addition to the recommendations guggested by the Audit,
there are several which were compiled by Committee members baaed
upon-results from the study data and recommendations ‘cited in the‘
national 1literature. A general reading will reveal that-all of
the following strategles vary in complexity and scope. While

' some invol&e the expenditure of effort, others will require both -
effort and financial resources.

It 18 recommended that priority be given to conducting
research which provides a continulng source of information on at-

trition and retention related statistics, and which serves as a
catalyst for retention improvement strategies. -

All of the information outlined within the committees report
is seminal. It 1is capable'of generafihg inquiry and assisﬁing in
the formdlac;on_of.College procedures. However, £6 be effeccive,
the research must be organized,.ahalyzeﬂ and presented on é con-

tinuous basis. Consideration should be given to insure that this
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Aruitoxt provided by Eic:

happens tn valatlon to the tapivs previonsty discasned an well au

norelacton to those arean whieh are Farthar def tned,

1t tn reeomnonded that bnereanod  omphanis be placed on the
prnvlqlnu of wubatuurtive naouanJnnul nnd careor lufntmuLLuu_ggL_

t__throughout the e, and that strategien he twplemented
or expanded  to prepare tudents fov. tranaltion from the educa-

( lﬂllﬂl ( -0 Lll(l wa l'[( l'IlV| l(ll\l"(ll\f )

Stwdeats at the College are acutely aware of the need o eu-
tabllish  soma vense of vncqtlunul divection,  Learnbng about job
roquivements and  opportuntties  close  to home, an well an an-
soctated  job  search technlques, rank among the ren most necded
gervices clted hy studuptu. n addiclon, many of them have indl-
cated a wlllingness to prolong their educuciqnnl stay for the

chance to acquire wore wmarketable job skills or to obtain new job

‘experiences: — Students are, in éfféét, prepared to sacrifice for

substantive services which they see as worthwhile.

It is_ recommended that the College fund the expansion of
developmental and academic support services to students.

"Five of the top ten needs expressed by students support this
particular recommendation. The most frequently cited need by
students 1s to 1ncreéee ﬁath skills. Not surprisingly, mathe-
matics 1is one of the diéciplines which also shows q1spropor—
tionately ﬁigh inefficiency rates. Other needs cited include im-
proving writing, reading and study skills, and are supported by
data 1in the, report which is equally ’teiling( .At‘this»point in-
time, and based upon the data, the Collége must give serious
thoug?t to 1ncféasing both staff and service§ affiliated with the

mathematics lab and the Developmental Education Program.
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A b vevommended that procedures  ba Toplomentod to reduce

atudent consumes  lgnovance  of  Gollege faellitles, and  thal

uuuteglle'u hy Adoptad to helghten utmlaul uwuwuaua of lncllvlduul_
gonla,

Home of the ddata contatned within ta indteatlve of Ignorancs

vegavding  support sevvicon avallable ta siadents ab the Golloyga,

Other  dabta nuggonts that many ot our atwdents 4o not wnderst sl

why they aro hoere, what thay can  expecr, upon uvrlvui o whera
they ave haaded aftar thele Collogn experience,

While at Frodovick Communtty College onr students, especlal-
ly the youugev onou, ltace o peogieantve sovles of choleos, Yo
choose wlaely, they need {nformation difturent from that which Ln
racelved in the classroom, We must ank 1f they are obtatlulug (t,
Are they aware of the wide range of programs and coursen, of the
design and requirements of their programs, and of the content and
purpode of 1ndividual courses? , Do they know about the support
services; cdunseling, advising, testing, finnnclai ald, remedial
courses, that can improve their academic performance? -Have the
assessed their own educational \and vocational goals, thelr
strengths and interests, go that®' their cholices are wbrthwhile?
The student who i8 to receive full benefit from his experience
must be able'to angwer yes to these and similar questions.’

It is recommended that as part of the annual budget request,
each Division Head be required to present 1) information on

specific efforts being made to understand the retention/attrition

issues related to our campus, and 2) information describing

gpecific programs, policies, practices, or other efforts designed
to improve the retention of our students. :

The fact is well estéblished that retention of students is a

'6road, complex - issue .which deserves and necessitates the

cooperation of the Institution at large. It follows that funding
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shauld also consrdar the dogrea to whiteh an tndividaal, a policy,
UE 4 progeam conbrbhntas ta Lhe goal af the appraprilate retenl o

or dbtwdenta.,

LE 1e veeommauded 1hat rarent fon strarey e he adopred wileh
ddant Lfy  sub-popudatlons  and vl assaclated  waeids 0f stndenty
Whthiu - the  Colluge, and whikel lup Lement necednnvy vemedial av-

tlowa haned apon those needs,

~

Dlverntty  tu the  primavy ehavactoriatie  of Lhe tnllagaty
glwdant  papalation.  Reteus oy stvatagies which ave contimionaly
ortented  toward a1uduutu hw o general  sende, and which fatl ¢
account tor vartatlonn (n agen, gonls, developmantal and watortcy
lovaln, uwaadn, ete,, are dancined to ranp limlted reaultn,  Some
measure  af effort ahonld be divected at caploytng organlentionanl
techniques Ywhich turther dofine and refine the specific atudent
to be aerved as well an the aceds  to be met, by any parcleular
practice or p&licy (Sea Appendix F, Table 1),

1t 1is recommended that the appropriate functional areas of
the - College consider the following strategies for minimizing at-

trition and maximizing retentlon.
General lnstitutional Strategles

A. Develop and implement an academic articulation
program for county secondary schools. .

B. Increase the availability of computer resources/
services to staff for research and advising
purposes, ‘ :

C. Implement training seminars for all staff with
the goal of reducing unnecessary student
referrals.,-

.D. Mandate College-wide emphasis on human relations
and public relations gkills. Provide opportuni-
ties for the training in and evaluation of such

~skills, '

E. Establish study areas throughout the College
which are accessible and inviting.
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Aggressively pursue the hiring of more part-time
students through the use of federal funding,
cooperative education mechanisms, etc.

Revitalize the physical accommodations for
students (e.g., lounges, cafeteria, field
house) making them more attractive and
accessible for student involvement.

Re~-assess all College procedures with the
goal of streamlining and eliminating
duplication,

General Academic Strategies

A.

Conduct an in-~depth community acadeﬁic needs
analysis.

Assess reasons and remedies for disproportion-
ate course inefficiency rates.

Research alternative instruction formats for
the teaching of introductory courses.

Assess overall enrollment patterns for specific
time periods where classes are scheduled.

Analyze the effects of the current full-iime/
part-time faculty rates.

Update descriptions of all course offerings
and course requirements., Utilize language
which is understandable and meaningful to
traditional and non~traditional students.
Implement a system which provides ready
access to such information for students,

Establish procedures for evaluating and awarding
life experience credits.

Evaluate-text costs, usageJand turnover rates
for all courses with the goal of minimizing
turnover and costs and maximizing usage.

Increase the frequency, and computerize the
format of academic progress evaluations.
Decrease the quantity of class additions,
cancellations and corrections by Division
Chairpersons. Eliminate all schedule errors
that are avoidable by more accurate planning
and proofing of schedules.
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K. Examine the possibility of constructing the
' academic schedule one year in advance.

‘L. Revise drop-add forms so that reasons for
- course changes are stated in a checklist
fashion. Insure that complete and accurate
information is provided by students.

M. Require all schedule changes which indicate a
credit decrease to be signed by a staff member
before processing.:

N. Establish work/credit ratios ‘to assist in
decisions regarding number of credits ¢o be
carried. Enforce credit restrictions for
high risk students, -

0. Research the potential for increasing
agssoclations between academic courses and
job related experiences.

P. Mandate advisor conferences for all total
withdrawals by students.

Q. Isolate specific courses showing high
inefficiency rates.

R. Reevaluate and enforce course pre-requisites
for courses.

S. Promote 'credit by exam' procedures;
T. Develop strateries for reducing student
boredom 1in claus.

U. Increase the quantity and quality of instruc—
tor feedback on student papers, exams, etc..
“Provide, more opportunities for the assessment
of student s academic progress.

V. Reevaluate the method and effectiveness of
“current academic goal setting/planning process.

W. Mandate office~hours and orientation for
part~time faculty.

X. Reevaluate faculty promotion policies and
institute financial reward system for
excellence in teaching and academic advising. -

Y. Examine the effects of self-paced versus

lecture teaching formats on student satis-
faction and performance. :
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BB.

cc.

Provide faculty with procedures for early
detection and referral of students with
academic weaknesses,

Reevaluate academic program requirements
to permit more student flexibility in course
selection.

Develop mechanisms for inchasing the
quantity and quality of student/faculty
academic interaction.

Provide Learning Resource Center with
coples of course texts for use on a limited
time basis.

Developmental Education Strategies

A.

‘one.

Implement/expand testing and placement
services for part-time students, and
"problem learners” who are over twenty-

Re-institute the math-anxiety program
and increase support services (tutors,
program coordinator, specialized work-
shops) for math and chemistry courses.)

Provide math pre-testing and placement
for entering students.

Increase faculty and student awareness
of reading facilities/diagnostics for
students,

Expand the College's tutorial program.

Provide workshops designed to increase
students awareness of College level course
demands, work expectations, etc,

Encourage the creation of developmental
program offerings to accommodate the
numbers and range of students who are.
not primary remediation candidates but
who have potential for benefiting from
such offerings, :

Input Nelson-Denny test wntrance gcores

into student master data base to provide
more accurate student teaching procedures.
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Student

Create a position for a study skills
counselor to specialize in providing
assistance to students through individual
and group formats.

Development Recommendations

D.

H.

I.

Assess the effectiveness of the current
academic advising system.

Explore methods for increasing student
involvement within the College governance/
activity structure,

Provide increased staff for the advising
of part-time students,

Increase student awareness of financial
aid alternatives available to them.

Increase the quantity of all evening
services available to students.

Increase the quantity and qu&lity of both
cooperative education and placement
services. '

Provide consistent evening ‘counseling and
advising services to students.

Review function and effectiveness of the
Career Resource Center and provide expanded
job/economy information pertinent to
Frederick County,

Provide ongoing instruction in a variety of
formats in areas of job-seeking skills and

. occupational information gathering.

Emphasize and offer programs and services
which help students to clearly define long
range goals and objectives beyond thetir
college experience.

Offer ‘1acreased activities for married and
older students.

Make modified articulation pamphlets to

students available which outline transfer-
rable courses to eelected colleges. :
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.M. Design specialized orientation programs to
meet the needs of student- sub-populations.
Expand orientation for new students ‘to
include follow-up sessions during their
first semester.

N. Provide orientation programs for students
who enter during spring semeater.

o. Develop programs to educate parents of our
younger students regarding the expectations,
goals and procedures associated with “going
to college."”

P. Offer group advising workshops throughout
the year to focus on course selection,
. transfer requirements, etc..

It is recommended that a forum be established,for the on-
going discussion. of retention issues and strategies among key
personnel. ' :

The nature of retention 1s clear by now. If retention ef-

forts are to succeed, they must be ongoing and broad based.
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.VIT EXECUTIVE SUMMARY

" The Status Report on Attrition and Retention of Students
looks af five aspects of the retention issue as it relates to
Fredef;ck Community College; enrollment pﬁtterns, when and why
studonts'drop .classes and/or wi.t.hdraw from the Coilege, w;nich_‘_
academic disciplines show the highest rates of successful or
'un3uccessf;\:campletion‘by st@dpnts,,what our students greatest
needs are, and how they feel qboug the services ;he College is
préviding. A-conclusibn as to whether dr not the Céllege is
eiperiéncing a "retention problem" has been delibérateiy omitted
from the repoft. That is up to the reader to decide. Like so
‘many things, retention is a‘relative concept whiqh depends upon
‘the definition used, the- methodology employed, thé philosophy"of
- the institution"aﬂd the latitude of tolerance of executive officers
régafding whét constitutes an aéceptable ;r'an unacceptab;e practice.

The réport finds thét enrollment figuféa show progreésive

growth at the College dqriﬁg the last five years. This is a
“strong and désirable positidn. There is some evidence however, that
we are not %etaining new studenté. There is an indication that as
many as 60% of new students at the College are not on-campus oné
jear later. National stat}stics estimate that '"less. than half of
edtefing first year.studepts in compﬁpity"coliegeg are 1ikely to
return to college for'a-secand year." About 20% will.graduaté.
Statistics. from %ourfyear colléges and universities within'Maryland
-1ﬁdicéte a 55% drop—out-raté oQér alfdup year perioa; Unfortunagely,_

ten of the other\fourteen Mafyland community colleges-have no
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retention studies availab1e for comparisons. ' This and othér
_nat;onal data suggests that the Collegé is one of the few two-
year institutions nationwide who are demonstrating active,
oqgoing interest in this area. Data was unavallable from those
; £ . ‘
who do at the time this report was written.
| Aftrition and retention rates do not appear to bé uniform
for all.academic disciplihes throughout.the Coliege. Aviation,
Agriculture, Nursing and Human Segvices represent those disciplines
wﬁich show high sucééssful completion rates by students. Prepara-
éory Chemistry, Mafhématics, Drama, énd bevelopmental Engli;h do
not. The report'does not project reasons for“ghe differential
rates, but éautibns agaiﬁst:agquiring high completion ratég at
‘the cost of academic standards;J H
Why' students dfop classes or withdraw from the College entirely’
‘ ié a complex question. Natiénal litefature describes the rate'és.
"alarming".and reports that many stu&ents do so because ofwreasons
Qbich éré inst?uct}onally relatea. The data in_fhe report does
nét support this. The report agrees with the facththat fag‘toc
many schedule changes are Processéd by our studenté. However, it-
finds that both the ﬁumber of‘changes and the reasans for changing
.are lnfl;enced by time and student status. Job conflicts, personal
confiicts, and changes in personal goéls, are cited most frequently .
By oqustudents as reasons for changing or droppipg their classes.
) Traffic out of the College ié heaviest prior to‘the.fOUrth
week of the seﬁester, diminishes duripg the éiftﬁ to eighth wéék;

and increases again in'tﬁe ninth to twelfth week. Most_of‘those

who withdraw are part-time students, and many are female. The
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.Are returned late‘and.once returned, provide insufficient feedback

single largest reason given for withdrawing is ”pe;éonal."
Iﬁportant to note, however, is that a larde number of our students
are pefmitced to change a course or drop out entirely without
having had any staff contact Pribv.té doing so. Generally, the
student who withdfaws is not in academic jedpardy. Does this
exonerate the instructional process froﬁ”influencing a’student's‘
decision to withdraw? To some extent it does, to anofher‘extent
it does not.r -

Studentsfch:ragtgrize the College as friendly, and comfortablé;
aﬁd_peréeive the facélty as being faif, clear in what théy eipect,
aﬁd atteﬁtive to the questions of students. Facuity:rgceive mixed
evaluations however, regarding other practices employed;in the
glassfoom. For many of our studénts; corrected_exams énd papers
regafding‘fhe sfudents' performance. In addition, there is evidence
to suggest that some'féculpy are donsistentl; unp?epﬁped and that
the glassrqom‘experience is boring. This would Suggesf thAt there
are sdmé pointS'ofvabrasion which might poténtially.wea; down an
individuals commitment to the educational process.

Other abrasion points concerﬂ advising and admiﬁistrative
pfaccicesl Fa; tdo.many of our studenté.féil to understand what
their perﬁona; goals are and how their coursework fits into their
cbllege experienée. In some respects, they are”coptented but
ignérant of .the fatioﬁale which lends meaning to éctions.

: Tﬁé C611ege,éou1d also reexamine%&ts administrative‘ﬁractices.»
Inaccurate feferral 1ﬁforﬁation, admini;trative'error,‘and what

are seen as long administrative processes are hurting our relation-

ship with some‘bf our students. Overall thét relationship is
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healthy; howaver, some adjustments are indicated.
While the reasons for attending Frederick Community College

vary somewhat according to sex and age of students, students

. generally state that they are coming here to becone more informed,
. to obtain a degree, or to meet some need related to their job.
.They are not coming to meet néw people or to learn to solve

; @
_ personal or community ‘problems.

« The number one need expressed by students in the College is
help with inoreasing their math skills. Four of the top ten needs
however, are related directlp to occupations and careers. Students
are.also expressing requests‘for'help in such academic skil}s as
test taking, study methods, and improving reading comprehension.
The chapter whioh dlscusses students needs provides overwhelming
evidence for increased support of the College s Developmental
Education and Career‘Planning/Placement_services; This is also .
supported by the fact that many of our students indicate ‘experiencing .
some type of study.related prooiems; and problems that result from
an'unrealistic notion regarding what 1s involved in the college
experience.

The recommendations which were formulated by the Committee

are too extensive to be summarized here. Let it simply be stated

fthat they are broad based, pragmatic'and attainable. The report

projects a profile of an organization which is intrinsically
healthy. The recommendations provide a perspective for promoting
that health. 'As with other organizations, the College cannot

afford to be.complacent or seek guidance'based exclusively upon
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intuition. The Committee's report is offered as an alternative,
and as a mechanism for assisting the College to continually

provide a product to students which is indeed, habit forming.
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Appendix A
Table 1

NUMBER OF ENROLLEES AND GRADUATES
(1975-Present)

Academic j : . Enrollmeﬁt Graduates
Year Semester Total PT FT FTE AA Cert Total
1975  Fall 1775 578 ‘1197 466 »
1976 ' Spring 1688 546 1142 448 155 10 165
1976 Fall 1828 - 621 - 1207 483 ;

1977 Spring ° 1594 552 1042 434 136 7 143
1977 Fall 1899 662 1237 511

1978 - Spring 1543 566 977 . 430 126 20 146
1978 ' Fall 1741 552 1189 442 ;

1979 . Spring . 1597 485 1112 411 153 36 189
1979 | Fall 1810 585 1225 478

1980 ( Spring 1691 549 1142 440 154 37 191
BN : - |

1980 .| Fall 2116 712 1404 557

1981 f Spring" 2125 683 1442 ° 548 111 41 152
1981 | . Fall 2719 877 1842 692

1982 | Spring 2610 792 1818 660 144 36 180
1982 ' Fall 3043 959 2084 773 :
1983 Spring 3121 849 2272 754 178 52 230
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Appendix A
Table 2 : ‘
Fall-to-Fall

Enrollment Effects
(1978-1982)

Enrollment B F.T.E.

: Effect - Effect

Year . N/% : N/ %
1978-79 | +69(+3.9) ) +36(+8.1)
1979-80 +306(+16.9) +79(+16.5)
1980-81 ‘ +603(+28.4) +135(+24.2)
1981-82 +324(+11.9) +81(+11.7)

TOTAL X = +325.50(+15.27) ' X = +82.7(+15.12)

OVERALL EFFECT=INCREASE

.-Table 3

Spring-to-Spring
Enrollment Effects
(1978-1983)

o

Enrollment ) F.T.E..

Academic Effect : - Effect
Year - N/% _ s N7 }
1978-79 ‘ C454(43.4) ° - -19(-4.4)
1979-80 ; 4+94(+5.8) +29(+7.0)
1980-81 _ L. +434(+25.6) : +108(+24.5)
1981-82 +485(+22.8) . R S +112(420.4) .
1982-83 +511(+19.5) _ +94(+14.2)
TOTAL x = +315.60(+15.42 . X = +64.80(+12.34)

OVERALL EFFECT=1NCREASE
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Appendix A
Table 4

Spring-to-Fall
Enrollment Effects
(1978-1982)

Enrollment F.T.E.
Academic ' Effect Effect
Year N% N/%
1978 : +198(+12.8) +12(+2.7)
1979 +231(+14.6) . - +67(+16.3)
1980 +425(+25.1) _ +117(+26.5)
1981 . +594(+27.9) , +144(+26.2)
1982 +424(+16.2) _ o +113(+17.1)
TOTAL X = +374.40(+19.32) X = +90.60(+17.76)
OVERALL EFFECT=INCREASE
/
/
Table 5 /
. X ! ”l
‘ Fall-to-Spring » _ /
Mid-Year Enrollment Effects /

(1978-1983)

Enrollment Effect , "F.T.E. Effect

Year . . _ N/7% NE S
1978-79 ' -144(-8) . -31(-7)
1979-80 : -119(-6.5) . -38(-7.9)
1980-81 49(+.4) -9(~1.6)
1981-82 ©-109(-4) -32(-4.6)

. 1982-83 T +78(+2.5) -19(-2.4)
TOTAL . x = -57(-3.12) - L= =25.8(-4.72)
OVERALL EFFECT=DECREASE ’ : - '

_ g -
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FREDERICK COMMUNITY COLLEGE
FORMER STUDENT

FOLLOW-UP QUESTIONNAIRE

Enter your Secial
Security Number

Dear Former Sfudent,

In the past couple of weeks you have received a post'éard from the

President of the College requesting your participation in a study that

we are currently conducting. Your participation simply means that you

* take the next 5 minutes to complete the attached questionnaire and return

it to me by March 25 in the envelope provided. I hope that you'll help.

Please v ow that the information requested will be kept completely
confidentisl and that you will never be individually identified on any
report prepared from this survey. The request that you provide your
social security number above is for research purposes only and avoids
asking you to complete a more detailed questionnaire. -

/ .
Surveys such as this help us to gather valuable information from
students and former students...the ones who know Frederick Community
College the best. : '

Thank you for your time-and your help.
Sincerely,
r. John C. Sheldon =

Asgistant Director of
Student Development

you

have been selected
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We would like to know why you are no longer
3t Frederick Community College. Please help
us by circling the numbers of ALL the reasons
that contributed to your decision not to re~
= enroll according to how strongly you were X
influenced by each.

Regarding Course Design

1. The course title, description or outline did
not follow the material covered. 0] 1 2 3

2. Class discussions, films, etc. were not helpful. 0 1 2 3 4

3. Textbooks were too difficult to read. : 0] 2 3

4. Laboratory meetings were poorly planned or

equipped. A 0 1 2 3 4
5. Term papers and research activities took. too

much time. 0] 1 2 3 4
6. Exams and quizzes seemed unfair. 0 1 2 3 4

7. Outside reading and homework did not help
me learn course material. .
8. Grading was done unfairly. ; 0 1 2 3 4
_ cher, please specify: '

(o)
—
N
w
~

Regarding Choice of Courses

9. The caurse(s) I took did not help me gain my

educational or career goals. .0 1 2 3 4
"10. The College did not offer courses I wanted :

to take. ' - 0 1 2 3 4
11. Courses were offered at a time when T could

not take them. ’ : 0 1 2 3 4
12. When I registered, the courses I wanted were '

not open or available. ‘ 0 1 2 37, 4

Other, please specify:

Regarding Content of Courses

13. Materlial covered was too €asy to be meaningful. o L 2 3 4
14. Lectures were difficult to understand. 0 1 2 3 4
15. Material covered was not what I wanted. 0 1 2 3 4

Other, please specify:
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5y s 8
. ¥ oy & 7 F
Regarding Quality of Instructioh 0“' .';3' ;’ 6;9" &
5 & & ~
16. Felt that ingtructors did not know the N < 5 o’ ¥
course materials. 0 1 2 3 4
17. Instructors were difficult to reach for .
help outside of class. 0 1 2 3 4
18. Instructors took too much time on materials
not related to the course. : 0 1 . 2 3 4
Other, please specify:
Regarding Academic Support Services
19. ' College offices were not open when I needed
them. « 0 1 2 3 4
ZOR Needed more help choosing and registering o
¢ for classes. 0 1 -2 3 4
21. Textbooks and other required materlals , ' )
were not available. 0 i1 2 3 4
, 22, Library materials were not helpful. 0 1 2 3 4
23. Library staff was not helpful, 0 1 2 3 4
Other, please specify: i
Regarding Academic Achievement/Personal Goals
24, Did not have the necessary course background
to do ccllege level work. 0 1 2 3 4
25, .Lost interest in continuing my education. . 0 1 2 3 4
. 26. Saw no-reason for the remalnlng courses
required in my program. E 0 1 2 3 4
27. Changed my goals so that I did not need a
" college education. : 0 1 2 3 4
28. Course work seemed too ‘much like high school.. 0 1 2 3 4
29. My educational goals had been met by the "h : :
College.. .0 1 2 3 4
30. My grades were not- what I had expected or ' .

felt T deserved. : 0 1 2 3 4
Other, please specify: i :




| .
‘ N

CHEN

' Regarding Financial Reasons & &
31, My financial aid (leans, etc.) was cancelled, 0 1 2
32. Did not know about filnancial aid. 0 1 2

33. Did not carry enough credits to get financial

aid. . , o 1 2
34, Textbuoks cost too much. L 0 1 2
35. Had to use my money for other things. 0 1 2

36. Could not pay the tuition all at once and
the College did not offer any other payment
plan, - 0 1 2
Other, please specify:

Regarding Other Reasoné

37. Didn't like the unfriendly feelnng of College

life. 0 1 2
38. Felt there should be more to the ' college ' - :
' experience." : 0 1 2
39. Felt 1 was not helped -enough by College staff. 0O 1 2
40. Expected more personal contact with teachers. 0 1 2

. 41. Expected better campus resources, i.e.,
lounge/TV/game room, walk-in learning lab,
- DP terminals for student use, cafeteria, etc. 0
42, Athletic programs did not meet my needs. 0 1 2
43, Had problems arranging for child care. : 0
44, Expected to get involved in more out of

: class activities. . 0 1 2
45, Wanted to transfer early to another college. 0 1 2
46. Personal reasons such as marriage, family, )

health problems, etc. kept me from returning. 0 1 . 2
47. Weather and travel difficultiles kept me from
~ returning. 0 1 2
48, Temporarily "burned out" from school; expect
' to return in the future. . ‘ . 0 1 2
. 49." Conflicts with my job were too-great. 0 1 2

- 50. Career changes made college program unnecessary. 0 1 2

51. Had special needs or interests which were
best served by another college. ‘ _ 0 1 2

Other, please specify:

Please check one:

/ I plan to continue my education at F.C.C. at some future time.
/__/ 1 plan to continue my education at a college other than F.C.C.
T

1 do not plan to continue my education in the near future.
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Appendix 8

TARBULATION OF %A% h Ko h & %k &
BY  PERIOD
L AL L R I O R T T R S T S S

ROW
TOTAL
843
40.1

1317 T
59.9 -

2200
'100.0

ﬁﬁﬁﬁﬁﬁﬁﬁ**ﬁ*ﬁ*ﬁﬁﬁ* (;u()s
SEX
ﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁkﬁﬁﬁ*ﬁﬁﬁ*ﬁﬁ*ﬁ
PERIOD
COUNT | )
ROW PCT IFIRST SECOND  THIRD
COL PCT 1
TOT PCT 1 1 1 2 1 3
SEX  —eemmmee e [~=——e e ) [
1 1 576 1 78 1 229
MALE I 65.2 1 8.8 L..25.9
I 39.4 1 39.6 I 42.3
I 26.2 1 3.5 I 10.4
=l ) ) Gt .
2 1 885 1 119 1 313
FEMALE I 67.2 1 9.0 I 23.8
I 60.6 1 60.4 1 57.7
I 40.2 1 5.4 1 14.2
[ S, ) T p— ) E
COLUMN 1461 197 542
TOTAL 66.4 .0 24,6
Table 1
Frequency of Change
by Sex
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Appendix I
Table 2
PERIOD

RELATIVE  ADJUSTEly CUMULATIVE
ABSOLUTE  FREQUENCY FREQUENCY ADJ FREQ

CATEGORY LABEL CODE FREQUENCY (PERCENT) (PERCENT)  (PERCENT)
, FIRST 1 l461 66.4 66.4 66.4
SECOND 2 19¢ 9.0 9.0 75.4
THIRD 1 542 24.6 24,6 100.0
TOTAL 2200 100.0  100.0
Table 2:

Number of Changes According
to Four Week Period

108
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STATUS

CATEGORY LABEL
FULL

PART

1

RELATLVE  ADJUSTED  CUMULATIVE
ABSOLUTE  FREQUENCY FREQUENCY ADJ TREQ
CODE  FREQUENCY (PERCENT) (PERCENT) (PERCENT)

11105 5042 50,2 50,2
'TOTAL 2200 100.0 .© 100.0
Table 3}

Student Status and
Number of Changes

Appondin B
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Table 4
EFFECT
RELATIVE  ADJUSTED CUMULATIVE
ABSOLUTE  FREQUENCY FREQUENCY ADJ FREQ
CATEGORY LABEIL, CODE  PREQUUNCY (PERCENT) (PERCENT)  (PERCENT)
PRGCHG 1 198 9,0 9.0 9.0
INCREASE 2 111 14,1 14.1 23,1
DECREASE - 3 830 7.7 37.7 60.9
NO 4 452 20.5 20.5 Bl.4
ul 5 409 18.6 1846 100.0
TOTAL 2200 100.0 100.0
Table 4 _ ‘ ’

Overall Effect of
Schedule Changes

. 110 132-
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REASON fable 5
RELATIVE  ADJUSTED  CHMULATLVE

ADSOLUTE  VREQUENCY FREQUENCY  ADJ FREQ
CATEGORY LABEL CODE  FREQUENCY (PERCENT) (PERCENT)  (PERCENT)
SCHERCON 1 162 7.4 7.4 704
JOBCON 2 234 10.6 10,6 18.0
OUTCON 3 83 1.8 1,8 21.8
CLSCAN 4 143 6,5 6.5 20,1 ‘
PERSONAL | 5 139, 6.3 6.3 3.6
DISSAT W INSTH 6 24 1 1.1 15.7
DISSAT W .COURSE 7. 70 1.2 3.2 38.9
DISSAT W PROG 8 118 5.4 . 5.4 443
OTHER DISAT 9 102 4.6 4.6 48.9
NEVER GOT AID 0 s .2 .2 49.1
NO MNTN AILD 11 1. .0 .0 49,2
VET RELATED 2 2. .1 . 49.3
GOALS CHNGD 13 208 9.5 9.5 58.7
NONE STATED 14 907 412 41.3 100.0
OUT OF RANGE . 7 .1 ' MISSING 100.0°

TOTAL "EESS‘ 100.0 - 100.0
J
Table 5

Reasons for Schedule
Changes: All Students

111
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Table 6

Raeasona for 8Schedula Chango

Male Female
R . Full-Time Part-Time Full-Time Part--Time
eason N/% N/Z - ON/% N/%
Schedule Conflict 29/5.8% 17/4.5% 63/10.4% 53/7.4%
.Job.Conflict 35/7.0% . 60/15.7% 44/7.3% 95/13.3%
Outside Contlict 18/3.6% 20/5.2% 12/2.0% "33/4.6%
Class Cancelled 28/5.6% 33/8.6% 35/5.8% 47/6.6%
Personal Conflict 12/2.4% . 24/6.3% 30/5.0% 73/10.2%
‘Dissat. w/ Instr. 6/1.2% 3/.8% 5/.8% ‘ 10/1.4%
Dissat. w/ Course 12/2.4% 12/3.1% 24/4,0% 22/3.1%
Dissat. w/ Progress 34/6.8% 18/4.7% 33/5.5% 33/4.6%
' Other Dissat, 31/6.22  13/3.4% 24/4.0% 34/4.8%
Never got aid L2/ .4% 3/.8% - 0/0. 1/.1%
Vet. Related 1/.2% 1/.3% 0/0 ' - 0/0
Goals Changed 42/8.4% 34/8.9% 71/11.8% 61/8.6%
No Reason Stated 250/50.0% 144/37.7% 262/43.4% ' 251/35.2%
Significance = p' ,001
\
' \ : ' 112 .
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KR K B A K K K K K K K KK K A% CRODBBTADUDLATION OF % & %%
CUMIRATT By CUMNRERN
KW KK K K K K K K R K K K K K K % K K K K K K K K K K K K R K K K K K K KK KW
CUMHRERN
COUNT T
ROW FOT IONE TO 8 BEVUN TO  BIXTEEN THRTYONE NONE ROW
coL PQT YIX FIFTEEN TO THIRT OR MORE TOTAL
10T FGT X 11 21 3 Al 5 1
CUMHRATT  =mmmmmm ) T [ me ] e R LT |
‘ L1 toe I 0 1 0 I [\ S S SRR
{ ONE TO 8IX 1 97.3 1 Ol 0 1 OO T 2071 ARy
; I 9%.6 I T W0 1. .0 1 N
i I 47.6 I 01 1 W0 1T 1.3 1
B R [ | SRR ) 1
2 1 4 1 AS 1 0 I 0 I 31 52
SEUN TO FIFTEEN I 7,7 I 86,5 I 0 I W0 I GBI 22,9
I 3.5 1 97.8 1 W01 S S B
I 1.8 I 19.8 I W0 I W0 I 1,3 1
cfe I T T [ [~m=mmm—- 1
31 11 1 1 19 1 0 I 0 I 21
SIXTEEN To THIRT I 4,8 I 4,8 I 90,9 I 0 I 0 I 9.3
I 9 I 2,2 I 95,0 I W0 I 0 I
I a1 4 I B.4 I W0 I W01
B TP | TR ) TP [~mmmmmmn I
' 4 1 0 1 0 I 11 9 I 0 I 10
THRTYONE OR MORE I 01 W0 I 10,0 I 90,0 I 0 I 4,4
1 0 I 0 I 5,0 I 100.0 I 0 I
( W0 I 0 I 4 I 4,0 I 0 I
Al [mm oo [-~mmmm-- ) ETP [mmmmmme e 1
s 1 0 I 0 I 0 I o I 33 1. . 33
NONE 1 0 I 0 I 01 W0 I 100.,0 I 14,5
I .0 1 01 01 W0 I B4.6 I
I 0 I 01 0 I 0 I 14,5 1
“lmmmmm——— [~memmm—m [~mmmmm- ) TP ) E 1
COLUMN 113 46 .20 9 39 227
TOTAL - 49.8 20.3 8.8 4.0 17.2 100,0 ‘
. .14 OUT OF 25 ( . .0%) OF THE VALID CELLS HAVE EXFECTED CELL FREQUENCY LESS THA
MINIMUM EXFECTED CELL FREQUENCY =  .39& . : ‘
RAW CHI SQUARE =  771.31592 WITH 16 DEGREES OF FREEDOM, SIGNIFICANCE -  .0000
CRAMER’S V = ,92147 : : Table 7

. NUMBER OF MISSING OBSERVATIONS - 34 Appendix B
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kb b AN
CUMIRATT

I A

{:

I T S T L ¥ I P

N

K0

[T
N

LI N T T O IR O O D R T T AT S U U N R N R O A N T S R R '

GHOUNT

ROW FET ATHRERD T YW0O 1O ONEO VD LEBS THA RO
GOL PCT 10 FAURD  NINED  ONENINE N ONED  TOTM
0T Fer . 2 1 o Al
CUHHRATT R S it RTINS EEEEEEEES CEPEEETE
O R L 2 G T 41 T 110
ONE TO 81X o636 T 1901 1 42,7 T 1A T 46,7
S U S - T S S Y B SR O | |
L2640t L 903 1 &2 1 7.1 1
I R R By .M.‘I.‘A,..n—_ﬂ-«wml". R T |
2 1 28 1 o I A D S ¥
SEVN TO FIFTEEN [ 44,2 U 154 [ 7,7 1 32,7 I 23,0
I 23,3 1 22,2 1 17.4 1 24.6 1
I 10,2, I %3S 1 1.8 1 7.5 1
e e [ v cimm f s e e o e [
30 P 3 1 300 4 1
SIXTEEN TO THIRT I 42.9 1 23.8 I 14,3 I 19.0 I 9,3
192 T 13,9 13,0 I 5.8 I
I 4.0 1 2,2 1 1,3 1 1.8 I
e [ommmmne s Iom e ) CEETEEEE I
4 1 6 1 2 1 2 1 0 I 10
THRTYONE OR MORE I 40,0 I 20,0 I 20,0 I 0T A
I 41 I 5.6 I 8,7 1 0 I
I 27 U .9 I 9 I 01
e e CEETEPEE [-mmommme I
5 1 1 0 I 01 321 33
NONE L 3.0 1 0 I 0 I 97.0 I 14.4
I 1.0 I 0 1 0 1 46,4 1
I 4 I .0 I 0 I 14,2 1
e O I-mmmmman I--mmm oo I-------- I
COLUMN 98 36 23 69 226
TOTAL . 43,4 15.9 10,2 30,5  100,0
7 0T OF 20 (  .0%) OF THE VALID CELLS HAVE EXPECTED CELL FREQUENCY LESS THa
MINIMUM EXPECTED CELL FREQUENCY = 1,018
RAW CHI SQUARE =  89,21342 WITH 12 DEGREES OF FREEDON. SIGNIFICANCE = _ .0000
CRAMER'S V =  ,36273 7
! Table 8
NUMBER OF MISSING ORSERVATIONS Appendix B
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Table 9 : \\\

Major Miscellaneous Reasons - \\
for Withdrawing

Strong Influence Weak Influence No Influence

- R
cason N/% N/% N/%
Personal : 53(20.4) 22(8.6) 186(70.9)
Job Conflicts 46(17.7) 40(15.4) 175(66.8)
Needs Served Elsewhere £ 32(12.3) 15(5.6) 214(82.1)
Temporary Burn Out A .31(11.8) 38(14.6) 192(73.6) "
Transfer to Another College 26(9.8) 7(2.8) 228(87.4)
N = 261
Table 10
Problems and Course Choice
as Reasons for Withdrawing
R - Strong Influence Weak Influence No Influence
eason _ N/% N/% N/%

" Inconvenient Time 39(14.9) 32(12.2) .190(72.8)
Course :Wanted Not Offered 36(13.8) 26(9.8) 189(76.4)
Course Closed at Regis. 17€(6.7) 18(7.0) 226(86.2)
Courses Won't Help Goals ° 16(6.2) 27(10.2) 218(83.5)

N = 261 “
vy s 13y
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Table 11

Impact of Changed Goals
on Withdrawing

Strong Influence Weak Influence No Influence

Reason | N/% N/ N/%
Lost Interest in Education 34(13.0) 35(13.4) ©192(73.6)
College Met Goals ! 28(10.6) 11(4.4) 222(85.0)
New Goals, No Need Education 20(7.8) 30(11.4) -~ 211(80.7)
Requirements Don't Fit Goal 19(7.1) 15(5.6) . 227(87.4)
N = 261
|
0
Table 12
Financlal Reasons
for Withdrawing
R : Strong Influence - Weak Infiuence No Influence
_ neason N/% N/% N/%
Need to Divert Money 33(12.6) - 26(9.8) 202(77.6)
No Tuition Deferment . 19(7.1) 12(4.7) 230(88.2)
Texts Cost tooMuch o 16(6.2) 33(12.6) 212(81.1)
Don't Qualify for Aid C7(2.8) 5(2.0) 249(95.2)
N = 261
116 -1:323
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.Table 13

Course Design as Reasons
for Withdrawing

Reason Strong Influence Weak Influence No Influence
N/% , N/% N/%

Class Activity No Help 10(4.0) ~ 28(10.6) - 223(85.4)
Labs Poorly Equipped ' '

or Planned 10(4.0) 19(7.1) 232(89.0)
Projects too Demanding 9(3.6) / 23(8.7) . 229(87.8)
Texts too Hard 8(3.2) 23(9.0) 230(87.8)
Course/Description Mismatch 5(2.0) - ) 19(7.2) 237(90.9)

N = 261
Table 14
Poor .Support Services .
Contributing to Withdrawl
Reason ~Strong Influence Weak Influence , . No Influence
eas N/% N/% ’ N/%
Insuff. Help at Regis. ’ 6(2.4) - ©33(12.6) 222(85.0)
Class Text Not Available 6(2.4) - 12(4.7) 243(92.9)
Lab Mgterial No Help - 10¢ .4) ~16(6.3) 235(93.3)
Offices Not Open . 3(1.2) : v 19(7.4) 239(91.3)
Lab Staff Not Helpful . 21( .8) : . 14(5.5) 226(93.7)
N = 261 | o

¢ ¢
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Table 15

Course Content Problems
Influencing Withdrawl

- .

Strong Influence " Weak Influence No Influence
Reason . N/% : N/% ‘ - N/%
Didn't Want the Material
Covered » 9(3.6) . 22(8.6) 230(87.8)
Lectures too Hard o 8(3.2) - 28(10.6) - 225(86.2)
Material too Easy o 4(1.6). 20(7.8) A £ 237(90.6)
N = 261
Table 16
Influence 6f Instruction
Quality on Withdrawing
Reason - Strong Influence Weak Influence No Influence
N/ % N/% ' N/%

" Instructor Not Knowledgeable 9(3.6) 29(11.0) 223(85.4)
Instructor Not Available 6(2.4) 27(10.2) 228(87.4)
Instructor Rambles o 3(1.2) 22(8.6) -236(90.2)

N = 261
mA
o ns 140




~ AppenDIx C

1491

o



Appendix C

SUMMARY 8101, 8201, 8202

- ‘ - ) _ . Total
Social Sciences / % No Grade % Withdrew Total NG & W % "Ds & Fs" % Total D,F,NG & W Enrolled
Crim. Just. 11% 7% 187 . 6% | 2% 176
Anthropol. 18% 8% ‘ 26% 4% . 30%, , 81
Econ. 16z 6% 227% 12% K1Y S 830
Educ. 15% 7% 237 20% 43% - - 291
Geography 23% 6% _ . 29% 117 : 40% 62
History 12% 7% 19% 12% 31% ’ 651
uman Svcs. 122 6% 18% 2% 202 114
JPark Mngt. 13% 67% 19% 7% . 267 319
" Pol. Seci. 24% 7% 31% 7% 38% 174
Psychology 17z - 6% 237% P 147 377% 1447
Recreation 24% 10% 34% 4% 38% 29
Sociology 16% - 7% L23% - 117% 34% . 573
Division Average 17z % 26% 9y 33% 4747
Huménities'
Art | 8% 25% 7% o 3m 676
Communications 18% 6% < 247 9% . 3% 796
Drama ' 17% . 10% 27% 17 28% 149
Dev. Eng. . 177% 13% : 30% ‘ 14% - L47 - 462
English 217% Co11x 327 12% 447 2918
Language : 16% 14% ° 30% 127 42% 240
Music . 16% 7% 237% 8% 317 379
Philosophy 16% 4% 30% 11% 41% 166
Photography _ 15% 7% _ 227 . N Y 4 28% - 239
Stud. Dev. 17% 8% . 25% 107 ‘ 35% 261
Division Average 177 8% 25% 9% - 367 6286
" Business
Pusineas 167 oz 25% 4% 9% 3426
Data Processing 18% 8% ' 277 X 12% 3%% . 2482
Sec. Science 22% 6% 287% 127 40% . 719
Division Average 197 8% - 27X 13%- 401 6627
Physical Scieice
Aviation .9 1% ' 10% 2% 122 660
Prep. Chem. . - 23% - 15% : gy 197 _ 57% 135
Chemistry 19%° + 13% 32% - 10% - LYy S 386
Electronics 162 12% ' 28% 127 402 429
Engineering . 19% % 26% 132 397 254
Math Lab i 17% 6% 23% 15% : 8% - . 569
Mathematics . 20% . 15% 35% 15% . L _50% _ . 2009
Physical Sci. : 18% 87 . - 26% "13% 39% .. 259
Division Average 18% 0% .. 28% 12 40% 5070
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_ SUMMARY 8101, 8201, 8202 cont.

Total

Life Sciences % No Grade &% Withdrew Total NG & W % "Ds & Fs" % Total D,F,NG & W Enrolled
Agriculture 8% 3R 11% % - 18% ‘ho2
Biology 16% 8x - 24% 14% : 8r . 054
Dental Aast. 9% 10% 19% 6% , 25% '135

- Health 18% Y : 22% 7% 29% : 307
Nursing 13% 2% | 15% 4% . C19% 471
Physical Ed. 192 7% 26% , 5% 31% 1007
Division Average 14% 6% 20% 7% 27% 3076

" College Average TR 8% g 10% 35y 25806 _
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5 107 . 15% 200 25% 30% 357 407 45 50%
CRIM.JUST, 1z : - ' '
ANTHROPOLOGY  {18% ' z: .
- ECONOMICS 16% | : .
: EDUCATION 15% : [—j ' .
GEOGRAPHY  [23% ! B TABLE 1
RISTORY 12% X ' : NO GRADE %
HUMAN SERV. 12% : Reflects % of students who enrolled
. PARK MGMT. li32 | . in courses and withdrew prior to end
N of first two weeks.
POLITICAL SCIL. |24% | '
PSYCROLOGY 17% :
RECREATION 24% :':
SOC10LOGY 16% | J
ART- 18% :
COMMUNICAT. 18%' f .
_DRAMA 17% :
DEV.ENG. 17% .
ENGLISH 217 S
LANGUAGES | |l6% !
MUSIC 167
PHILOSOPHY ~ |16% '

 PHOTOGRAPHY  |15%
STUDENT DEV. }17%

¥
BUSINESS - 16% :
DATA PROC. 18% N
SEC.SCI. 22% !
AVIATION ox  L_ i
PREP.CHEM.  |23% :
CHEMISTRY 192 |
ELECTRONICS  [16% ' )
'ENGINEERING  [19% _ : .
MATH LAB. - . [17% ‘ v
MATHEMATICS |07 s
" PHYSICAL SCI., | )
+
. AGRICULTURE | 8% 1 | :
' BIOLOGY 16% r__.__._L__]
DENTAL ASST. | 9% :
_ REALTH 18%
NURSING - |13% |
PHYS.ED. ~ |hoz ’ ¥

College X = 14%

FUNS 1‘4.44 s
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Sk 10X - 158 ‘20% ~  25% J3ox’ 35%  40% 458 50%
CRIM,JUST. | C 7% 181 ' -
ANTHROPOLOGY - . 8% s 26%
ECONOMIES | ' [ 6% 22%
EDUCATION® [ T B
GEOGRAPHY o 1 ex 2oz TABLE 2
HISTORY | % oz ' ' WITHDRAWAL %

|
HUMAN SERV. o 6x__Jisx
.. PARK MGMT. ’ L e |1.97: i
~ POLITICAL SCI. I
PSYCHOLORY ' 6x . !
RECREATION o
SOCIOLOGY 1 7% Ji _
ART . I 7zt Jasx. |
COMMUNICAT. ‘ ' 6%
DRAMA . - 10
DEV.ENG. ~ : 13% 30%
ENGLISH : - 1, ux |322
- LANGUAGES . R 302
MUSIC - | | 1%, | 23 .
PHILOSOPHY = - j , ' 14% : 30% - ' ) ’

N

'PHOTOGRAPHY \ . = I
STUDENT DEV. - - 81 | |2s%.
BUSINESS - 9% 25%
DATA PROC,
SEC.SCL
AVIATION | A 10 »
PREP,CHEM. - | 15% BE:
CHEMISTRY , ' 1 - 132 [ 322
ELECTRONICS - | | 12%, |82

'ENGINEERING = . ] i7e | a6x
MATH LAB. I L ex ! fa3z |
MATHEMATICS . N 15% . BEER

' PHYSICAL SCI. | 8%) | 262
© AGRICULTURE MRt ! "

" BrOoGY - . .. 1 gx | Jz'az

. DENTAL ‘ASST. N 10% {192 |

" HEALTH o " b sz foax
NURSING 2% | 152 b

Reflects ¥ of students who’
enrolled in courses and

withdrew between 2nd_and
[AA 124 "——]31% 10th week. College X = 8%

2
[ 10% 34%
2

272
28%

o
e

o
N

L { o - 4 -]—4 -4

PHYS,ED. I %, |26 . ,

Cdilggezi;for No Grade & Withdrawal = 22%

mic . . m 145




Appendix C

50% 55%

40%

60

CRIM.JUST. 6% L
ANTHROPOLOGY

~ ECONOMICS

" EDUCATION

GEOGRAPHY »

N

b5

e
....-——'-——J‘

-
N
Ead
L
o8

Jasz
| wox

HISTORY
HUMAN SERV.
PARK MCMT.
POLITICAL SCI.
PSYCHOLOGY
RECREATION .
SOCIOLOGY ‘ |

" ART

TABLE 3 _
"D & F" GRADES, Summary %'s

Blocked ( ) Numbers
J387 _reflect ¥ of "D & F" grades
: given. College X = 10%.

Number on far right reflects

% of students who register = .-
but fail to complete courses
satisfactorily. (NGHWHD+F)
College X = 35%

4z

" COMMUNICAT. . [
DRAMA
“DEV.ENG.
ENGLISH |

LANGUAGES
MUSIC
PHILOSOPHY
PHOTOGRAPHY
STUDENT DEV.
BUSINESS
DATA PROC.
SEC.SCI. ,
* AVIATION u}Ei 12%
PREP .CHEM. '
CHEMISTRY
ELECTRONICS SR J
ENGINEERING
MATH LAB.
MATHEMATICS
PHYSICAL SCI.
AGRICULTURE

19%

| ka

1 sox

BIOLOGY
DENTAL 'ASST.
HEALTH

. NURSING
PHYS .ED:"

147

| 25%

7% _] 29%

]31%

1 s

— o o —
b
(94
o]
8

2

College X = 35%
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DIRECTIONS: Ihe Aduit Learer Needs Assessmer! Survey  at untimed questionnaie
desigred 1o evaluale the education-related needs of adull laarners By answering the
lollowing yuestions, you will assist college officials in ifentitying and developing programs
and services that better addioss the needs of individuals nke yoursel

The information you supply n this questionnaire will be kept confidential Your name,
address, lelepnone number. and Social Secunty number will enable college personnel to
uenlity your responses and cdntqct you direclly The data you supply will be used for

)

reseatch putpases apd will not be inddually liste¢ o0 any reporl I however any
Gurestion requests .nformation that you 4o nol wish tapravde, leel free fo om-! !

Pluase use a sofl-lead (Nu 1 or 20 pencil 1o fitin the ovals ndicating your tegonses DO
NOT use a bail-puint pen nylon-tip ar felt-lip pen. fountai pen marker, or col yred pencil
Some tems may notapply to you If this i the case Skip these ems If you wisn o change
your responise ta an dem erase your first mark completely and then Dlacker ine correcl
oval Select only ONE response for each item

LA et

P . ¥ e ‘W..‘V.A‘;r‘;;.f"' " w3 H RE \
[ S DU RFORMATION |
Y I
E | Beqniy nmng in your nms, addeits, and Wighone nuaw In Bloci A um, wus appropriate oval in the cofumn batow gach box. Completa the remaining blocks by
(| vour Botkal Sacumy Aumbe’ In thilargs boxs it the top 01 Bfotk B, and bmt(en Mg biagkening the single mast appropriste ol in asch case.
:ﬂ SOCIAL SECURITY . E | E
2 NAME, ADDRESS, AND TELEPHONE NUMBE nowgR - ] aee f i
(dentification Number) !
\f ' )
w J T e .t
¥ "‘» : ( 9y Yoder 5 {\ Atig- Ametican Buaes i
1] bl o ?{ L . : ' \, ‘U - & OAmehcanlnman Alasaan Natwe "
s | Nams t;; o .0 C : 010 . (s o {* catasun-amencanile r
£ ‘ 4‘@4 e ot @810 | wes {, Mencan-Amencan Chigano o
. ) b r@ @ ® 5\ u ?\ 'y\ @ @ ;:‘, i CAmencan Orental Pactlc Isander W
A Strae &t "‘l‘@ Gle S BRERIAL [T i Pusp Ricar Catae et Mspanz Onge
ARIOR B3 MR 1w T G
8 . \' @. 0 i 2 " 'i 'e‘ f:‘. ﬁ T " Bratpe N 1 Regpane
N Stane 2y Code 3 LU R el A 1 I 1
; O A e
401610 B16 6IGIOF |1 emsow - :
ez falols 0la slalele i
E : "M'J TR oy Wr aa > e " . P . Y
3 el e ' - s
R OF ' A
| e o WHAT IS THE HiGHES | LEVEL OF FORMAL n ”ma:::::s':::;gﬁ?g E
; LIVING IN YOUR HOME | (Stlec Only ONE) (To the Nearen Yowr)
¢ None . OAI!enued Elementary Schoy! ™ Compreted 3 bucaton \ Vs Cutrnty Bt oo Egte 5o
) X4 O Compialag Elementary Schoo! recnmeal Seroud Prog ar \) Lesy Thml i Yu‘v
L £ () Antandea ign's 8 ! 10 :
3 gn School .1 Attended Collage (211 College “H ) vvear
o - OCom lad Fiah Schoo! Unwaraity. elc ?bul D Nat Y (‘HY |
0 ¥ 099 o ‘ Oo p ¢ Compila a Qagine ! r; ' vm‘ )
N L v parated - Oblained High Schao! g o A Yo !
[, - OWldMﬂ U Equivleni Dagroe (GECI ORocewm Assoriate Degrte ‘M 07 10 Yeuis i
Yy k4 i Osmm Ndot to 260} 1ok Vocanonat Techn.ca 7) Recened Bachalor s Degree N CMmoﬂ?ranhlVem
x ) U’ tapon 4] School Caurses 1) Recewsd Mastn s Degree B f :ﬁ
‘ ' '5’ ' pﬂacnvm)PnDor Prglgssional anvw 3 |
..-‘ ‘ : s - ol T e T
h "'u r [ WHICH ONE OF THE FOLLOWING ' uA IF YOU ARE CURRENTLY EMPLOYED,
‘ WHAT 5 YOUR CURRENT " BEST DESCRIBES WHaT PLEASE INDICATE YOUR TYPE OF OCCUPATION
ANNUAL FAMILY INCOME? 2 :
{Include Both Taxable and Nontaxable Income) Y0U ARE CURRENTLY DOING? (Mot Employed
i {Blackan Only ONE Qval) Leave this Question Blank.)
" 13 Less Than $6,000 ( 2100010 §29. 966 : Okmp:)oyedllncludmg Fuil-Time OUnemployen Ol o Secretnoni Warke (\F:olewomi Tohnicd; (Lawyer ¢
10 so001038 39 Dsoomosusg  Fof Bofutint ot () Rng i Bt e e 8 3
g (1o 1190 {) 435 00010 839 9% _",.' ' () otter v | b Cratsman o Forgnan ' _
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- <
¥ O 0 O .7 Learning how 10 take tests beter - 3] O U 0 C‘ ,} 31 :.oelallvr;mg #hat j0bs are available near where | wish
o 8. Developing and demonstrating confiden - . - -
" 0 O O E:" oping demonsirating confidence in my o O 0 i . " 32 Gelting advice about my educational plans
0 0 0ilo 9. Learning how fo handle pressure from friends, 0 0 0 0 {) | 33 Learning more about entrance requirements’ lor
family. instructors, or mysalf Y educational programs thal interest me
.
0 0 0 0 10. Learning how to bettar make decisions and solve 0 0 0 0 34 Selecting an educatiana! program to meel'my |
personal problems - interests and skills ».
N o A
9 0 Az ! 35 Lew ning morg about enroliment procedures [regis- |~
2 0 0] 0| 1. Becomng mare indepandent z C. 0 0 ¢« tradon. fea payment. olc | "
i i B
o 0 0 0 12. Setting goats in my tle o ; G 0 0 0 3 J6 :;:rnurjg more aboul hinancial aid lor students my :
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i 0 0 ] O [ 13 Learning how tu manage my me better ] SR AR RO N S AT Obtaiming neip with coliage re-entry procedures s
- 36 - . .
O 0 010 | 1 Lesrning howto budge! money more wisaly - 1% © 00 2100 Leatning more about graduation requirements
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15. Learning how to maintain my physical and mental ~ .
0 0. 0 O health 9 " My PRy 3 O 0 O 0 i 39 Learming inore about how o trangfer phor credits
w
O 0 0 0 18. Understanding my rights and responsibilihies as a 0 0 v ~lon 40 Secuung transportation 10 and trom campus {car-
: - consumer / ' N ! poohng mass transit, etc
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=0 0 0 10! oul o!lire i g 0 0 0 00| 42 onanngchigcare services -
, amy SRR ; :
'2 . BEST C".Ji"‘g LT NIRN LIa
Q

ERIC

Aruitoxt provided by Eic:




— itk

~== | noad a lot of halp in thin area
¥ naad o madium amoint ot hlp in Ihia aran
| nead A ititle halp in s aren
Thll area (s imporlant, bul | nead no turther help,
Thu aren 18 not impartani or does not apply to me

-

le
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Learning haw to get aragnd campLs
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Arranging a class schedule hat witl nat conflict
with my current job
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Obtaining access 10 callege otlices at imes othee
than when | work

4

-~

Learning now ta get rourse credll through nanirs-
ditional means [CLER, job expenence elc

4

=

Learning about noncredit courses Ihat will meel my -
npods k

4

w

Learning how la work with my academic advisor

50. Learning how 1o communicate betler with in-

structors

5

Learning how 10 ralate better with younger slu-
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Understanding and expressing my personal values

5

Py

- Loarning how 1o make mora of closer Iriands

55. Leaming how to improve my personal appearance’ T

S

. Getting my family (nterested in my education and
caresr

5

=

Coping wilh ine problems of being a single parent

5

Dealing with the problems of divorce or separnhon

—

5
60.

«

Raising children in today's complex society

Gaining a batter understanding of paople af dif-
ferent races and cultural backgrounds.

. Dealing with people who think and feel diterently
than 1 do

Lesrning how to deal elfectively .ith cummunlly ) y
problems

6

63. Learning how to plrucipale in governmental

activities

Dnlmq ubwcmely with discriminanon (race, sex,
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Y=gy

64.
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65. Coping with manital stresses and problems
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66. Dealing with the conflicts ot job family. ana
education
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Appendix D
Table 1

Reasons for Continuing
Education

'
\
—

Overall Male Female 18-21 Age Ové; 21 Age

Reason Rank Rank Rank Rank Rank
To become better educated 1 1 1 1 1
To obtain a higher degree 2 3 2 2 6
To meet job requirements . |
or improve job skills -3 2 5 4 4
To improve income 3 4 3 3 ' 5
For general self
improvement 4 5 6 7 2
For peréonal satisfaction. 4 6 4 6 3
. To learn-a new .occupation 5 7 7 5 7
To obtain certification 6 8 8 8 8
To solve personal and | .
community problems 7 10 9 9 . 9
" To meet new peoplé - | 8 9 10. 10 10

1 5‘6
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Appendlx D
Table 2

Students Major Source of
Educatlional Funds

Source Number Percent
Personal Earnings 223 49.7%
Other Family Income 92 20.5%
Personal/Family Savings 83 18.5%
Employer Reimbursement 69 15.4%
Veterans Benefits 34 ' 7.6%
Educational Grants 34 7.6%
Student Loans 29 6.5%
Funds from Relatives 21 4.7% -

" Scholarships 18 4.0%
Non~-Student Bank Loans 14 3.1%

Social Security 2 o 0.42

:-155,7 - 3
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12,
13
14,
13,
16,
17,
18,
19.
20.
21,
2.

23,

24,
25,
26.
2.
28.

29...

30.
3L,
32
33,

Tahle 3

Ranking of Student Needn

Spring 1983

Increaging my skills '{n mathemat en
Improving my writing skilla

Learning about job opportunities

Improving my atudy skille and habits
Increaging my reading apoed

Developing my epeaking abllity

Learning how to take teats better

Learning more about training requirements
Learning how to develop a vita or resume
Learning what Jobs are available near home
Learning about the {ncome potentials of jobs
Getting advice about my educational plans
Getting some job experience in a new area
Learning how to find job openings
Identifying career areas which fit my skills
Learning more about how to interview for a job
Developing confidence in myself

Improving my understanding of what I read
Learning where to get necessary training
Obtaining part-time work in my interest area
Arranging to discuss my career interests
Learning more about entrance requirements

‘Learning how to transfer prior credits
Selecting an educational program
Learning how to manage my time better

Learning how to get non-traditional credit
Learning how to handle pressure

.Learning how to budget noney wisely

Identifying my strengths and abilities

Learning more about financisl aid

Setting goals in my life

Learning how to better make decisions

Understanding my consumer rights and
regponsibilities '

3,
]50
36,
17,
J0.
39,
40,
b1,
b2,
b3,
b,
45,
46,
A1,
48.
49,
50,
51,
52,
51,
54,
55,
36,
57.
58.
59,
60,
61.
62.
63.
64,
65.
66.

Learuing how to maintaln my health

Learning effectively on my own

Learning haw to use my lelsure time

Learning move about graduation requirements
Learning how to communlcate with Inatructors
Dealing with conflicts of Job/family/education
Learning to better uee library facilities
Learning how to participate in government
Becoming mare independent

Learning how to work with academic advisor
Understanding and expressing personal values
Dealing with people who think differently
Learning more about enrollment procedures
Learning about non-credit courses.
Learning how to make more or closer friends
Learning how to deal with commnity: problems
Obtaining help with college re-entry
Learning how to improve personal appearance
Dealing objectively with discrimination
Arranging a no-conflict class schedule
Raising children in today's complex society
Obtaining access to college offices

Getting my family interested in my education
Gaining an understanding of different races
Coping with marital stresses and problems
Learning how to relate with younger students
Getting along with the people I work with
Obtaining child care services - |
Learning how to get around campus

Securing transportation to and from campus
Coping with the problems of a single parent
Dealing with the problems of divorce
Obtaining services for a physical handicap
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Appenclix D

Table 4

Ranking of
Asroelatlon Needn

Overall Category Naeds

Rank Rank )

38 1. Learning How to Communicate With Inatructors
39 2. Dealing With Conflicts Regarding Jobs and Famlly
41 3. Learning How to Participate in Government

43 4, Learning How to Work With an Academic Advisor
44 5. Expresaing/Understanding Personal Values

45 6. Dealing With People Who Think Differently

48 7. Learning How to Make Closer Friends

49 8. Learning How to Deal With Community Problems
51.. 9. Learning How to Improve Personal Appearance
52 10. Dealing Objectively With Discrimination

54 11. Raising Children

56 12. Obtaining Family Interest in Education

57 13. Gaining an Understanding of Different Races
58 14. Coping With Marital Stresses

59 15. Learning How to Relate to Younger Students

- 60 16. Getting Along With People at Work

64 17, Coping With the Problems of Single Parenting
66 18.

Dealing With the Problems of Divorce
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STUDENT REACTIONS TO COLLEQE

This  questionnaire  gives two-yaar asollega
studants a means of stating their views ahout
thair collega axparioncaes, 1t lats you express
yoursalf about things you consider valuable,
and about othar things that ara less valuable
or drritating. Tha msults can help faculty
mambars, administrators, and students know
hattar what is going wall at your institution,
_andl what needs changing,

Tha important results are in what roups of
studants say, so identification of individual
students is not nacessary, Please do not put

Statemants in tha hoaklat dascribe expari-
anues ar situations that have bean important
to many community and junior college siu-
dents. Plaasa state your views about each of
tham hy blackening the ane oval that comes
closest to indicating your own axperianca oy
point of view, Use a soft lead pencil
(praferably No, 2) for all rasponses to the
quastionnaire, Do not use an ink or hall-peint

pan,

Follow the divections far aach saction, and
try to answar all questions, keeping in mind

your name on the hooklat,

your axpariences nt this collega this term,
Your collegn s interostad in what you think,

Almost ! Al
| never Somatimes Ottan 1 ulways |
iurlnyho prosont tar my instructors have |, ., e [ 2 .
1. heuen available autside class at times convanient to me, D ) &) [¢))
2, benn vasy ta tatk to, 5] ) Y 5
3. hml uouhluundumnndmu thosm:lants nrnblums 4N @& o) ¢
4, goami then instruction to the students’ interosts and ablilitios, @ D ' €))
5. been unable to explain snmuthlng in away | could understand it. @ 9 . D D)
B e R e e el = bl S _‘ R
6. respected student points of view differant from their own. (@) < ! @) | ()
. S e o et e 3 o e e et <1 ¢t emeen -4 TS IR
7. presented more in class than | [earned from assigned readings. <P @) l (@) (D)
e et o e e e e e e e i 0 22 e s e e e e ...,,ﬁ...f_._.____,..f,, S
8. raally listened to student questions and discussions in class. (@) P '} O : ©)
9, done little more than put out the material, leaving me 10 get it | . i ! ) .
as best lcan ) J D I o o
S E i R R .
10. expected more outside work than | have time tor. (©) l D [ o LD
e+ e e e e e e Bt e e
11. treated all their students fairly @) E (@) (@) ‘ €5
e I F,_.._.v.v._k,j_ R
12. been clear ‘about what they expected ot students. ) ) &) D
Y RSO b
b e 1
13. pnled on the work as thOUgh theirs is the only course | have. (@) i @)) o ! ()
4. ,allowed students a reasonable amount of freedom in the way : . '
. course assignments are carried out. @)) . (@) &) @
. : - — - % o .
15. returned exams and papers with grades, corrections, or comments f
_soon enough to be helpful. o, @ o | ®
- - P v — —— .—L,__ -
I6. given detailed comments about papers, exams, or other material !
I've turned in. ) @) o | @
i e ] e e o e e e . krin i im e e bentim = = met ve s *—--—»w_.—_—-h——__,_.“‘—___. —_ - .
I7. taught over the heads of their students. (©) J @) | @) _J @ _‘

’ Copyiight @ 1973 by Educstional Testing Service. Al rights reserved.

No part of Student Reactiong to College may be adapted or yepraduced in sny form without Permission in writing from the publisher.
Pubhsth and distributed by ETS Community ond Junior Coliege Programs, Educational Testing Service, Princeton, New Jersey 08540.
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' - Yes, Yes, Twice
No ' once or more .
During the present term ! have . . . , ] 2 3
18. partzcupated in a course-related activity off the campus. i ) | €] i D
. e e T e e e e e e e e 'I_u ]
19. talked about course work for at least 16 mmutes with an i
instructor outside of class time. D) } @D | &)
e im e e o L ! e et e = .o R e -.-}_... PR
20. done badly on a test. . . : D) . €] ! @) '
______ . e = i et e e 2 o e i, ._-:.._...___.Ii__n.,.__ '-:r‘ —— ___ll
21. got help on coursework trom.a faculty member outside class. @ | @ ; o
e e e e o e+ e e 4+ e — - B e Rl SESNEY __..n._.ie__—_...__...._ f._.. [
22. had to buy a textbook that was not really necessary O l @ : (-N
——— — e -,ﬁ__.,_._.e.,._.f._g._____....,.i___ e __4'
23. been unable to use the library when | needed to because it wasn't P ) 1
open. 4 . O L D @ - ‘
1 '
i e mm— e e - —ra emmm s mmmmee s = e o e e — tem——— e mr s e *-T.__ —em ca——— ..I S —I_——_-.. - i c—— __.’
24. had to go through a long, administrative process that seemed o : ] !
senseless to me. @ : (@) ; @
PP S PRI UU R UTUE S R SN PN S 4._-_.,.‘;
i
25. had to go around and araund from one office or person to ' i :
another trying to get infarmation. V I O | @ | @ i
. L —e .- - . e e em e = amm - - * — e o e T.-..‘. ———
26. %aikml with a counselor about my future plans. . 0 @D D i @ !
27. taken time | should have spent on one course to catch up in T .
another. O] (@) ) T
B ______,,___jt, °
28. been lnconvemenced bv an administrative error. O @ ‘ (©)
29. talked with an instructor about things not connected with/clase. ® : (D) ‘ O 1
. ~ [ ]
30. ..looked through occupational information to learn about job f
possibilities for when | finish college. O (@) D L
- 31. taken tests to decide what kind of courses to take. 4D o @) i
e e e —— SOOIV SOOIV S I _..____-4}
32. tried unsuccessfully to meet with my faculty adviser. D) ! (©) D :
e e e et e e e e e = __;__-_._.<_+- R SRR
33 been given wrong or incomplete information about programs : 4 o
or courses by a college staff member . : o O ! @)
e e e ‘ AU SN SOV
34. gone to a meeting ¢t i college orgamzatuon ar to an orgamzed . ; ! ' a
social activity at t ridllege. : o () < D l
O -._,,.,,___._____._.,,._._ ¢ e e b e m———— iy % L i it oot s e v e = 2t "-—0.—‘—“’——‘#._"_-- - ‘;. T
15. faced a problem invaiving housing, a job, sources of financial aid, o | | |
transportation, or something else connected with going to college ‘ M_./‘ ' |
that the collsge should have helped me with but didn’t. ©) « | @) i
I _— — . _— T __N.,ll
36. felt that a faculty or staff member didn’t understand what | was ' ) f f
. . . B . '
saying. O (@) ‘ O !
. _— . e e i — pm o 4
37. . got help from a faculty or staff member with a problem | was I l |
having in college. | @ @ | @ ]
SR, -2 - — S . T ------- —
38. teied unsuccessfully to meet with a counselor. ; (@) i (@) (©) g
et e et e o e e e i e+ e - S _‘_1.“._.. ——
39 fooked seriously without success for part-time or temporary work. | O | (©) l O Jl
. ]

e g BT rats Q\L“
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Yes, ' Yes, twice |-
— — No once ormore !
uring the presant term | have . . . 1 Z 3 T
. a \
0. thought seriously about dropping out because of money problems. ) @ (@)
1. been kept from something | wanth to do because of what seemod. IF )
©to be an unnecessary regulatnon O @ D :
2. been angered by somethlng the college administration d|d D D o - ' |
- i
!
Almost’ . . Aimost
naver Sometimes Often | always |
uring the present term | have . . e 1 2 3 UL
13. known how well | was domg in my courses before | got a grade. @ D D | ®
— e . — ————— e —— ae ~ _' e e {
}4. had assignments from my instructors that were really only busy- : } f
work. @ @ ®© i ® |
e e e e e e e e e ——— e e e = = 4o _...__——-_{_.—-.._.__,‘q_?
}5. been bored in class. © D (€D ] @ - !
: - . —_ .. S | vy
16. been in a class that just went over material | already knew. D €)) D | © i
e e e [ e 1
. : !
}Z. feit left behind in a class. @@ €] D ! @ ..J‘
8. felt frustrated because the.class wasn’t moving fast enough © (D @) @ :
—_— e - SR
T - !
19. had trouble concentrating on what | was supposed to be studying. @ @@ O @ .;
e e e e . SR S
0. had so much reading to do that | didn’t have time to really ! o ! f
understand-it. S © | @ €)) P @
et e e e et e e+ S .%.-_,_ i e Y
. been able to get help with studies when 1've needed it. @) ; @ @) @ J
2. found | couldn’t understand whatnl was studying even thOugh ! i |
thought | understood it earlier in class. _ “ © €3] D) P @
. o . . i —
3. felt bitter or angry about the lack of sensitivity of a member of !
the college faculty or staff. © @ @D ® i
- ' - !
4. had problems getting to and from the campus. O €] D @
—_— — — - "
5. had to study so much that | haven't had time to relax and enjoy . | i
‘college. < @ (>} | @ |

yro rnT .v-nnE
Lt Wk Pudo it gwiie 4
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DN

tstrongly | Indifferent or | 1 1strongly
B . . . " oppose Opposs uncertain . Favar favor
_How do you feel about sach of the following: 1 N 3 4 5
56. Course assignments where several students work ‘ - l
togethet D © @) D -, ) ]
et it em s s g £+ ams = = e o o it 1o+ A ._..1 e o ‘-..1,..,_.,_,...- RIS J U [P S t- G e
57. At least one course based on independent study. (@) i @) (€] : @ : o |
P, U S e ,.._._.T.,_.._..._ omd
58. The best students and the slower students taught : ‘ : S
in separate classes. - @D D D @ ' OV
e —— — s ) il
59. Grades based on day-to-day work instead of l . . f
totally ona few big exams or papers. @ (@) (@) L @ D
—— e — — s i, JIURSEVEES LN, ——
60. End-of-course grades that tell me how well | did i _ . i o
" compared with other students. () D N 'O
e e e ] - . - S S —_
61. Small classes meeting once a week instead of ’
large classes meeting more often. ) ‘ D D @ l D
R e TR [ UGS S S '._ e e o]
62. (.tasses that stay on the course schedule even if i ! ' i
" " some students get left behind or lose interest. O} (@) D ) , ') I
. P . —— e e ——— ———— —-J e e et e o .1 - ___.,.__-..—_A’.——_-————————-—‘. — [ S——. J . :...
63. At least one course in which | am not graded. D e D ® | o
SRS E VR S SRS
6. Course credit based on passing an exam without | | i
; 9
having to take the course. (@) D ) i @ @
- _ e . S I 4
65. Practical experience in actual job situations even : _
if it takes me tonger to finish cotlege. D | ) D @ o
~ ] !
— - — ‘
66. Class experiences out in the community or away A | S :
from the college. , (©) ) D Y@ @
" 67, A student-run office, supported by student fees, for T
.advice on housing, living expenses, drugs, birth - ]
control, abortion, and other nonacademic concerns ' ’ |
of students.-- @ @ | @ L@ ®
s e m e e e ——— e s+ o — . oan. T s e [ IR U S
68. Cultural events on campus—art exhnbats theater,
concerts, etc. ' D @ D@ ‘ @D . D
S -— — - — : —— VARG S RSO D RSN S
69. No grades at all; just written comments by my |
instructors. ' ©) e D ) N I
70. C!asses without texts or assignments, organized z’
around informal @sc_ussnons. (©) ®) D | @ | o
———m—— e ¢ — 11_ ———
71. Activities designed for married students or older . !
students. Yo 1 ) D | @ @

Go on to next page.
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Definitely

. ) ' Inditferent or | Daflmtdy |
Vhat is your view of each of the following statements? not ~ No ‘ uncertain Yas '
n general . . . i 1 b2 3 4
ngeneral .. . — _ - l ‘

72. my courses are pretty closely tied to my future ) ] . ' ;
job plans. ’ ' (€)) @ (©) ! @ l{ ® 1
LT A I A
73." I'm doing well in my major field. Q) @ D L. @ f @
s e et e St ¢ A g % e S 0 i et —— o 4 e e -— e b e -
74. | know what | want to do when | finish here. @ D D l @. l @ '
e et s et 4] i o e e s — : -— —--'—--~T—-— A o e e = I--—»- —-—-~—<—-—‘T~—~—-—-—————v 1
75. I'velost time toward a BA or BS degree because { | ‘ : . .
some of the courses |'ve taken won't count in a ! : | - ' ' g
four-year college. i ©) @ (@) ‘ @ &
e e = e e r—— =+ o e i --.—..t-..———w- RPEDININ SO ..{..—._ e e e cta——— rw‘__.._,_~ - e
76. my occupational plans have change siace | started ‘ : .
here. : P D @ € L@ & ‘,
e e s e e i e e o fmm e e e e w~_._.._..+——__._.._ e -_-ﬁ__l_.__.-’ “*‘“‘"ﬁt'"’ o ._.~_~]‘
77. | know as much as | need to know about four- -year ; ‘ : : ‘
colleges and their requirements, Q@O @ D l C)) ‘ &
e R : i e —
78. the college gives me pretty much what | want. . @ ©) D. I @ Q ®
. e U, e,
79. I've never learned to study well enough to handle ' ! : l
the work in the time | have. | @ ) ' () I D 1 @®
. . .L ! ~‘ s ~|
T T T T T " = :
80. student publications are too tightly controlled by ! ! . i | i '
the administration. ) D €)) l‘ @ . ® -
e ————— e e s emea o ..-.~--v——_—’—~...,t-.—..-—-_..+.. - + f.-< e e
81. therules and regulatnons are pretty relaxed here i | \ :
" nobody feels hassled. - &) @ ©) '@ P®
e e e e - re 'L 5 ._f_ PR
82. organized social activities at the college are not | i |
necessary because enough is going on in the : : b
surrounding area. NO) @ : D ) @D ;
e e e - —_ - 1:_ - iL_.___...-_ B
83. | would prefer a field of study with more definite ' l ;
job possibilities than my present field.- ) o | D N> : ) '
et } { | R ‘
84. rules and regulations that affect me are made by the | ‘ i
‘ administration without enough consultation with E
students. D) @ . (&) | @ (D) [
. - e e e e e T ; R
85. students here have a reasonable role in deciding | : ' f :
“what services.are paid for from student fees. D) @ D D . ® ?
[P S . DU (Y R
T T : (
86. a handful of students run things here. ) @ | €)) i (©) i ) :
e i e oe < e = mem s o an St b (it ame beeam < e v te e e JEV U AU GRSl SIS RPUIDt SpPUU N |
87. students here don't care about much e;rept getting . : |
through with college. O D D i_ @ i &
T e e e TTICTRRIID SRR
BB the campus is a place where students just go to class; _ ! ; | f
not much else happens here. : ) ! o D I @ N
——— ey , . - —— s e it
89. food services on the campus are adequate for my | ! ;
needs. i @ D D, @ f 45} ,
—— [ S — - L_J..._.A. e e}
90. | have had problems gett_ing accentable housing. ) D ) @ ; &) _i
91. where | live | feel cut off from the campus. D D D @ J ©) i
e e e e I ———— - !

ERIC
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What is your view of each of the Collowing statements?
In genersl . .

92. | have had to spond time learning math that | should

have known. _

SR
93. the college.does as much as it can to hire students or ; :

their spouses in its clerical and maintenance jobs.

94. m uncer!aln about what I’'m gemng from college.

95. | would change my held of study lf | wouldn’t be
delayed finishing college,

96 the college has been a fnendly, comfortable place
to be.

97. registration procedures were a real burden.

98, ‘4| got the courses | wanted.

99. the struggle of getting started Iasted too Iong into
the term.

100 required courses in my major field kept me from _

taking other courses | would ha\)e liked.

101. {'m here for the classes; | don’t need the non-
curricular activities.

102. costs of books and supplies have been a problem.

103. I've begun to think the program of courses I'm taking

is not really what L want,

104. . I've been well satisfied with the services of the
college library.

e mnman e e e e e - S e g e e

105. i've been well satisfied with the services of the
college book store.

106. - it's very hard for students here to get their concerns

known and acted on.

S S ——

R e

107. | feei | can’t lay down a book or anything else on
campus for fear it will be stolen, .

5 Dehmtwly;
Yes : yes !
4 5 !
i
@ & :
SN
: !
@ (YR
D &
@ @
— e e -—— ——— -._—..—’
D ®
e e i A et e e bt = o 00 bt}
@ ! CY) |
ot e s ) St e s ey
@ ®
e oo
e e e =
@ <)
[ :
P @ i D
b e b
D>
[ ,.;__..._ _—— .—4'
@ . D
e "."1'
@ ( ®
e e _4: e
i |
l® | @® .
SR R S
@ @ !
[PPSR S — -.{
B s '
@ @

BLST 6y ::uu ”BLE
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E

"Almost’ . Alimost _ |
What is yous viaw .of etch of the following statements? never Somstimes Often always °
In general . 1 2 3 4 |
i
408, 1've had trouble deciding what courses o take. @ @ D D |
———— Rl T i ST VAN DR USRS S .-_..,r. ___________ {
109. Students here are given the respect and responsubllnty ‘ : j
of adult:. ) Ne @ @ ‘
e e e e o e et ST VTS NSO EAU-AURNURPP Y SRS
120. informatic 1 about what's going on at school has been aasy to get. ] D) , @ @ |
e e e e e e e e e e e e e i e e e e e + R SO
111, The student.government effectively repres ants my pomt of view. D D @ J @ I
I - - SO l T
T
J12. | teel unsafe on the campus after dark. &) €)] Jl @ @ ,
;
Yes, Yes, two
No 0Ne cCourse | or more courses
fhisterm thave ... R S N 2
13. dropped a course because it wasn‘t what | wanved. D) D D # :
- S S i
14. been kept out of a course | wanted becausa I didn't meet the . [ ,
requnrements O &) (€)) 3
- - e e AR ——
156, had to take a course below the level of one | wanted and could !
have handled. @ D @ :
e e . —— e SR R S U SR R -
16. been trapped by rigid drop and add requarerﬁ\ents in a course | ! ;
found | didn’t need or want. /__ | -@ ! &) @
e - ——— e e L T SR S T R e |
17. been prevented by scheduling problems from taking a course | .
required in my field. (@] ' @ D !
18. missed a course |'needed because it wasn’t available, ‘ (©) @ D !
19. taken a required course that’s been a waste of time. ,. ©) @) (©)
20. had a course where the mstructor consustently came to ciass
unprepared D D D
R1. got so far behind in a course, without realizing it, that | never realfy
~caughtup. - D &) @
22. been in a rourse slanted too heavtlv toward students going into a l ) .
;ob in that field. @) ! () (N [
e e — ——e P ! AU S
D3 taken a course gearer! too much to students planmng to go toa I |
four-year college. : D (€] (€)) ‘
e e e i e o e e i et e e e “T‘—‘ o v e— -.r..,_.-——.--—-—s.--—m e e e
24 had a Course | thought would be duli turn out to be interesting. ) ) ! D 6] |
e e L R U IS SR e e 2 - -.1
5, had El course 1 thought would be mterestmg turn out to be dull, (@) } €] «)) ;
—— - - . - [ i RS SRERIG UV Uyt R |
. . . [}
6. had a course that was taught too much like high school courses. () @ (©) ]
ir Go on to next page.
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[ S | ~' Definitely * | " indifferentor Definitaly |
‘ A ' not i No undecided °  Yes yes |
How do you feal about the following statements? ‘ . 1 ! 2 3 ¢4 i 5
Y ! ! T
127, | need someplace on campus where ! can sludy with ‘ 4 , !
other students. R D @ . D L ® ® |
R— P - SN __\,“__ _._,.._.}_.,_,-__r._:_;.._.;_;._vf._. I
' 128 i need someplace on campuss where | can study with- L o | |
: : t f
put bemg disturbed. ‘ o @ . @ i@ i - ®
-4 -  em—— ame — B . - _{...;.,.._.-.._. RSO } . -...,.w+___-_1_..... —_— {, e et . — g e .,~___,,___,J’,.
1?El i need more information about what the job situation : : : : :
;. will be like when | ieave here. : @ @ D @ ® |
130. 1 need a child care center on or near the cainpus. . D @ I. @ 1CY ® f
131." 1 need a locker on campus, which | don‘t have now. @ €3] @ @ ® |
O A Y SUESI U U S R e ey
132. | need help finding a temporary or part-time job. © | @ @ J @ ' ®
" —
; Oefinitely - ’ Indifferentor | | ! Definitely
. : not - No undecided i Yes ! yes
The college should . ‘ 1 b2 3 ., 4 ; 5
: ’ 1 ! i :
133. linut more library books to one-day circulation so ’ 3 i :
they.would be available to more students. i (€] O @ @ ®
R S SOOI SN e
| r oot =
134, stock more copies of texts and other required books ' f ; ) 5
in the hibrary tor rental by the day or week. - i O L@ | @ ) ' @
e e e I 4 e_.-._le]t__.. ey e e e
7
135 cut down the time students spend filling out forms ] ; ! . ;
by computerizing the routine administrative work. (@) @D l D L@ @ I
. . . . i i l
R L B} S
136. cut out conipulsory student fees, such as those for ! : 5
student activities, intercollegiate athletacs the = ! ; | A
student newspaper, tc, ‘ J', @ @ - @D L ® @
o s e e it e eme e e e m 4 emm e deimom e - ..4 . ,‘ B s St -T-A. - —— PO e . ,.T_. R—
137 use more part-time employees so students couid be ) | ‘ , :
hire. o o © @ ® 1 ©® @@ ®
- IR PRI U UD LTRSS o S N e —rfp
138. ‘offer more courses and programs for people in the. ; ' !
community who are not regufar students. €)) @ D ’ @ l ®
. i ) i !
U SN ORI SRR SPRNE PPN RS 0 S
139. have student records and transcripts show onty a list f
of the courses the student has passed, without gndes. ) P @D €)) @ - @
e e s o S RN S P T E—— ..___,_*ve__.____
140. vecord grades only in a student’s major fleI(l and just ' L [
tist the other courses a studeni has passed. . D @ N ¢ )] @ (C))
e e e+ e e e PP IS N SN
i . . .
141. et students enroll in ciasses they feel thev can P . ‘ : : '
: handle. regardless of test scores or prerequisites [ D D ) | D
U SO S N SRV PR ST USSR
' |
142 add several days et the begmnmg of the terin to allow | : ) : : |
“students more time to work out their programs. - l O . @ J @ @ L ® —_i

Go on to next page.
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! Definitely  + - ! indifferent or | | Definitely :
) co not i Nu 0 undecided | Yes: 5 yes ]
16 college should . . . : ' f L i 2 ' 3 P4 5 1
13. let as many students as want to take any class with , . ’ o ro
any instructor even if some classes become huge. D @ P P ®
oo et e 4 et e . e e o e o e S ey e e [ .Jl PR
4. enforce campus regulations more furmly. ) P ® @ S @D 1Y)
R S ..-+ R A ST T ‘l_
15. let student groups organize and meet 6n campus ‘ Co : } |
" without having to get pevmlssnon trom the admin- ' B ; ! o
istration, . _ D NG ? D @ >
Qe — et e e - .. e mm e e e - . e e ,Q..—._..-: e s e e et e e — ___,_.._..L....-.___._.. [
16. deny permission to speak on campus to nonstudents ‘ _ : ‘
with extreme po'itical or social views. @® @ 6)) i @ N € »)
T U ey e o _,_+_ BT T S G
i7. let students drop a course at any time without being . ’ ' I i :
given a fanhng grade - _ W E@ @D L@ &
i - e e e e e e e e USSP -
. take disciphinary action against sturjents for ilegal X , ;
oft campus actions. _ D >R &) @ (€7
9. leave the controt of students’ out-of-class activities : ‘ ' ' ' S
entirety to the students. ' R GO : @ @ ! @ ®
et e e e e S SN S ST ST PR
0. retain the present academic calendar. ! o @ | @ J @ L ® '
.l d L J ]

+

LOCAL OPTION SECTION
Please answer (in the spaces below) any extra questions that may have been provided by your coliege, and

then turn to the next page and complete the information questions there. It no extra questions are
" provided by your college go dnrecrly to page 11 and complete the miormanon questions.

161. G

151, (% . () DO @ (&) @) @D D)
B2 S @ O 182D O O @ @
183, T2 O @ O 183. © O 0O O O
154, D D O 8O o O @ @
155, O o o O 165, O SN GEING I ®)
156, -] O @ O 166. O O <O @ )
1567, = - O D O 167. O O o O O
8.0 - D O O WS D O @ O
189 > L D D C 189. O O O ® O
160, - < - C _ : 170. & ", o @ @

Go on to next page,
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Please mark one answer for each of the information questions below. This mformatnon will not bs usad to
identify studants ‘but will be usad only to prowdo genersl information.

172.

173.

- 174

‘. © Not
- O Empioyed part-time
O Emplayed fuli-time

178,

176,

177,

171.

O five

Subgroups--one response only

Instructions wili be given by your cotlege for mark-
ing this subgroup item, |f instructions are not given,

~ leave this question blank, but answer the other in-
formation questions on this page. ’

& one

O two

> three »
O tow : N

Sex:
O Male
O Female
Age: s
O 24 or under
O 2501 over
quloyment:

Employéd

Ethnic group:

¢ Asian-American, Oriental
¢ Black, Afro-American, Negro
. French-Canadian

& Mexican-American, Chicano
& Hispano-Americano Latino
© Puerto Rican

O White, Caucasian

C> Other

When do vou usually have your classes?

<> During the day

'v > Late afternvons ot evenings

For how many credits are you eurrently enroiled?

O Fewerthan9
O 9-11 :
O 12-15

¢ More than 15

ERIC

Aruitoxt provided by Eic:
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179,

0 00 00 00 0 000

L]

What does completion ot your program usually lead to?

000600V

Four-year or higher degree

‘Two-year degree

Certificate or diploma
No formal educational certificate
Uncertain

What is your major field or course of study? Please
mark the one field that seems closest to yours.
{Lome examples are given in parentheses)

© © 0 00

00 00O

Undecided

Business {accounting, marketing. secretarial, hotel
and restaurant services)

Communication (broadcasting, journalism, public
relations, advertising, film making)

Technology (data processing, engineering *ﬁechnology
drafting, optics)

Trade and Industry {auto mechanics, plumbmg
carpentry, machinist)

‘Applied arts (photography, fashion, mtenor design)

Fine arts (painting, theater, music, dance)

Liberal arts and humanities (languages, literature,
ethnic studies, philosophy)

Behavioral sciences (psychology, sociology,
_anthropotogy)

Social sciences (economics, history, political science)

Public services (police science, pubhc administration,

" . social welfare, transportation, planning)

Education (elementary, secondary, special education)

Health services (médical technician, nursing, physaca\
therapy, occupational therapy, speech therapy)

Biological sciences (biology, botany, physiology)

Agriculture and natural resources (ecology, forestry,
landscape technology, wildlife management)

Physical sciences and mathematics {physics,
chemistry, geology, statistics)

Engineering and architecture

Home economics (clothing and textiles, dietetics,
home management, child care)

Personal services (cosmetology!

Other '

Thank you
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Student Reactions to College
Demographie Profile

130

Table 1
Sex by Age
Yo Under 21 Ovér 21
Pex N/% N/%
Male  83(16.5) 94(18.7)
Female 11.(22.7) 153(30.5)
Total 197(39.2) 247(49.2)'
No response to one or more items = 11.5%
' Table 2
Employment by Age
Under 21 Over 21
Hours Worked N/ : N/%
No Employment 63(12.5) 51(10.1)
Part—Time 108(21.5) 49(9.7)
Full-Time : 27(5.3) 143(28.5)
‘Total 198(39.3) 243(48.3)
No response to one or more items = 12.4%

Appendix E



Appendix E

Table 3.

Class Schedule by Age

Under 21 ‘Over 21
Class Time N/% N/%
Day 167(33.3) 77(15.3)
Evening 29(5.7) 167 (33.3)
Total 196(39.0)  244(48.6)

No response to one or more items = 12.4%

' Table 4

'Student Status by Age

Stat Under 21 o Over 21 ' ,‘
atus N/5 N/%

Part~Time 41(8.1) | 180(35.9)

Full~Time 157(31.3) * 65(12.9)

Total ©198(39.4) 245(48.8)

No response to one or more items = 11.8%
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Appendix F

CAMPUS RETENTION AUDIT

LEVEL OF AWARENESS

Please answer yes or no to the following questions to assess the level of
retention awareness on campus.

1. Is retention identified as a campus-wide priority?
Yes 8 No 5

2. Do you have a coordinator/director of retention?
Yes 1 No 12

3. Do you have a retention task force?
Yes 7 No 6

4. Do you know:

a. How many full-time entering freshmen drOp out during the first six
weeks of their first term?
Yes 0 No 13

b. How many full-time entering freshmen are enrolled ‘one year later?
"Yes 2 No 11

¢. Whether or not certain courses or departments have unusually high
attrition? ) -
Yes 10 No 3

d. The characteristics of students on your campus who are most dropout
prone? _ . :
Yes 6 No 7

€. How many full time entering freshmen graduate (in 3 years from a
2-year college, in 5 years from a 4-year college)?

Yes 1 _ No 12 6{\

f. Dropout reasons cited by students who leave your campus before
completing their educational objectives?
Yes 7 No 6

178



THE FOLLOWING DIRECTIONS APPLY TO ALL REMAINING AUDIT QUESTIONS. CONSIDER
THE EXTENT TO WHICH EACH STATEMENT LISTED BELOW REFLECTS THE SITUATION ON
YOUR CAMPUS. USING A SCALE OF 1 TO 5, RATE EACH STATEMENT AS INDICATED

BELOW. .
(e
1 2 3 - 4 5
Don't know Not very Somewhat Accurate Very accurate
or does not accurate accurate
apply

CLIMATE FOR CHANGE

The following statements reflect a campus' readiness to initiate institu-
tional changes designed to improve student retention.

i.‘..‘)
5. There is visible evidence that the institution's chief executive officers
are committed to improving retention on campus.
Rating - 3.2 :

6. There is visible evidence that the. institutidn s chief academic leader-
ship is committed to imprOving retention on campus. :
Rating: 3.3 ’

7. There is visible evidence that the institution's respected faculty
members are committed to improving retention on campus. A
Rating: 2.6 ' ; , ' \\’

8. Data from campus studies of 4ttr1tion, retention, and student satis-
faction are systematically shared with campus faculty and qtaff
Rating: 2.2 .

9. Data from these studies are routinely used to shape or refine programs
or services. :
Rating: .2.1 _ ; ;

10. The opinions and ideas of fazulty and staff .are actively solicited: in
= relation to possible retention improvement efforts, activities, or
programs,
Rating: 2.3 o R

11. This-institution regularly plans for future change rather than always
reacting to immediate problems and crises.
Rating: 2.8 P
PR
12. Persons who will be affected by major institutional changes participate
in the decision-making process in a meaningful way.
Rating: 2.5

13. There is a clear expectation that people will -work together .to solve
“campus problems. - '

‘Rating: 2.8
s 177




RETENTION READINESS

\
4

The following sectlons focus on campus philosophyv, policies, pfpcudurés,
activities, and programs. The statements are grouped intc sectiony ac-
cording to the point at which a student interfaces with the institgtion:

" pre-enrollment, enrollment, and re-enrollment. - .

A

PRE-ENROLLMENT

24,

Rating: _2.4 ; . " | -

14. The institution has systematically reviewed its mission and determined
which students it can best serve.
Rating,: 3.0
15, There is an observable link between the institution's wmission and the
students targeted for recrultment by the admissions office.
Rati~g: 3.8
16. Students are strongly encouraged to participate in a comprehencive
ori:ntation program during the spring or summer prior £o enrollment.
Rating: 3.8
17. Students who are uncertain about thelr majors and/or career choices
are ancouraged to participate in career exploration/planiing activities.
Rating: 3.5
18. Standatdized assessment data ave required of all students and used to
make course .sertioning/placement decislions.
Rating: 3.5 i
19. Developmental educatlon/learning skills L;aining 1s required for students
who are academically underprepared. - . :
Rating: 3.8 - ,
‘ENROLLMENT
20. Good classroom teaching 1s, in theory and in fact, recognized and
rewarded as a part of salary determination.
Rating: 2.0
21. Faculty can achieve the rank of full professor and/or obtain tenure
solely on the basis of an outstanding teaching record (without a heavy
research or publishing record).
Rating: 2.8
'22. The frequency and quality of faculty-student interaction:on the campus
is high.:
Rating: 2.8
[
23. Student evaluation of individual courses are systematically gathered
and shared with the faculty for purposes of instructional improvement.
Rating: _3.5 -
There is an effective profeseiona]/instructional development program

operating on_campus. R

! R
- /’(
/
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26.

27.

29,

30.

The perfoimance of academic advisors is evaluated in a standard,

systematic way.
Rating: 2.4

The objectives of the campus advising program have been carefully articu-
lated and responsibility for meeting these objectives has been assigned.
Rating: 3.0

Good academic advising is formally recognized and rewarded as part of
salary determination,
Rating: 1.5

The financial aid office is adequately staffed and trained to process
applications as well as.to serve as a preliminary/first step counseling
contact for students.,

Rating: 3.8

Systematic training is provided for support staff who come in contact

.with students.

Rating: 2.6

Campus . personnel are eﬁcouraged to be "intrusive'" or "assertive" in
their attempts to reach students who appear to need their help.
Rating: _2.5 :

RE—ENROLLMENT

31.
32.
33.

34,

35.

36.,

We regularly survey currently enrolled students to deteruine their

‘future educational/enrollment plans.
‘Rating: 2.6

We regularly collect student opinion and satisfaction data to assess
the campus educational environment. ~
Rating: 2.8

There is a clearly defined system for early detection of dropout-f =ve
student behavior.
Rating: 2.0

EN

Once eafly signs of dropout- proné behavior have been noted, an institu-

tional intervention is triggered (i.e. call, visit, or note from advisor,
counselor, or faculty member)
Rating: 2.1

Exit interviews are systematically encouraged and conducted.
Rating: 1.6 N ’

Previously enrolled students are provided with periodic reminders of

college offerings and information on re-enrollment.
Rating: 2.2
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Average freshmen to sophomore attrition rates are listed below by type of
Institution. On the line next to your type of institution, indicate with a
check mark how your freshmen tn sophomore attrition rate compares to the
national average.

Ave. fresh/soph About the Don't
Type of institution attrition rate¥ Higher same Lower know
!
2-year public 457 2 3 — b
2-year private 377 1 3
4-year public 34% 1 3
4~vear private 30% 1 3

This response is based on?
Actual data 1
Estimated data 3 ‘

*Beal and Noel; What Works in Student Retention, ACT, 1980.
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Appendix V

Table 1

Sub-Group Oriented
Retent lon Strategies

Target Group

Strategy Responsiblility

Entire Institution

New freshmen

Students who
attended s 0ol in
fall buv wh. do not
return in gpring

All sccretariai,
clearical, and

maintenance staff

All new froshmen
during the fcurth
week of classes

Series of nine weekly retention Instruction
discussions, focusing on different

aspects of the institution as

related teo retention; i.e.,

admissions, oOrientation, academic

advising. Participants included

retention committee, faculty/

staff worRing in area of discus-

sion; open te. all faculty/staff

and students, .

Meet with traired peer/faculty

reams in groups of approximately
’> new studeus to disciuss such ‘ ,

thinga as swrvicas on cahpus,

programs, study skills, coreer

planning infermation), ond to

develop a n2=t group relationship

with the tYaculty member and student

leader to promote more imvolvement

on CamLpus.

Admissions

Institutional
Research

Que~rionnsires mailed to students.
Jtudents queried about their
reasons for not retrurning.
Studentw with problems, questions,

.or comments were followed up by
. Student Services pro'essionaX

staff

A coff»e hour and training sessioa All Divisions
to hel™ théem und:rstand their

*mpast on students they encounter

ia their work. -

ALl ireshmen are asked to answer

a juestionnaire desigued to
tdentify academic and/or personal
problems. Counseling and/or
tutoring are provided for students
in need of such service.

w7 ‘181 :
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Appendix F

Sub-Group Orlented
Retentlon Strateg,rs
(continued)

Target Group

Strategy Responsibility

High-rial, first
semester freshmen,
both young graduates
from high school

and older, returning
students

Formation of the Individual Needs Student Development
Program--acomprehensive supportive :
gservices, strategy involving

intensive academic/vocational

counseling, tutoring, block program-

ming, performance monitoring, ‘

study skills training, and personal

attention to bureaucratic problems

for the students' first semester

at the college.
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